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2020-2021

Term 1

Philosophy as a Way of Life
Instructors: David Arndt, Julie Park, Sonia Neidorf

Philosophy was originally understood not as an academic field but as a way of life devoted to the
search for wisdom. A number of recent thinkers have tried to retrieve and refine this understanding
of philosophy, and we will follow their lead by reading both ancient and modern philosophers from
several traditions (Socratic, Skeptic, Stoic, Epicurean, Christian, Existential, Feminist).

At the end of this course, student will understand the basic tenets of the six main traditions of
ancient Western philosophy (Socratic, Platonic, Aristotelean, Epicurean, Stoic, and Skeptic); the
core tenets of the Christian tradition as articulated in the Sermon on the Mount; the principles and
assumptions of scientific or scientistic philosophy; and the questions posed by thinkers in the
tradition of existential thought.

Terms 2-3

Kierkegaard: Enten/Eller
(Philosophy)
Instructor: Antén Barba-Kay

Whatever can be done while poetry and philosophy are separated has been accomplished. So the
time has come to unite the two. (F. Schlegel)

No one knew what to make of Either/Or when it appeared (under the pseudonym “Victor
Eremita”—i.e. “Victor the Hermit”) in 1843. It is at once a serious work of philosophy and a
brilliant work of literary fiction in the form of an epistolary exchange between two characters who
offer contrasting answers to the question of how to live. The first half (by an author known simply
as “A”) consists of a series of disconnected sketches about how to transform one’s life into a work
of art—how to lead a life full of interesting pathos, beautiful transience, and variety of experience.
(The longest portion of this half, the “Seducer’s Diary,” is what early readers were greediest for.)
The second half is written in the voice of Judge William, who, in his earnest attempt to save “A”
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from himself, responds to him with what is still the loveliest encomium of marriage ever written.
But it is not clear who is in the right. Kierkegaard (like Plato) does not show his own hand, leaving it
to the reader to work out for him or herself whether one or both of these positions (“aesthetic” and
“ethical,” respectively) can be the true one, and how, by extension, to judge the best life.

Given the time, we will supplement a cateful reading of Either/Or with a briefer study of Fear and
Trembling, in which Kierkegaard presents a third stage, the “religious,” under a different
pseudonym. The relation between these three “stages” or “spheres” makes up the heart of
Kierkegaard’s philosophical preoccupation, so that the course will serve as a general introduction to
the thought and method of one of the most incandescent thinkers of the nineteenth century.

Self-Fashioning: Autobiography
(Laterature)
Instructor: Jocelyn Saidenberg

In this course we will explore the genre of autobiography and memoir, questioning what it means to
narrate the self and the role that memory plays in these projects in the various forms and rhetoric
of self-fashioning. In didactic, religious, political works, we will explore the assumptions about
memory and language that these endeavors reveal. Beginning with Saint Augustine’s Confessions, we
will examine the genre’s relation to religious conversions, and we will then investigate how the genre
changes and adapts, departing from the religious contexts, to include, for example, political treatise
and sexual manifestoes. How does the language of self-fashioning both document and obscure the
self as it is being authored? How do these texts address and engage with their readers and to what
ends? Why and for whom are we repeatedly compelled to tell the stories of our lives? To work
through these questions, we will draw our materials from a variety of historical periods and literary
traditions, including selections from the following: Rousseau’s Confessions, Frederick Douglass’s
Narrative of the Life of Frederick Douglass, an American Slave, Roland Barthes’s Roland Barthes,
Leonora Carrington’s Down Below, Joe Brainard’s I Remember, James Baldwin’s The Fire Next
Time, Audre Lorde’s Zami: A New Spelling of My Name: A Biomythology, David Wojnarowicz’s,
Close to the Knives: A Memoir of Disintegration, Adrian Piper’s Out of Order, Out of Sight, Zadie
Smith’s Swing Time, and Ta-Nehisi Coates’s Between the World and Me.

Readings in Colonial and Post-Colonial
(Political Theory)
Instructor: Anna Feuer

This course explores major questions in the study of European imperialism and anti-colonial politics
through close readings of seminal texts. What is the historical relationship between modern political
thought and European expansionism? How was liberal theory rooted in the universalist principles of
liberty, equality, and individual rights used to justify imperial subjugation? How did anti-colonial
leaders like Mohandas Karamchand Gandhi and Frantz Fanon interpret the contradictions of
liberalism as evidenced in the colonies? Does the violence of imperialism necessitate a violent
decolonial struggle in turn? How does colonial power rely on the production of a certain form of
knowledge? Is postcolonial nationalism necessarily derivative of European ideals?

The course will begin by studying how some of the canonical European thinkers of the eighteenth
and nineteenth centuries—]John Locke, Edmund Burke, and John Stuart Mill—understood the



meaning and consequences of imperialism. Next, we will examine three distinct and powerful
critiques of the liberal foundations of imperialism and their implications for both the colony and the
metropole:

Gandhi’s Hind Swaraj, Fanon’s The Wretched of the Earth, and part II of Hannah Arendt’s The Origins
of Totalitarianism. Finally, we will explore more contemporary analyses of colonial power and its
postcolonial legacies in the work of scholars like Edward Said, Benedict Anderson, Partha
Chatterjee, Dipesh Chakrabarty, and the fiction writer Mahasweta Devi. We will also read two novels
of empire that are foundational to postcolonial theory and criticism: Joseph Conrad’s Heart of

Darkness and Chinua Achebe’s Things Fall Apart.

Politics and Punishment
(Political Theory)
Instructor: Anna Feuer

“While society in the United States gives the example of the most extended liberty,” wrote Alexis de
Tocqueville in 1833, “the prisons of the same country offer the spectacle of the most complete
despotism.” Punishment in the form of incarceration is a persistent and troubling—if largely hidden
—aspect of American life: today there are more than 2 million Americans in prison o jail,
accounting for 25 percent of the world’s prisoners.

This course will ask: What is punishment and what is it for? What right has a democratic state to
inflict deprivation or even death upon its citizens? Why has the form that legal punishment takes—
from the theater of public torture to the concealed space of the modern prison—changed so
radically over time? What do our systems of punishment reveal about the relationship of the state to
the individual? And how do they intersect with historical structures of racial and economic
inequality?

To approach these questions, this course will consider a range of texts in philosophy, political theory,
and sociology that explore punishment as a social institution. We will begin the class by reading
major nineteenth- and early-twentieth-century theories of social control and penal power, including
selections from the works of Nietzsche, Durkheim, Weber, Freud, and Foucault. We will then
discuss the theory and practice of punishment in the contexts of the United States’ “war on drugs”
and “war on terror,” drawing on the work of scholars like Michelle Alexander and Victor Rios and
the philosopher Giorgio Agamben. In addition to philosophical and sociological accounts of
punishment, we will read first-hand reflections on life in prison by Fyodor Dostoevsky and Malcolm
X.

History and Science of the Manhattan Project
(History of Science)
Instructor: Brian Hill

The Manhattan project is a chance to look simultaneously at the almost unbelievable scientific and
technological developments which came in rapid succession just before, during, and after WWII, and
at their historic consequences. The science includes the discovery of natural radioactivity (by
Becquerel and the Curies), the development of controlled fission (Fermi’s atomic pile), and the
possibility of fission explosions (the atomic bomb). The history includes the race to make weapons



based on fission, the destruction of two cities, and the setting of the stage for the superpower
stalemate that has continued with slowly shifting boundaries decade after decade ever since.

A study of the Manhattan Project is not just an opportunity to study momentous scientific
developments and past events. Its ongoing significance makes it nearly a duty to at some point
contemplate what we have collectively created. Each person will have their own response to the
events and the resulting situation. Perhaps the only response we can’t afford given the high stakes of
mutually assured destruction is complacency.



The Special Theory of Relativity
(Phystes)
Instructor: Brian Hill

The fundamental paradox that the speed of light is constant (it is observed to be the same regardless
of an observer's velocity) is resolved by Einstein's special theory of relativity. However the
resolution brings us to even more puzzling confrontations to our intuition. Among the things we
have to accept are the relativity of simultaneity (it is impossible for different observers to
simultaneously synchronize their clocks), length contraction (moving objects are foreshortened), and
time dilation (moving clocks run slow, epitomized in the Twin Paradox).

A one-semester course beginning with the evidence ruling out the ether theory, focusing on all of
the consequences of special relativity, and culminating with a very brief introduction to Einstein's
even more profound general theory of relativity, leaps the student forward from the usual starting
point in science of 17th century mechanics straight into 20th century results, and covers a scientific
revolution even more unintuitive than the oft-studied Copernican revolution. With the theory we
will develop, we can actually appreciate both the measurements made by the LIGO experiment that
detected gravity waves from black hole mergers, and the features seen in the Event Horizon
Telescope's recent imaging of a black hole.

Land and Place-Based Art Making
(Arp

Instructors: Katherine Lee and Zane Fischer

Reflecting on place, history, identity and environment, we will examine how art is made within land
and landscape, as well as what it means to make artwork intended for a specific place or site. We will
survey place-based artmaking, including site specific projects, land art, time-, light- and sound-based
art, found objects, readymades, arte povera, body-centric performance, dorodango, etc, and engage
in producing a number of these. The course will also serve as an investigation of materials—
Everything from consumer detritus to earth, stone and shadow may be used. In reading and
discussion, artists from Michaelangelo Pistoletto and Fujiko Nakaya to Anne Hamilton and Andy
Goldworthy will be considered. The course will encompass drawing, sculpture, assemblage and other
studio techniques. Students will consider the implications of intervention in both built and natural
environments.

Term 4

NB: For the 2020-2021 academic year, the typical class arrangement swapped such that Term 4 operated as Term 6
normally does, and Terms 5-6 operated as a semester. This term was also held virtually.

Dao de Jing and Zhuangi’s Inner Chapters
(Philosophy)

Instructor: Patricia Locke

This course will explore the Dao de Jing as a philosophical work; we will be reading Dao De Jing
“Matking This Life Significant,” A Philosophical Translation, translated with commentary by Roger T.
Ames and David L. Hall 2003. We will then move onto the Inner Chapters, in which we will be chiefly
reading Chuang-1zu The Inner Chapters. Translated by A. C. Graham, 2001. However, we will be



contrasting this translation with others to explore more deeply the philosophical underpinnings of
the work.

Economic Development Laboratory
(Economics)
Instructor: Matthew “Chef” Kwatinetz

The fundamental purpose of economic development is to enable inclusive growth. Economic
developers seek to shape the economy, intervening in situations in which the market economy (ie,
free market capitalism) fail the worker, the entrepreneur, the citizen and society as a whole. We live
in a time of extreme politics and social strife, in which the gap between rich and poor in the US is at
one of its highest historically even as the recent COVID-19 pandemic has wreaked further havoc on
the economy, leaving a skyrocketing unemployment rate in its wake. Now more than ever, we must
seek efficient pathways for those in both rural and urban areas to experience inclusive growth and
prosperity. Communities must create ecosystems that develop new ideas and help to foster cultural,
entrepreneurial, civic, scientific, and artistic creativity.

This course will examine the evolution in theory and practice of economic development concepts,
as well as actual initiatives in both rural and urban environments. Undetlying systems will be
examined, including those of housing production, transportation systems, supply chains and
infrastructure. The evolution of economic development schools of thought will be reviewed, from
comparative advantage, to export base theory, anchor theory, cluster theory and integrated local area
development using land as a capital resource. Unique product types will be explored such as
culturally anchored commercial developments and master planned developments. Throughout, we
will provide a toolbox of economic development strategies and tactics, along with relevant real-
world examples through case study, video and guest lectures. By completing the course, participants
will obtain a basic understanding of forces affecting economic development strategies, information
on successful and unsuccessful approaches, and an opportunity to engage in a critical analysis of
current thinking in urban economic development. They will be challenged to express these ideas in
formats befitting the “real world” -- in solo and group presentations, short memos, case discussion
and debate with their peers. As a final project the students will deliver a case study and evaluation of
a regional northern Nevada economic development strategy.

Introduction to Computer Science
(Computer Science)
Instructor: Brian Hill

Every walk of life uses computer science, either directly or indirectly. Knowing what computers can
and cannot do and what it takes to program them is a lifting of a veil that the majority of people
never peer behind. Those that have a mental model of what computers do can utilize computers
well, and utilize people that write software for computers far more realistically. We will be following
Harvard’s CS50x materials. CS50x is a full-semester course comprising 11 weeks plus a special
project. For Deep Springs Term 4 (a half-semester) we will be doing Weeks 0 to 6 of CS50x (seven
weeks).

The bulk of our course will be spent learning C, which is the foundation of all modern operating
systems. As a warmup to C, Harvard has a little prelude in a language called Scratch. Because Python
is practically more important than C for the majority of software developers and computer users, we
will conclude with a short introduction to Python. Python hides so much of what the computer has



to do to operate on data that many computer scientists judge it to be worthwhile to first learn a
lower-level language like C, even if you never use it again, before turning to Python.

Terms 5-6

Aesthetics and Politics
(Philosophy, Political Theory)
Instructor: Ana Isabel Keilson

Since the eighteenth century, philosophers and political and social theorists have attributed an
important role to aesthetics, defined alternately as the appreciation of art and beauty and as the felt
(sensible, embodied) experience of the world. This class combines methods in intellectual history,
philosophy, and political theory to examine how aesthetics and its central concepts (taste, beauty,
imagination, judgment, the relationship of content to form) have framed understandings of social
and political life. The class begins by tracing the emergence of aesthetics in the mid- to late
eighteenth century (Burke, Kant) as a branch of philosophical inquiry focused on individual
freedom and its limits. Part II of the course looks at how nineteenth-century thinkers (Schiller,
Schopenhauer, Nietzsche) have explored the radical political and social dimensions of aesthetics
through its ties to cultural and artistic production. Part III of the course examines how modern
thinkers (Marx, Heidegger, Adorno) have, in different ways, turned to aesthetics as a reserve of
radical change and truth in an industrial-capitalist and de-humanizing world. Working from Sheldon
Wolin’s claim that political thought, in its “architectonic vision,” is necessarily aesthetic, we will
discover how an historical understanding of the relationship of aesthetics and politics unlocks new
possibilities for making sense of the world we live in today.

Political Ecology of Agrifood Systems
(Political Science)
Instructor: Margiana Petersen-Rockney

This seminar course investigates the intersections of agriculture, the environment, and society,
providing students a foundation in key theories used in the study of agrifood systems, as well as a
survey of topics through which to engage those theories. We begin with classic agrarian theories -
drawn primarily from the fields of sociology (Buttel, Vogeler, Bernstein), ecology (Kremen, Altieri,
Phalan), and political economy (Marx, Chayanov, Polanyi) - paired with the work of more
contemporary scholars who bring race, ethnicity, and gender into these class-based discourses
(Federici, Minkoff-Zern, Barlett). We pay particular attention to the role of the state and the rise of
capitalist political economy in global agrifood systems. The middle section of the course consists of
topical analyses organized by what Karl Polanyi (1944) called the “fictitious commodities” of land,
labor, and money. The final section of the course explores some contemporary crises and responses
like climate change, rural populism, and water policy in the American west. Here we also discuss
alternative food movements like food sovereignty and local food, paired with critiques of these
efforts. The course also highlights various interdisciplinary research approaches and methods,
primarily as another way to engage with the texts and the research process across the social and
physical sciences. With my guidance and peer review, each student develops a course project, which
involves developing a research question, using appropriate methods to address that question, and
making an argument in a narrative style in the student’s media of choice — such as a research paper, a
podcast, a presentation of visual sociology, a journalistic feature story, or a policy brief.
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The Cosmos: A Survey of Modern Astronomy
(Astronomy)
Instructor: Brian Hill

The course will first focus on fundamentals such as the light and the black-body spectrum, the
astronomical coordinate system, the motion of objects within our solar system, and the composition
of Earth and the other planets. It will then proceed to our understanding of the nearby stars and the
rest of our galaxy. At each step along the way we will emphasize not just what is known, but how it
has been determined through the interplay of theory and observation. With these fundamentals, you
will be prepared to move farther out into the cosmos, starting with what is known about nearby
galaxies, then moving to the evidence for the Big Bang, Near the end of the course, we will get to
the complications of the properties of galaxies and the expansion since the Big Bang that can only
be explained by dark matter and dark energy.

The course will also have a hands-on component. Pairs of students will do a special project from
among the many that are possible with a 130mm refractor, a high- performance CMOS sensor, and
research-grade software to control the equipment and analyze data. Possible projects include
astrophotography of galaxies and nebulae, imaging of planets, and variable star observation.

The Brothers Karamazov
(Laterature)
Instructor: Anton Barba-Kay

The class will consist of a close reading of what is arguably the best of all novels, with an eye to
thinking through the relation between Christianity and the modern secular state, what it means to be
a child, how to become a self or to avoid doing so, why we are inescapably meshed in our family
histories, and how to respond to the fathomless evil and suffering we encounter in ourselves and in
the world—among other issues. While we will mainly be concerned with reading the novel itself, I
would like us to engage with it on a number of different registers: philosophically, aesthetically,
theologically, historically, legally, narratologically, psychologically.

Journey to the West
Instructor: Patricia Locke

Contact instructor directly for description

Mathematical Analysis: The Foundation of Calculus
(Mathematics)
Instructor: Brian Hill

Mathematical Analysis or Real Analysis includes many theorems that are absolutely essential to
calculus but are typically used as if they are obvious and without proof. As an example, The
Intermediate Value Theorem — which says that if a function is continuous and it takes on the
values a and b, then it must take on all the values between a and b — seems sufficiently obvious that
it can be accepted without proof. However, the proof is well within reach, even by someone who
hasn't taken calculus and may decide not to go further in mathematics. The benefit of studying the
proof of this particular theorem is that it forces one to be precise about the definition of continuity



and about the properties of the real numbers. It allows one to enter into the mindset of the
mathematician, whose main aim could be described as constructing logically rigorous and
intellectually satisfying proofs starting from systems of definitions and axioms.

A course in the topics of mathematical analysis that undergird calculus prepares one to think
rigorously, to understand real analysis the way mathematicians do, and to understand fundamental
theorems that are beautiful and significant in their own right. As a treat we will even go beyond the
confines of the real numbers and in our final unit introduce imaginary numbers (also known as
complex numbers). This will allow us to conclude with the 1799 proof by Gauss of The
Fundamental Theorem of Algebra.

Plato on Love
(Philosophy)
Instructor: Sarah Stickney

In The Symposium Plato’s Socrates boasts “The only thing I say I know is the art of love.”
(177d8-9) Why is love the only exception to his famous declaration that he knows nothing, and why
1s it so important?

The relationship between eros and learning are at the heart of Plato’s thought; The Symposium and
The Phaedrus are the best places to examine the connection between these two towering concepts.
The two dialogues have given us most of our ideas about what Plato thinks of love, learning,
teaching, writing, and friendship. When we use phrases like “other self,” “dark horse,” and “Platonic
love,” we are referencing these works whether we know it or not.

Two of Plato's most beautiful and evocative works, these dialogues have been interpreted,
reinterpreted, and misinterpreted by so many minds that it's difficult to know how to approach
them. In this course we will attempt to set aside received ideas about what Plato thinks in order to
confront the mysterious, beautiful, contradictory text itself. Does Plato think that sexual desire is in
conflict with philosophy or is it in fact necessary to it? Does he consider the written word a failure?
What is the role of the political in love and friendship? Is it true, as the last line of the Phaedrus
claims, that “friends have all things in common”? These are just a few of the questions we will
consider as we attempt to understand what one of the greatest Western writers thought about one
of the most important themes in human life.

Classics of Political Economy: Adam Smith and Karl Marx
(Political Theory, History of Econonsics)
Instructor: Anna Feuer

This course examines the principles of liberal capitalism by studying the work of its most important
early champion, Adam Smith, and its most influential opponent, Karl Marx. In The Wealth of
Nations, Smith presents his classical theory of free-market liberalism as the best way to increase the
general wealth of society and improve the conditions of its poorest members. What Smith called
“commercial society” would allow the invisible hand of the market to more effectively distribute
goods than would mercantilist efforts to superintend trade. His argument for the power of the
market rests upon a particular moral and psychological account of human nature: “It is not from the
benevolence of the butcher, the brewer, or the baker, that we expect our dinner,” Smith reminds us,
“but from their regard to their own self-interest.”” Marx’s revolutionary critique of Smith’s
commercial society identifies the internal contradictions that presage its inevitable collapse.
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Capitalism, for Marx, alienates the worker from his labor, stultifies him, and keeps him in a position
of permanent subservience. We will work through each thinker’s account by closely reading
selections from Smith’s Wealth of Nations and Theory of Moral Sentiments, and Marx’s “On the
Jewish Question,” the Economic and Philosophic Manuscripts of 1844, The German Ideology, the
Manifesto of the Communist Party, and Capital, volume I.

The Cubist War: World War I in History, Politics, and Culture
(Art History, Political Theory)
Instructor: Anna Feuer

The literary critic Paul Fussell wrote that the First World War “was perhaps the last to be conceived
as taking place within a seamless, purposeful ‘history’ involving a coherent stream of time running
from past through present to future.” Between 1914 and 1918—during a war that produced an
astounding 40 million casualties—FEuropeans lost their grip on all they had held to be stable and
certain: the strength of the old monarchies, the infallibility of Western rationalism, the chivalric
glory of war. This was a “Cubist war,” as the historian Stephen Kern (citing Gertrude Stein) puts it,
resembling a Picasso painting in its refusal to admit of a single, unified perspective. The war
dissolved the German, Austro-Hungarian, Ottoman, and Russian empires and gave birth to new
nations in Central Europe and the Middle East; it produced a Communist revolution in Russia; it
laid the foundations for modern global governance; it catapulted the United States to the status of a
world power; and it set the stage for the rise of fascism across Europe. It upended the very
experience of time and space, as new technologies like the airplane demolished physical distance—a
perceptual transformation captured by modernist art and literature. This course examines the causes,
conduct, and consequences of the First World War, with special attention to the aesthetic,
technological, and social experiences of soldiers and civilians. Readings will draw from history,
literature, criticism, psychoanalysis, primary documents, visual art, and music.
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Term 5 only

Virginia Woolf
(Laterature)
Instructor: Sarah Stickney

Woolf’s writing is inevitably described by the phrase “stream of consciousness” but it is so much
finer, so much more artful and intricate and concrete than the mess of thoughts that passes through
us every day. And yet there is perhaps no other writer of English more devoted to attempting to
capture the shape of thought, the feel of it in the mind, the texture of it as it encounters the objects
of the world. In these two novels Woolf reveals that our lives are only accidentally familiar and that
underneath their recognizable surface lies unending mystery. In this course we will think about
thinking, but we will also spend some time examining how Woolf creates the unique lifescape that
makes her, even today, a radical writer.

Term 6 only

Machiavelli
(Political Theory)
Instructor: Daniel Schillinger

In this Term 6 course, we will examine the philosophical, political, and moral revolution performed
by the writings of Niccolo Machiavelli. Machiavelli’s writings are incisive, revelatory, revolutionary,
and chilling in their careful attention to how rulers acquire and expand autocratic power, how
ordinary people assert themselves in republics and hold rulers to account, and how religions and
ideologies delimit political horizons, foreclosing or opening possibilities for change.

Secularism and Its Critics
(Religious Studies)
Instructor: Justin Reynolds

Is secularism dead? Some scholars and political commentators seem to think so. The last thirty years
has witnessed the publication of numerous books and articles suggesting that the world — outside of
western BEurope — is becoming more religious. Much of this literature also claims that the
Enlightenment dream of an entirely secular world is itself nothing more than a religious myth.
Moreover, many scholars on all sides of the political spectrum now argue that such notions as
human rights, liberal democracy and the separation of church and state are nothing more than
products of the “Judeo-Christian” tradition. Yet some scholars resist these suggestions by defending
the secular Enlightenment tradition against its new critics. This course will look to the past to
understand the roots of contemporary debates over the secular and secularism. We will begin by
reading some fundamental texts from Western antiquity to the mid-20th century as points of entry
into the concepts, institutions, debates, and tensions that define “the secular”. Drawing on these
sources, we will then examine some of the most notable recent works critical of secularism as well
as those who seek to defend secular modernity (the privatization of religious belief, the separation
of church and state, the promotion of a religiously neutral public sphere). In doing so we will read
literature that spans a variety of fields history, political theory, anthropology and philosophy — and

p. 12



worldviews — Islam, Christianity, Judaism, Secular Atheism, etc. Our goals will be to discover what is
motivating the myriad recent critics of secularism, to assess their strengths and limitations of their

positions, and to consider what might be involved, conceptually and politically, in reinventing
secularism today.
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2021-2022

Term 1

Going On Together in the Anthropocene: Community, Ecologies, Politics
(Political Theory, Political Science)
Instructors: Ali Aslam, Joel Alden Schlosser, Sonia Neidorf (Writing Tutor)

The Anthropocene names the present era in which human activities are recognized for effecting
potentially catastrophic environmental change. This course examines how views of the human,
property, and politics shape thinking about the Anthropocene and political responses to it. Our
collective inquiry is guided by the following overarching questions: What view of the human
underlies the Anthropocene? What political structures and historical contexts have shaped the
present moment and determine our responses to it? Can we live in community with non-humans as
well as humans -- and if so, how? And what visions of collective life seem imaginable beyond the
present configuration?

Terms 2-3

By Any Means Necessary: Violence and Politics
(Political Theory)
Instructor: Anna Feuer

Simone Weil defines violence (or “force,” in her terms) as that which turns anyone who is subjected
to it into a thing. Violence dehumanizes its agents as much as its victims; human nature, in its
presence, is “swept away, blinded, by the very force it imagined it could handle.” For Frantz Fanon,
by contrast, violence rehumanizes. Violent resistance is the inevitable response to the brutalizing
violence inherent in colonial domination. “The colonized man,” he insists, “liberates himself in and
through violence.”

Can political violence be justified? Is violence always in conflict with political freedom, or is it the
only or best means of achieving freedom under conditions of oppression? Do violent means
necessarily overwhelm peaceful political ends, or can violence be abandoned once it has been used
to bring about a new and more just society? What is the power of nonviolent resistance? To what
extent can the concept of violence be expanded beyond physical force to capture social, economic,
and linguistic practices? This course examines these questions through close readings of major texts
that attempt to theorize the relationship between politics and violence, primarily from the mid-
twentieth century.
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Cryptography: History and Algorithms
(Computer Science)
Instructor: Brian Hill

Flabbergastingly, it is possible for two people to talk to each other while another listens, and for
those two people to have a conversation that the third person cannot understand or even hope to
understand with all the computer power in the world, and — now we get to the flabbergasting part
— to do this with no prearranged code or secrets. The method is called public-key cryptography. It
is at the heart of every modern messaging system that has (or claims to have) privacy as one of its
features. Interestingly, the method is defeatable, but only if the third person not only can listen in,
but can actually intercept and substitute their own messages into the communications channel. This
is known as the man-in-the-middle attack. Public key cryptography will be one the final topics in the
course, but only after we have progressed through many much-less-advanced schemes. To bring the
historical and political importance of the material to life, we will also work through Snowden’s
Permanent Record. We will close with some 21st century topics: blockchain, quantum cryptanalysis,
and quantum cryptography.

In the age of ubiquitous computers encryption and decryption is all done in software. Therefore we
will proceed in our study of cryptography in three ways:

® By learning about the long and steadily advancing history of cryptography

® By studying cryptographic algorithms

® By writing Python code for encryption and decryption

Forms of Evidence and Argument
(Rbetoric)

Instructor: Caroline Tracey

This course proposal stems from the conversation that I had with CurrCom in my

interview in March, in which I shared my conviction that academic/analytic (especially at the
undergraduate level) and so-called “public-facing” writing are not distinct genres but rather a
spectrum of style, and that both require argument, clarity, and style. The greatest challenge, in
either mode, is to make a novel argument and to convey it clearly and elegantly.

Simultaneously, the course responds to a challenge that I felt as a student: that I struggled

to made my assigned analytic writing feel necessary and urgent in the way that personal and
narrative writing did. Thus, a secondary argument of the syllabus is that by studying texts from

the perspective of their argument and evidence, rather than their "genre" or intended public, it
becomes possible to make analytic writing personal and urgent, and personal writing

argumentative and analytic. The presence of queer theory on the syllabus comes in response to this
prerogative: early queer theory offers some particularly stunning models of the use of

literature as the evidence to better understand questions that emerge from living in the
contemporary world.

To develop our own skills of argument, evidentiation, and expression, In this course we will read
texts that engage with a variety of forms of evidence, a variety of forms of argument, and a variety
of forms of relationship to the personal. This will include writing that was initially directed at both
"academic" and "general" audience (ideas and publics whose nature we will interrogate as we read).
Students will leave this course with a clear sense of how to identify an argument, and the tools to
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develop and sustain their own using evidence (whether it is given, as in analysis of an assigned book,
ot of their own choosing).

Infinity, Certainty, and Knowledge
(Mathematics, Philosophy)
Instructor: Ryan Derby-Talbot

“Whoever undertakes to set [her/]himself up as a judge of Truth and Knowledge is shipwrecked by
the laughter of the gods.” —Albert Einstein

The word “certain” comes from the Proto-Indo-European root £rez, which means “to sieve,
discriminate, distinguish.” Thus, one can be certain when one has effectively parsed a concept or
situation into its constituent parts, and thus has a total understanding of how those parts relate and t
together to give rise to the whole. But how do you know that you have truly understood a situation
all the way to its roots (and aren’t missing something)? And what if those roots can be infinitely
deep? Interestingly, the word £rez is also the root of the word “crisis” (in the sense of “turning
point” or “judgment”). In this course, we explore three significant crises —one about counting, one
about geometry, and one about logic — that have rocked the mathematical world over the past 150
years. These crises resulted from simple but overlooked questions about the nature of number and
shape that ended up revealing significant blind spots in the bedrock of computational thinking itself.
As we consider these crises, we also consider the larger question of just how humans attempt to
build certainty in knowledge, and see how this question ultimately disperses into a cloud between the
knowable and the undecidable. Mathematical course topics include: cardinality, Cantor’s
Diagonalization Argument, and the Continuum Hypothesis; Euclidean and non-Euclidean
geometries; set theory, mathematical formalism, and G6del’s Incompleteness Theorem.
Philosophical course topics include: epistemology; inductive and deductive reasoning; philosophical
logic; and Heidegger’s notion of “Being-in-the-world”.

On Time
(Philosophy)
Instructor: David McDonald

Time is central to experience. And as mediated by memory, it may be crucial to what it is to be a self
—I am compounded of my own past time. In a personal context, time is quite elastic, and very
much tied up with subjectivity and consciousness. But time has another aspect, inasmuch as we
quantify it for scientific, economic, and social purposes. We find ourselves measuring time, selling
our time, obliged to the clock and the calendar. What is the relation of time as subjective duration,
to time as an external measure? Is there a way out of such a divided human relation to time? What
does it mean to understand oneself through one’s past? What does time have to do with
consciousness? What is autobiography for? To take account of the breadth and subtlety of the topic,
we’ll read from philosophic, scientific, literary, and religious authors.
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States of Exception: American Foreign and Security Policy after 9/11
(Political Theory, Political Science)
Instructor: Anna Feuer

Following the attacks of September 11, 2001, the George W. Bush administration argued that the
United States was at war with a “new kind of enemy.” Al Qaeda is a transnational terrorist
organization, not a sovereign state with the political authority to wage war; accordingly, U.S officials
maintained that al Qaeda detainees would be treated neither as POWSs nor as civilians—both
categories that enjoy the protections of the Geneva Conventions—but as “unlawful enemy
combatants.” The provisions of international law regulating interrogation techniques and the
duration of detention would not apply in the context of this unprecedented “war on terror.”

The American response to 9/11 introduced a host of new legal and ethical dilemmas. What does it
mean to be “at war” with a globalized non-state terrorist network? Is the war on terror justied in
accordance with traditional standards of just cause? Are armed drones capable of adhering to legal
standards of discrimination and proportionality in the conduct of war? This course will explore
three areas of international law and political ethics in relation to post-9/11 foreign policy: the
jurisprudence of emergency in liberal states, the just war tradition (i.e., the moral and legal
justications for declaring war and the requirements of permissible conduct during combat); and the
meaning and aims of terrorism and insurgency. Readings may include: Carl Schmitt’s Po/itical Theology,
Michael Foucault’s “Society Must Be Defended,” Michael Walzer’s Just and Unjust Wars, Giorgio
Agamben’s State of Exception, Faisal Devii’s The Terrorist in Search of Humanity, Mahmood Mamdani’s
Good Muslim, Bad Muslim, and Talal Asad’s On Suicide Bombing, as well as Kamila Shamsie’s novel,
Homze Fire.

Technological MacGyverying with the Arduino
(Computer Science)
Instructor: Brian Hill

This course will do virtually every project in two of the kits created to explore the capabilities of the
Arduino microprocessors. I am going to quote at length from the project book that goes with the
first kit we will be using to explain why learning about the Arduino is both fascinating and
important:

Everyone, every day, uses technology. Most of us leave the programming to engineers because we
think coding and electronics are complicated and difficult; actually, they can be fun and exciting
activities. Thanks to Arduino, designers, artists, hobbyists and students of all ages are learning to
create things that light up, move, and respond to people, animals, plants, and the rest of the world.
Over the years Arduino has been used as the “brain” in thousands of projects, one more creative
than the last. A worldwide community of makers has gathered around this open- source platform,
moving from personal computing to personal fabrication, and contributing to a new world of
participation, cooperation and sharing,

We will be working with real circuitry (not just software to be downloaded onto the microprocessor).
I will be teaching you some of the basics of electricity (voltage, current, power) and circuit elements
(resistors, capacitors, diodes). When we get to the Internet of Things, I will be introducing key
technologies (HTTP, HTML, CSS, and JSON) in just enough detail that the underlying mechanisms
are understandable (rather than magic) and that the students can extend the projects in the kits in
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new directions. After working through all the projects and these conceptual ideas, we will also have
enough time to do special projects of your own design to solve practical campus problems.

The Latin American Dictator Novel
(Laterature)
Instructor: Anton Barba-Kay

“What do you think, you scoundrels? Do you think that the reality of this nation to which I gave
birth and which gave birth to me accommodates itself to your phantasmagorias and
hallucinations?”’--Roa Bastos, I #he Supreme

Art sometimes thrives to perfection under extremely hostile conditions. Latin America’s
authoritarian regimes have miraculously afforded the occasion for some of its best writing: the
“dictator novel” is a genre that, while based on particular historical gures, investigates
authoritarianism as such by adopting or scrutinizing the perspective of the dictator himself. The
novels thematically radiate out into broader questions about the nature of power, authority over
language, the conditions of violence, and narratives of social reality—they describe the destructive
desire for imposing perfect order and its failures. The main novels I propose to read are Asturias’ £/

Serior Presidente (1946), Roa Bastos’ I, the Supreme (1974), Carpentiet’s Reasons of State (1974), Garcia

Marquez’ Autumn of the Patriarch (1975), and Vargas Llosa’s Feast of the Goat (2000). Several of these
authors are central figures in the development of “magical realism,” which itself arguably arises in
response to the experience of political repression. The course would therefore afford an
introduction to one of the most significant veins of postmodern fiction and to the best of Latin
American fiction generally. (Three of the authors I’'ve named are Nobel Prize winners.) Given time
and interest, we might consider adding or subbing in Sarmiento’s Facundo or Fuentes’ Death of
Artemio Cruz.

Terms 4-5

Drawing On, In, From the Landscape
(Ard)
Instructor: Christina Mesiti

From the peaks of the Sierra Nevada to the stark desert of Death Valley, Deep Springs exists in a
landscape whose images have defined the idea of “wilderness” in imagination as well as practice, for
better or worse. Situated between extremes of protected national park “museums” and sites of
extractive capitalism, as well as functioning as a ranch itself, the college offers an ideal location to
explore the cultural values influencing the way we see and make art about the land. Through drawing
with dry and wet materials and those collected from the land itself, the course uses the practice of
drawing to feel out what it means to make a landscape image within a complex history of art,
politics and land use.

Each week, we will meet to talk and draw together outside. The content of this course emerges from

the land itself, the readings, your drawings, and your enthusiastic and bold connections made
between these elements and each other.

p. 18



We will start with an exploration of image making from direct observation. These drawing activities
are designed so we can wrap our eyes and hands around some basic drawing principles (contour,
shape, proportion, value, space, materiality etc.) specifically as they relate to creating representations
of what you see in the place around you. After spring break, we will begin expanding the definition
of drawing through alternative media and processes that complicate and potentially redefine what it
means to create a representation of a landscape.

Arendt’s The Origins of Totalitarianism and Eichmann in Jerusalem
(Political Theory)
Instructor: Anna Feuer

In 1951, Hannah Arendt wrote that the Holocaust could only be understood as a “radical evil,” an
evil so absolute that it could not be explained by the human motives of greed, cowardice, or lust for
power. Ten years later, she changed her mind. In a letter to the scholar Gershom Scholem, Arendt
admitted, “[I] no longer speak of ‘radical evil’...It is indeed my opinion now that evil is never
‘radical,” that it is only extreme, and that it possesses neither depth nor any demonic dimension.”
The evil committed by Nazi functionaries was banal, not radical; its perpetrators were not monsters
but men whose crimes reflected an “inability to think.”

Thought-defying evil is the subject of Arendt’s magnum opus, The Origins of Totalitarianism
(1951), and her classic and controversial report on the trial of the Nazi Adolf Eichmann, Eichmann
in Jerusalem (1963). Divided into three sections—on antisemitism, imperialism, and totalitarianism
—Origins is a ranging account of the unprecedented nature of twentieth-century authoritarian
politics and the conditions that enable the previously unthinkable to come about. It is, I believe, the
single best text with which to confront the crises of our own political moment: the contradictions
of liberal egalitarianism, the consequences of uninhibited wealth accumulation, the legacies of
European imperialism, and the dangers of “post-truth” politics. In considering how a “terrifyingly
normal” bureaucrat came to commit atrocities, Eichmann is a meditation on thinking as a moral
responsibility and our only defense against subjugation. This course will entail close readings of
these texts, two of the richest and most profound works of political analysis of the twentieth
century.

Heavenly Mathematics
(Mathematics)
Instructors: Brian Hill, Ryan Derby-Talbot

The study of trigonometry — the relationship between the measurement of angles and lines —
finds a natural home on the sphere. Describing both the celestial motion of the stars and the
terrestrial relationship of points on the earth, spherical trigonometry is as timeless a mathematical
subject as they come, laying out a self-contained world of unique and surprising results and
applications. This course will be an exploration of the results of spherical trigonometry from some
of the first, very crafty results known to the ancients all the way to the methods of celestial
navigation that remained in wide use up through the 1950s.
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Modeling, Rendering, and Simulation
(Computer Science)
Instructor: Brian Hill

We gain a tremendous amount of intuition by putting the laws of physics (or other laws, such as the
laws governing population dynamics) onto the computer and seeing what evolves. In other words,
we model nature and simulate it. The output of the simulations becomes especially compelling when
it is rendered graphically. The Nature of Code by Daniel Shiffman is a text that uses the language of
Java to do modeling, simulation, and rendering. We will be begin with the basics of Java and then we
will cover a rich variety of topics from The Nature of Code:

e Vectors and Forces

e Newton’s Laws of Motion applied to Oscillation and Gravitation Multi-Particle Systems

e Cellular Automata and Fractals

e Neural Networks

Rivers of Life and Death
(Geography, Environmental Studies)
Instructor: Sue Darlington

Rivers are sites of contention in how they can best serve the people living along them and the
nations through which they flow. For some, they provide cultural meanings and livelihoods; for
others, they represent progress and development. We will critically examine a set of case studies to
unpack the cultural, environmental, economic, and identity conflicts that arise worldwide as people's
concepts of rivers collide. Issues explored will include indigenous histories and concepts of nature
and rivers; water rights in the U.S.; colonization, trade, and nationalism; economic development and
dams; environmental debates; and transnationalism. Rivers we will look at are the Payahuunadi
[Owens], the Yamuna, and the Mekong, each holding different stories of cultural and spiritual
meaning, conflict, development, and environmentalism. Theories from anthropology, history,
economics, and human rights will inform our explorations of these rivers and their controversies.

Tocqueville’s Democracy in America
(Political Theory)
Instructor: Anna Feuer

Writing in the wake of the French Revolution of 1830, Alexis de Tocqueville saw the expansion of
democracy as fated. “It is daily passing beyond human control,” he affirmed. “Whither, then, are we
going?” Democracy in America reflects Tocqueville’s great enthusiasm for the new liberal order and
his persistent anxiety about its homogenizing tendencies. On the one hand, he admires Americans’
participatory citizenship, the vitality of their local associations, and their rejection of European class
prejudices. On the other, he worries that the progress of equality will intensify American
predispositions toward bourgeois individualism, producing a stupefied, politically disinterested
populace. American democracy, he explains, lends itself too easily to a soft despotism that reduces
the electorate to a “a flock of timid and industrious animals, of which the government is the
shepherd.” Tocqueville’s unsurpassed account of the dangers inherent in the egalitarian ideal, his
playful observations about Americans’ peculiar customs and tastes, and his unsparing account of
slavery makes Democracy in America the best text with which to think about the theory and practice
of democracy.
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Wittgenstein’s Philosophical Investigations
(Philosophy)
Instructor: Nicholas Gooding

Wittgenstein’s Philosophical Investigations is a strange book, unlike any other work of philosophy
ever written. It is composed of a series of 693 “philosophical remarks,” which range from simple
observations to elusive parables, from the construction of “language games” to gnomic aphorisms.
Wittgenstein adopts this method of indirection as an alternative to developing philosophical theories
—in particular, theories concerning the nature of meaning or the mind. He believes that the desire
for such a theory is itself the result of a philosophical mistake, due to philosophers’ tendency to
examine philosophical questions in abstraction from the way in which they grow out of concrete,
social human practices, or what he calls our “form of life.” Wittgenstein wants to bring our attention
back to these practices themselves. He believes that only in this way can we illuminate questions
about what it is to speak a language (rather than make noises); to perceive (rather than react
mechanically to stimuli); to act intentionally (rather than be caused to move); to experience an
emotion; to know a fact, or how another person feels, or oneself; and, most generally, to have a mind
or to be a person.

Wittgenstein said, “I should not like my writing to spare other people the trouble of thinking,
but...to stimulate someone to thoughts of their own.” In this, if in anything, Wittgenstein has
succeeded. Of course, to read a text from the history of philosophy is always to do philosophy,
rather than simply to learn about someone’s philosophical doctrines. But this is especially true of
Wittgenstein, precisely because he has no doctrines. What he has, rather, is a particular way of
approaching philosophical questions. We will try to follow him in the use of that approach and see
where it leads us.

Term 5 only

Observational Astronomy
(Astronomy)
Instructor: Brian Hill

This course is designed to be as rapid as possible an introduction to both visual telescopic
astronomy and scientific astronomy using the College’s newly-created observatory. In the classroom
portion of the course, we will start with the basics, which are the celestial coordinate system and the
magnitude system. In our night labs, we will start with manual operation of a German Equatorial
mount telescope. In subsequent labs, we will learn computer operation of the telescope, and we will
briefly do astrophotography before transitioning to scientific work. For the final three weeks of our
seven week course we will focus exclusively on variable star astronomy. Specifically, we will obtain
our own data for eclipsing binary and exoplanet targets. In the classroom part of the course, in the
final three weeks, students will learn how to process the data into light curves, which is the standard
way for presenting data about variable stars.
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Term 6

African American History
(History)
Instructor: Dana Grisby

The purpose of this course is to examine the experiences of African American people in the United
States from post-Civil War to 1945. Some prominent themes include the end of the Civil War,
Reconstruction and the emergence of Black national leadership, the development of protest and
resistance strategies, Black Nationalism, functions of racism and anti-Blackness, the evolution of
Black cultures, and discussions of black identities.

Ways of Learning: Building the Traditional Japanese Boat
(Art, Construction)
Instructor: Douglas Brooks

Two processes are happening simultaneously throughout my course: first, students are collectively
building a boat together, slowly mastering a series of skills which are unfamiliar to all of them; and
second, they are grappling with an entirely new learning style, one that demands their fullest
concentration and powers of observation. Throughout the course they are reflecting on this process,
its rewards and frustrations, in their journals and in regular class discussions. Ultimately, from this
process they find a topic to engage with in their final paper.

At the outset readings include A Basketmaker in Rural Japan and selected sections of Japanese Wooden
Boatbuilding. The former introduces the traditional apprentice system from an anthropological
viewpoint while the latter provides an overview of the specific craft of boatbuilding, Students begin
constructing the keel/backbone of one or more boats. They begin journaling, something they will
do the duration of the class. I provide very close readings and feedback on the journals. Because of
the silent classroom the journals help students communicate with me, and from my readings I
sometimes offer targeted questions for the journals or set aside time for discussions.

Students read from The Way of the Carpenter and Teaching and Learning in the Rinzai Sect Monastery. The
latter is the foundational reading for the course and we set aside significant time to discuss this text
and we return to it throughout the term. Also the second week I ask students to hand in a one-page
synopsis of their final paper. This is malleable but students must discuss any changes with me. We
continue building the boat, now preparing the side planking. This requires mastery of new tools
such as planes and chisels, and the all-important skill of sharpening. Fach student will spend many
hours sharpening and honing the chisels and planes. Journals continued to be collected weekly or
more often for comment. At this point in past classes students have commented on the adjustments
they have had to make with regard to the learning method. Many discuss issues around fear of
failure and their sense of intense competition in their “normal” classes. By this point many if not
most begin to find the silence extremely attractive, safe, and ultimately liberating,

Japanese Woodworking Tools: Their Tradition, Spirit and Use, 1s an important text helping students
understand the intricacies, use, and care of the tools they are using. By this point we have established
a neatly silent classroom. The days begin with the briefest of descriptions/discussions of the task at
hand but more often I simply demonstrate what has to be done and it is up to the students to
observe me and then take up the task themselves.



Paradise Lost and Epic Failure
(Laterature)
Instructor: Katie Kadue

John Milton’s Paradise Lost is a poetic masterpiece: it is, in my opinion, the best work of literature in
English, and one that the author somehow pulled off while blind and destitute. But this massive
achievement is about, in many ways, failure. Milton’s characters fail morally, intellectually,
aesthetically, and politically; Milton’s own most notable failure was the revolution he enthusiastically
participated in during the 1640s and watched utterly fall apart, nearly at the expense of Milton’s own
life, in 1660. The gamble of this poem—both aesthetically and theologically—is that something
good can come out of even the most abject failure.

This course will be devoted to the close reading of Paradise Iost, and our focus on failure will only be
a lens on the poem’s many other themes, such as creation, temptation, love, marriage, reading,
experiment, knowledge, forgiveness, gender, disability, rebellion, hierarchy, colonialism, work,
astronomy, and more. To enhance our reading, we may briefly refer to Milton’s earlier poetry and
political writing, as well as his classical, biblical, and contemporary sources.

Thermodynamics and Earth Systems, Local to Global
(Phystes)
Instructor: Ben Holtzman

Thermodynamics is the study of systems undergoing change. What are “systems”? What is
“change”? Both of those definitions can be cast in terms of energy and entropy. We will develop
these ideas in classical thermodynamics, and read and discuss how they came to be, starting with
engineering problems in the 18th century, and then how they merged with physics in the 19th and
20th centuries. Then we will discuss modern ideas on the thermodynamics of irreversible processes,
open systems, out of equilibrium, which is a far more general, applicable and incomplete branch of
physics that is attempting to explain emergent (often network-like) patterns that are ubiquitous in
nature. We will read Three Laws of Nature: A Little Book on Thermodynamics, by Stephen Berry, and
some additional sections of other books and original papers. We will explore some of these
concepts with simple electrical machines, some measurements in the classroom and on campus, and
some math and calculations, in a way that I intend to be accessible for anyone.

The Earth itself is an open thermodynamic system. The heat source is the planet's core; that energy
drives mantle convection, which drives the movement of tectonic plates as the heat escapes and
radiates out to space. At every scale downward to the scale of individual crystals, the patterns we see
are expressions of gradients in some form of energy (thermal, chemical, mechanical). The other
major source of energy is that from the sun, that feeds the patterns in the atmosphere and oceans.
These two sources of energy interact on long timescales. We will study local examples: patterns in
the Valley generated by open thermodynamic systems transporting energy down a gradient, namely
networks of streams (intermittent drainage networks). We will observe the patterns and the
landscape, and think about the forces at play, the energy gradients that are interacting to produce the
landscape, from the Valley to the Sierra Nevada and the Basin and Range structures that reflect the
dynamics of heat flow through the western part of the North American plate. Magmatic systems--
the roots of volcanoes and the granite plutons that form the Sierra Nevada-- are visible in the region
as well. These structures are also patterns generated by energy gradients. Thermodynamics of non-
equilibrium, open systems provides a conceptual and mathematical framework to understand all of
these processes. We will spend four weeks moving between the observations of patterns and the
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theoretical concepts, with focus on a few processes across this vast range of length and time scales,
using assembled texts and original sources, and at least some small-scale, local field work.
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2022-2023

Term 1

Freedom and Community: The Problem of Living Together
(English, Ethics, Literature & Poetry, Philosophy, Writing, Political Theory, Social Science)
Instructors: Anna Feuer, Sharon Schuman, Rory O’Hollaren (writing tutor)

Freedom is not only one among the many problems and phenomena of the political realm propetly
speaking, such as justice, or power, or equality; freedom...is actually the reason that men live together
in political organization at all. Without it, political life as such would be meaningless. (Hannah
Arendt, “What is Freedom?”, 1961) For Hannah Arendt, freedom is the raison d’etre of politics—
the very substance of our efforts at speech and action in the public sphere. The ancient Greeks and
Romans, Arendt tells us, experienced freedom as achievable only through the chosen action of a
community of equals. Freedom was realized in the polis, the common field of political activity in
which men did the difficult work of figuring out how to live together with others. But Arendt
herself admits that this vision of freedom seems entirely inaccessible to us moderns. We are
inclined, instead, to understand freedom as individual autonomy in the private sphere—freedom of
thought, freedom of choice, freedom from the scrutiny and demands of public life.

This course considers the relationship between freedom and community. What do we mean by that
most hackneyed of terms, “freedom?” (Adrienne Rich: “In the vocabulary kidnapped from
liberatory politics, no word has been so pimped as freedom.”) Should we understand freedom as
proper to the public realm or to the domain of private conscience—in other words, does freedom
begin or end with politics (whatever “politics” means)? To what extent and in what ways does
freedom require intercourse with others who are different from ourselves? What role does the
writer, artist, and philosopher play in helping us realize our freedoms? What should we want to
recover, if anything, from ancient notions of freedom, and how would we do so under the
conditions of modern liberalism? And what justifies freedom in our age of modern administration
and technological automation?

One of the difficulties in thinking about these questions is that they are everywhere present in the
history of Western political thought. In order to focus our discussion, we have singled out two
relatively self-contained—and, in our view, mutual and consonant—traditions: ancient Greek and
Black American thought. Beginning with Homer’s Iliad and a series of Platonic dialogues, we will
examine ancient conceptions of freedom as provided by the public space of communal deliberation.
We will then turn to three major Black American thinkers—W.E.B. DuBois, James Baldwin, and
Toni Morrison—who are likewise concerned with freedom as something more than the acquisition
of liberal rights.
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Terms 2-3

A Modern Mass Extinction
(Environmental Science)
Instructor: Elizabeth Roripaugh

This course will follow a traditional, undergraduate-level environmental science curriculum exploring
Earth’s life support systems and biodiversity, including the many ways in which these are threatened
in the modern world. We will use Miller and Spoolman’s 18th AP Edition of Lzving in the Environment
to investigate the science behind topics of habitat fragmentation, invasive species, population
growth, pollution, and overharvesting in the context of the idea that the Earth is undergoing what
many believe to be its sixth mass extinction event. To accomplish this, students will read about and
conduct inquiry exercises in the various topics of geology, paleontology, biology, geochemistry,
planetary science, and human psychology. In addition, this course will also utilize the texts Thinking
Fast and Slow written by Daniel Kahneman and Imagining Extinction by Ursula Heise to explore the
idea that human psychology and cultural heritage are important, perhaps the most important, drivers
of how successfully humans interact with their environment. During the latter part of the course,
students will read and present an oral presentation on a book exploring a particular aspect of today’s
environmental movement.

Buddhist Life — Anthropology of Religion
(Anthropolegy, Religious Studies)
Instructor: Sue Darlington

What does it mean to live a Buddhist life? Religion in the west is often thought of as a set of
scriptures, proscriptions, and conscriptions. Yet religion exists beyond the page. How people
interpret and practice the teachings bring the texts of a religion to life. Through an anthropological
lens (versus a religious studies lens), this course will examine core Buddhist teachings from the
period they emerged in India and how the religion adapted to and was adopted by diverse societies.
Buddhist texts were not written down for almost 500 years after the life of the Buddha. Different
schools of thought within Buddhism debate which texts are “authentic,” and which are culturally
informed overtime.

The course will focus on contemporary Theravadin Southeast Asia (especially Thailand) and a bit on
Tibet to investigate a range of ways Buddhists interpret Buddhist scriptures and put them into
practice in dialogue with various means of understanding and interacting with the world. The main
premise underlying the course is the tension between Buddhism as a textual versus a lived religion.
To explore this tension, we will look at intersections of text (sctriptures, teachings, stories such as the
Jataka Tales, etc.) and social behavior. Note that most people in the world who call themselves
Buddhist have never read the scriptures or teachings that have been attributed to the Buddha.
Instead, they learn from monks, stories, and rituals, all of which are heavily influenced by the
cultural and historical contexts within which people live. Through ethnographic and historical
sources, we will explore these tensions and intersections to understand Buddhism as a lived religion
in Southeast Asia.
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Classical Philosophy
(Philosophy, Religious Studies)
Instructor: J. Gary Elliott

I say that it is the greatest good for a man to discuss virtue every day . . . for the unexamined life is not worth living.
~ Socrates

Philosophy begins in wonder. And, at the end, when philosophic thought has done its best, the wonder remains.
~ Alfred North Whitehead

The study of philosophy is an important part of a liberal education, and perhaps, as the above
quotes indicate, an even more important part of life. Separated by more than 2,000 years, these
statements get to the heart of philosophical inquiry, yet they seem to raise more questions than they
answer. What is “the greatest good,” what is “virtue,” and what does it mean to examine one’s life?
If we both begin and end an inquiry in wonder, what have we accomplished? These are but some of
the fundamental questions that the study of Philosophy addresses. It serves the goals of a liberal
studies education by pursuing thought that is both rigorous and creative, essential elements of
success across disciplines. It also serves the individual by providing the means to live a thoughtful
life.

Classical Philosophy 1s an upper division seminar in which students and faculty read and discuss a
selection of ancient texts from both the western and eastern traditions. The discussion may take
different forms, sometimes devoted to accurate interpretation, staying close to the text, at other
times ranging widely over the topics that the readings suggest. The goal is not to collect information
or to give right answers. Rather, it is to read carefully and to share insights, appreciations,
reservations or questions with the seminar in an effort to give each text the serious consideration it
deserves. The ultimate aim of the dialogue is deeper understanding of the text, of the world, and of
the self among a community of inquirers bound by common human interests.

This course examines the beginnings of philosophical inquiry in the western and eastern traditions.
First, we study the ancient texts of Egypt and Mesopotamia, then we turn to the remarkable 6t
century BCE, sometimes called “the axial period,” when important philosophers appeared in India,
China, the Middle East, and Greece. We will examine the works of Confucius, the Taoists, later
India, and the explosion of talented philosophers in Greece. The works of Plato and Aristotle will
occupy the second half of the semester. Important questions and themes to be examined include:
the origins of creation; the nature of justice and law; the tension between social and familial duty;
the pursuit of the good life; and how philosophy might be distinguished from religion.

Combinatorics
(Mathematics)
Instructor: Ryan Derby-Talbot

Combinatorics is an intermediate level undergraduate mathematics course that develops techniques
and theorems for approaching a range of problems in discrete mathematics. Combinatorial
problems are often simple to state — e.g., how many possible sudoku puzzles are there? Can a
knight complete a full tour of every square of a chessboard once and return back to its starting
position? Given a set of 7 points on a plane, what is the shortest possible length of a set of line
segments that connects all of the points? Nonetheless, combinatorial problems can range from
simple to very difficult to solve. In this course you will develop an understanding of fundamental
ideas and knowledge in the mathematical subject of combinatorics. A course like this is commonly



found in mathematics and computer science programs, serving as a bridge from introductory-level
college mathematics courses to more advanced proof-based mathematics courses.

English Composition
(Writing, English, Literature and Poetry, Rhetoric)
Instructor: Antén Barba-Kay

The Greek word logos means at once “word,” “argument,” “speech,” and “thought.” While this
course will (like any other such course) emphasize the mechanical aspects of writing, we will also
concentrate on the indissoluble connection between what is sayable, writable, and thinkable. I
propose to do this through a close reading of two closely related plays about this issue—
Shakespeare’s King Lear and Beckett’s Endgame—followed by study of a series of classic scholarly
essays about these plays. We will be discussing and writing about the criteria both for aesthetic
success (by attending to how artful writing may bespeak what it is beyond the power of words to
say) and for textual interpretation (by elucidating better and worse ways of articulating this success).
We will therefore be working with one foot in philosophy and another in literature.

From Galileo to Newton: The Emergence of Modern Physical Science
(Physies)
Instructor: Brian Hill

Our goal is to work through all of the central arguments in Newton’s Principia. The 17th century
saw the birth of modern physical science, wherein increasingly accurate laboratory measurements
and increasingly well- formulated, sophisticated, and beautiful theoretical developments confront
each other. The century begins with Galileo, Brahe, and Kepler, but its grand synthesis is by
Newton, and to this day every aspiring engineer, physicist, chemist, and astronomer begins by
learning Newton’s Laws (his Three Laws of Motion and his Law of Universal Gravitation) and their
consequences.

We will use a translated and annotated version of Newton’s Principia (the original is in Latin):
Newton’s Principia, The Central Argument, by Dana Densmore, Third Edition. Newton’s Principia
presupposes an understanding of parts of Euclid’s Elements, Apollonius’s On Conic Sections, and
Galileo’s Two New Sciences. We would therefore supplement our study of the Principia with the
necessary excerpts from these other works.

Newton’s Laws have since been modified in very specific domains by quantum mechanics, special
relativity, and general relativity, but where quantum or relativistic effects are not important, they
remain pre-eminent, unmodified, and unchallenged, and if one wishes to rigorously understand the
quantum or relativistic modifications, one still starts with Newton.

It might be exhausting to read propositions, corollaries, lemmas, and proofs, but the reward is to
understand the laws of motion, including celestial mechanics, as Newton presented them. Much of
the class time will consist of students presenting proofs. It will be tricky for me to develop problems
to go along with the texts, since Newton intended his proofs to be completely self-contained and his
presentation is aimed at his colleagues, not at students. However, proofs without problems and
examples would be like learning about ranching without coming into contact with any rangeland or
cows, so we will need to develop and work some illustrative problems as we read the text.
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Numerical Analysis on a Pocket Calculator
(Mathematics (Applied), Computer Science)
Instructor: Brian Hill

Numerical methods are procedures for arriving at approximate answers. A simple example is square
roots. We know that the square root of 9 is 3. What is the square root of 10 though? What
procedure would one follow, somewhat analogous to long division, to arrive at an answer? Itisn't
obvious at alll Some kind of trial and error is in order, but how is that systematized? Newton had a
procedure, and we will learn it in this course. Of course he didn't have a programmable calculator.
So the next question is, with a programmable calculator, how can one efficiently automate Newton's
procedure? O, since your calculator has a square root key, for this particular example, you might
wonder, how does the calculator get the answer? We will investigate these questions using
smartphone emulations of the HP-25 calculator. Four subjects will emerge:

1. Operation and programming of a stack-based calculator, the Hewlett-Packard 25
General applications that were in the calculator's target market: games, finance, navigation,
and surveying

3. Statistics: linear regression, exponential, logarithmic, and power law curve fitting, standard
deviations and correlation coefficients (r-squared), t-test and y-squared hypothesis tests

4. Numerical analysis: Newton's root-finding method, Eulet's method for first-order
differential equations, numerical integration

There is a rich variety of background needed to deeply understand these subjects. Our classes will
have a mix of developing the needed background and programming the Hewlett-Packard 25. In
other words, we will constantly mix theory with concrete and pragmatic considerations. The subjects
are influenced by what Hewlett-Packard considered to be the HP-25's target market and by the
capabilities of the calculator. This peculiar combination of constraints means that we will be taking
a tour of a wide variety of subjects that mattered to practicing scientists and engineers in the
mid-1970s. These subjects matter just as much today.

Terms 4-5

The Ethics of Sex, Gender, and Reproduction
(Ethics, Gender & Cultural Studies, Political Theory)
Instructor: Joan O’Brian

There isn’t much that unites feminists today. There’s no agreement on the movement’s goal (is it
equality or liberation?), its subject (what is a woman?), or its policies (sex work decriminalization or
the Nordic model? UBI or Wages for Housework?). Perhaps the only thing that feminist theorists
still have in common is the sense that they are all working on issues in roughly the same problem
space: feminists are concerned with the problems of sex, gender, and reproduction.

In this course, we will explore the great diversity of feminist approaches to the ethical dilemmas
found in this sphere of life. Must one be pro-choice to be feminist? How should we ideally
reproduce? What does sex mean: spiritually, physically, and socially? What kinds of labor deserve
compensation, and who ought to do which forms? And what should humans think of their bodies;
how much control should we have over our own corporeality? We’ll combine classic and



contemporary feminist texts with papers from a range of normative subfields (bioethics, metaethics,
and political theory, among others) to investigate these questions.

The Nineteenth-Century Russian Novel
(Literature & Poetry)
Instructor: William Ramsay

In "Some wotds about War and Peace," Leo Tolstoy observed that War and Peace was not a novel,
indeed, none of the great works of Russian fiction were, he claimed, novels: "The history of Russian
literature since the time of Pushkin," he wrote, "not merely affords many examples of such
deviations from European forms, but does not offer a single example of the contrary. From Gogol's
Dead Souls to Dostoevsky's House of the Dead in the recent period of Russian literature there is not a
single artistic prose work, rising at all above mediocrity, which quite fits into the form of a novel,
epic, or story." In this course, we will read four of these daring contributions to world literature.
Starting with Alexander Pushkin's novel-in-verse Eugene Onegin (1833), we will continue with Nikolai
Gogol's terrifying comedy Dead Souls (1842) and Ivan Turgenev's moving study of nihilism and
triendship Fathers and Sons (1862), before devoting the second half of the semester to Tolstoy's own
Anna Karenina, considered by many to be the best novel ever written. Keeping an attentive eye on the
details of these works, we will discuss artistry, form, and--what can seem inescapable when reading
Russian literature--the human condition. Terms 4-5

Cosmology and Black Holes
(Physics)
Instructor: Brian Hill

In two momentous leaps, Einstein discovered that space and time are not what we thought them to
be. They are intertwined. I cannot explain how they are intertwined in this overview. If I could,
there would be no need for a course. You have never experienced this intertwining, because it only
becomes apparent when either (a) you are moving at near the speed of light, or (b) you are in the
vicinity of an object even heavier and denser than our Sun. The intertwining is highly
counterintuitive. We call the intertwined fabric of space and time, “spacetime.” We will work
through three major subjects: (1) special relativity, which is how space and time are related in the
absence of gravity, (2) the behavior of spacetime around a black hole, and (3) the behavior of the
spacetime of the entire universe, which is the subject of cosmology. How can we do an honest
treatment of a subject so advanced? By studying the solutions of Einstein's equations rather than
the equations themselves, we can bypass a lot of advanced mathematics that even Einstein needed
help to understand.

History and Science of the Manhattan Project
(Physies, History of Science)
Instructor: Brian Hill

The Manhattan project is a chance to look simultaneously at the almost unbelievable scientific and
technological developments which came in rapid succession just before, during, and after WWII, and
at their historic consequences. The fundamental science begins in the late 1800s with the discovery
of natural radioactivity (by Becquerel and the Curies), the development of controlled fission
(Fermi's atomic pile), and the possibility of violent fission chain reactions. The history includes the
race to make weapons based on fission, the destruction of two cities, and the setting of the stage for



the superpower stalemate that has continued with slowly shifting characteristics decade-after-decade
ever since. A study of the Manhattan Project is not just an opportunity to study momentous
scientific developments and past events. Its ongoing significance makes it nearly a duty to
understand what we have collectively created. By the end of the course, each person will have their
own response to the events and the resulting contemporary situation.

Humans and Other Animals
(Philosophy)
Instructor: David Egan

What does it mean to be human? Attempts to answer this question often draw comparisons with
animals: we’re animals too, but animals of a very special kind. The aim of this course is to think
about what we are as human beings by considering the way we think about our relation to other
animals, and to examine the kinds of relationships that are possible between humans and animals of
other species. In exploring these issues, we’ll naturally want to attend to the special context of Deep
Springs College and consider not just ethical questions regarding animal husbandry, but also the
more personal question about how this intimate relationship with other animals shapes our self-
understanding.

The course is divided into two parts. In Term 4, we examine different ways thinkers in (mostly) the
Western tradition have articulated their understanding of human nature. Thinking about what it
means to be human almost always involves thinking about what it means to be an animal, and the
question of whether, in what way, and to what extent, humans are animals.

In Term 5, we think about the relations humans have with other animals. Do we have ethical
obligations to other animals, and if so, what are they? To what extent do those obligations depend
on facts about the nature of animal experience? And what is the appropriate way of thinking about
our relation to other animals?

Kierkegaard’s Either/Or
(Philosophy, Ethics, Religions Studies, Literature and Poetry)
Instructor: Antén Barba-Kay

No one knew what to make of Either/Or when it appeared (under the pseudonym “Victor
Eremita”—i.e. “Victorious Hermit”) in 1843. It is at once a serious work of philosophy and a
brilliant work of literary fiction in the form of an epistolary exchange between two characters who
offer contrasting answers to the question of how to live. The first half (by an author denoted simply
as “A”) consists of a series of disconnected sketches about how to transform one’s life into a work
of art—how to lead a life full of interesting pathos, beautiful transience, and variety of experience.
(The longest portion of this half, the “Seducer’s Diary,” is what early readers were greediest for.)
The second half is written in the voice of Judge William, who, in his earnest attempt to save “A”
from himself, responds to him with the loveliest encomium of marriage ever written. But it is not
clear who is in the right or what it would mean to be in the right at all. Kierkegaard (like Plato) does
not show his own hand, leaving it to the reader to work out whether one or both of these positions
(“aesthetic” and “ethical,” respectively) can be the true one, and how, by extension, to judge the best
life. While our main task will consist of careful reading of Either/Or, we will supplement this with a
briefer study of Fear and Trembling, in which Kierkegaard presents a third stage, the “religious,”
under a different pseudonym. The relation between these three “stages” or “spheres” makes up the
heart of Kierkegaard’s philosophical preoccupation, so that the course will serve as a general
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introduction to the thought and method of one of the most incandescent thinkers of the nineteenth
century.

Painting
(Studio Ari)
Instructor: Justin Kim

An introductory painting course — students are given a thorough background in fundamental
technical skills and formal issues, then build on these skills while exploring a range of subjects
including the figure, still life, landscape, portrait, narrative, memory and abstraction. Class
assighments emphasize an awareness of “process” —how you go about solving problems / making a
picture — and what it says about you: your strengths and weaknesses, what you like and dislike, what
interests you, etc. Individual and group critiques of students’ work will be held regularly. Students
will use this information to inform other assignments, culminating in individual bodies of work to
be designed and executed at the end of the semester.

Presentations of artists and movements will accompany some assignments when relevant. Group
critique will be held regularly. There will be several short readings and, if possible, a trip to museums
in Los Angeles.

Real Analysis
(Mathematics)
Instructor: Ryan Derby-Talbot

There is arguably no greater advancement in mathematics than the invention/discovery of Calculus.
Incubated by many thinkers including Archimedes, Oresme and Fermat, the ideas of Calculus lept
into near full form in the late 1600s simultaneously through works of Isaac Newton and Godfried
Leibniz. The two centuries that followed saw a radical rethinking of the physical world as a set of
differentiable equations that could be solved with the tools of Calculus. Inspired by these
discoveries, we may be sympathetic with Pierre-Simone Laplace’s remarkable statement from 1814:

An intellect which at a certain moment would know all forces that set nature in motion, and all positions of all items
of which nature is composed, if this intellect were also vast enough to submit these data to analysis, it would embrace
in a single formula the movements of the greatest bodies of the universe and those of the tiniest atomy for such an
intellect nothing wonld be uncertain and the future just like the past would be present before its eyes.

Just a few years earlier in 1807, however, Joseph Forier had introduced a solution to a simple physics
equation that would serve as the sun to the wax wings of Laplace’s prophecy. Indeed, Fourier had
stumbled onto an object for which Calculus fails. And it was only the beginning. The 1800s saw
many new examples that unraveled the understanding of real numbers and functions upon which
Calculus had been built. The best mathematical minds of the time — Dirichlet, Cauchy, Weierstraus
— worked to repair the situation. Their work revealed new understandings of the real numbers that
have forever altered mathematics. This course is a retracing of their story, the creation of the
mathematical subject we now call “Real Analysis.”
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Shakespeare's Plays
(English)
Instructor: Will Ramsay

This course was an intensive introduction to Shakespeare’s plays, with a focus on language and
literary and theatrical tradition. Students read and discussed twenty of Shakespeare’s plays as well as
selected secondary literature on Shakespeare’s use of language. The twenty plays were The Comedy of
Errors, A Midsummer Night's Dream, The Tempest, Macbeth, The Two Gentlemen of Verona, Julins Caesar,
Twelfth Night, The Taming of the Shrew, Much Ado About Nothing, The Merchant of Venice, As You Like It,
Richard 11, 1 Henry IV, Antony and Cleopatra, The Winters Tale, 2 Henry 11/, Troilus and Cressida, Othello,
Coriolanus, and Hamlet. Student also elected to read Jonson’s Bartholomew Fair.

Simone Weil and Hannah Arendt: Work and Politics
(Political Theory)
Instructor: William Tilleczek

This class brings together two contemporary philosophers and social critics, Simone Weil
(1909-1943) and Hannah Arendt (1906-1975), both of whom abhorred the totalitarianisms of their
time, reflected on the possibilities of a post-Marxist politics, and theorized the meaning of labour in
human life. Weil, a French mystic, ascetic, activist, and philosopher, was deeply dedicated to
understanding working-class life and violence in its many forms. Arendt, a German-born
philosopher (or rather, as she herself preferred, political theorisi), wrote much of her work in the
United States during and after the Second World War and offered a wealth of theoretical tools to
understand human labour and work as well as freedom and political action. Our goal will be a
“lecture croisée” of these two oexvres oriented around two major thematics: (1) Forms of human
activity and their relation to political life; (2) Marxism and its major nodal points of revolution and
freedom. Along the way we will also think about ancient Greece, the tradition of political thought,
colonial violence, and our own neoliberal economic reality. Readings are a combination of major
works from each author (1he Need for Roots and The Human Condition), essays and occasional pieces
(e.g. “The Iliad, or the Poem of Force” and “Revolution and Freedom”), as well as contextualizing
readings from theorists who inspired or were inspired by Weil and Arendt (Karl Marx, Frantz Fanon,
Albert Camus, Danielle Allen).

The Salon
(Writing, Literature & Poetry)
Instructor: Annelyse Gelman

The Salon is an advanced introductory poetry course, aimed at the poet-practitioner. Students write
new, original poems each week, while studying a range of poems and poets from the 20t and 21t
century in order to learn and borrow from their craft. The Salon teaches students how to take
advantage of various poetic strategies by systematically examining critical elements of poetry—such
as image, syntax, rhythm and sonics, narrative, voice and tone, originality, form, and so on—placing
each of them into the spotlight one at a time, with the understanding that a successtul poem will
meaningfully engage with many of them at once, using repetition and variation to guide readers’
attention. Additional topics of discussion include the relationship between writer, poem, and reader;
the role of “meaning,” “clarity,” and “communication”; the overlap between poetry and other
disciplines; and the central place of vulnerability and discovery in art.



Term 6

Capitalism: Theory and Practice in the Modern Atlantic World
(History, Economics, Philosophy)
Instructor: Chatrles Peterson

After decades as a leftist byword, ‘capitalism’ has re-entered the public sphere. Yet despite all the
New York Times op-eds and Teen 1/ggue explainers, what exactly capitalism is — what distinguishes
this economic and social system from what came before and what may come after — remains
difficult to say. Is capitalism defined by the market? By economic growth? By waged work? By
relations of credit and debt? By some specific new kind of exploitation? What about the role of
empire? Or of social difference, whether in terms of race, gender, nationality, or some other feature?

This course will attempt to answer these questions through a close reading of sections from Karl
Marx’s Capital together with works that apply Marx’s analysis to specific historical questions. The
goal of this course is not to understand what capitalism is or what Marx thought in any abstract
sense; the reason we will read Capital together with these texts is not for mere context. Rather, the
goal is to understand capitalism as a dynamic practice and Marx’s Capital as a work that can only ever
be understood in relation to specific social questions, whether historical or contemporary.

Discipline and Disenchantment: Reading Max Weber
(Social Science, Sociology, Political Science, History)
Instructor: Anna Feuer

To speak of “modernity”’—as a historical era, as a mode of experience, as a project to develop an
objective science—is necessarily to evoke the ideas of the German sociologist and historian Max
Weber. Writing at the turn of the twentieth century, Weber methodically described the essential
features of modern life: the irresistible pull of rationalization, which promises mastery of all things
(law, economy, religion, art) by means of calculation; a relentlessly expanding bureaucracy; a growing
secularism that “disenchants” the world, banishing religious belief to the realm of superstition; and
the dissolution of any universal system of meaning into an “anarchy of values.” What is most
remarkable and rewarding in Weber’s work is his careful attention to the metaphysical and spiritual
consequences of modernization, along with the material conditions that enable it: he is ultimately
concerned with the struggle to pursue one’s “vocation,” or calling, in the context of the “iron cage”
that characterizes life under industrial capitalism. This course will entail close readings of Weber’s
Vocation Lectures, The Protestant Ethic and the Spirit of Capitalism, and selections from Economy
and Society. With Tocqueville, Marx, and Durkheim, Weber is considered one of the “fathers” of
modern social science; we will pay special attention his methods of interpretation and his approach
to causal analysis.

Is This the Truth? Documentary Filmmaking
(Photography and Film)
Instructor: Alex Jablonski

Documentary filmmaking may be the most powerful medium ever invented. It has freed the
innocent, put killers behind bars, spurred revolutions, led to dramatic legislative changes and
continues to shape public opinion on a daily basis. At the same time over the past 20 years
documentary film has entered a new golden age that has left the investigative, agenda-driven style



behind, for projects that are more personal, lyrical, and go after universal truths previously dealt with
only in fiction films. In this course through weekly exercises students will explore different
documentary methods and styles all while interrogating questions of ethics and just what makes an
image ‘true’.

The goal of this course is twofold. First, to give students the hands-on technical skills of
documentary filmmaking, This includes learning how to record field sound, shoot scenes with
proper coverage and framing, and learning how to edit on Adobe Premiere Pro. The second goal is
to give students a broader understanding of how to create a narrative structure within a nonfiction
medium. This involves learning how to parcel out information, using footage to raise questions,
create tension, and then diffuse it through providing answers. Students will pick a stylistic approach
and spend 3 weeks shooting and editing their own short documentary. Students will develop an
understanding of the documentary form and learn nonfiction story structure while honing their
own unique creative approach. During the course we will also discuss the ethical considerations of
documentary filmmaking, and how these come into play both during production and editing.

Tragedy and Politics
(Lsterature, Political Theory, Classics)
Instructor: Daniel Schillinger

Reading Greek tragedy is unpleasant: you will not smile; you will shudder. Why should we read these
plays about death, war, revenge, madness, impossible choices, calamitous errors, and the destruction
of whole peoples? The premise of this course is that we need Greek tragedy as both a complement
and corrective to philosophy and political theory. The canonical Greek tragedians—Aeschylus,
Sophocles, and Euripides—dramatize fundamental and discomfiting questions that are often
sidelined by the philosophical tradition. Why are we cruel to others—and to ourselves? What is the
role of luck in determining how our lives turn out? Do human beings encounter impossible
situations in which wrongdoing is inevitable? Aeschylus, Sophocles, and Euripides were also piercing
observers of political life. No less than Plato and Aristotle, the Attic tragedians write to elicit
reflection on the basic patterns of politics: democracy and tyranny, war and peace, the family and
the city, the rule of law and violence. Finally, we will also approach Greek tragedy through its
reception. Aristophanes, Plato, Aristotle, and Nietzsche: all these thinkers responded to tragedy.

By reading Greek tragedy, and by working through the texts in both conversation and writing, we
will cultivate excellence in textual analysis and interpretative argument. Our inquiry aims to
illuminate enduring political problems even as it clarifies the untimeliness of Greek tragedy for our
own thought and action in the present.
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Term 1

The Ethics of Service to Humanity: What Are We Bound to Do?
(Philosophy, Writing, Literature & Poetry, Religions Studies, Ethics)
Instructors: Anton Barba-Kay, David McDonald, Rory O’Hollaren (writing tutor)

Deep Springs’ stated mission is “to prepare young people for a life of service to humanity.”” But this
formulation raises more questions than it answers. What makes up such a life? Is such a life a matter
of content (as in what one does) or of form (as in how one does it)? What kinds of professions or
philanthropic activities might harmonize with this ideal (or fail to)? Who counts as “humanity”? The
College does not stipulate positive answers to these questions. And, in fact, we think that continually
revisiting them is itself essential to living such a life. But, whereas in the early decades of Deep
Springs’ history students usually equated “service” with “public service,” there is now much less
consensus about what such a life might consist in. That is, our contemporary situation—our global
perspective, our heightened awareness of inequality and of climate crisis, our rapidly shifting uses of
digital technology, our entrenched polarization, the erosion or disappearance of sources of authority
formerly taken for granted—makes the very notion of a life of service more uncertain, if not
doubtful. As Elizabeth Anscombe provocatively suggests (in the first essay we will read): “concepts
of obligation, and duty—zoral obligation and oral duty...ought to be jettisoned if this is
psychologically possible; because they are survivals, or derivates from survivals, from an earlier
conception of ethics which no longer generally survives, and are only harmful without it.”” Is this
true? Have we moved beyond shared good and evil? Or what have we put in their place? Are we
bound to do right? If so, by what?

We would like to use this summer seminar as an occasion to begin a serious, shared inquiry into
these issues. We propose to clarify, refine, and deepen our understanding of our ethical situation by
excavating some of its most important sources at the root. Roughly speaking, we will be
investigating two important traditions of western thought: the philosophical or rationalist position
(which we trace back to ancient Athens) and the Judeo-Christian or theological one (which we trace
back to ancient Judaism). Both of these strands have continually reacted with and upon each other,
creating overlapping and hybrid responses. Both are essential for understanding the three standard
ethical positions (virtue ethics, deontology, utilitarianism), as well as modern ethical thought more
generally. Both are sharpened into the two horns of the dilemma that is explored with hectic
intensity in the novel that we have selected for close reading throughout the term: Dostoevsky’s
Brothers Karamazov. Both are manifest in the Gray Book and are part of Deep Springs’ founding
inspiration. A list of the works we will be reading, in addition to those already mentioned:
Sophocles’ Antigone, Aristotle’s Nicomachean Ethics, selections from the Hebrew Bible and New
Testament, Alfarabi’s A#tainment of Happiness, Hume’s Enquiry concerning the Principles of Morals, Kant’s
Groundwork, 'Tolstoy’s The Kingdom of God Is within You, Mill’s Utilitarianism, Nietzsche’s Genealogy of
Morals, Gandhi’s Hind Swaraj, Fanon’s Whretched of the Earth, Sartre’s Existentialism Is a Humanisnz, Weil’s
“Human Personality,” and Murdoch’s “Sovereignty of Good.”
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Terms 2-3

Foundations of Music: A Study of Harmony
(Music)
Instructor: Bree Wooten

The argument is made in Plato’s Republic that “musical training is a more potent instrument than any
other because rhythm and harmony find their way into the inward places of the soul, on which they
mightily fasten, imparting grace, and making the soul of him who is rightly educated graceful, or of
him who is ill-educated ungraceful.” As such, music constitutes a “true education of our inner
being” with the capacity to “draw the soul from its earliest years into likeness and sympathy with the
beauty of reason.” For this reason, the ancients considered music to be an integral part of the
liberal arts education, including it as one of the four mathematical disciplines of the quadrivium
(arithmetic, astronomy, geometry and music) in conjunction with the trivium (grammar, logic, and
rhetoric).

These claims will serve as the background for a close reading of Johann Joseph Fux’s The Study Of
Counterpoint from his larger treatise on music and music pedagogy, the Gradus ad Parnassum. Written
in the form of a dialogue between teacher and student, Fux developed a method for teaching
students music through a progressive development of different “species” of counterpoint exercises,
that is, compositions of a melodic line against a given melodic line such that in the “note against
note” relations students develop ear training and learn to see how distinct units of harmony emerge
from within differing numerical and temporal conditions that constitute the source of our pleasure
in harmony. However, as these harmonic units coalesce into larger, more complex musical
phenomena, the source of that pleasure becomes enigmatic to the point where the conditions of
harmony come to reveal something unique about the origin from which our pleasure in learning
emerges. In this respect, the formal structure of the dialogue itself comes to bear upon the very
meaning of musical harmony.

In this course, students will compose their own counterpoint exercises. We will listen to and discuss
our short compositions in tandem with the text together in class. The aim is not necessarily to
develop compositional mastery (although aspiring musicians will not be without benefit — this text
did, after all, become the standard educational text for musicians such as Haydn, Mozart and
Beethoven) so much as to develop questions and discuss what harmony consists of, with an eye
towards why the ancients included music as one of the liberal arts and what it shares with the other
mathematical disciplines.

This course is designed to be equally theoretical, technical and practical, but 7o musical backgronnd is
necessary. 1t will serve as an excellent foundation for those interested in music theory and music
composition, as well as those more generally interested in the philosophy of music. While The Study
of Counterpoint will be our primary text and focal point, additional readings will include selections
from Boethius’ On Music and On Arithmetic, St. Augustine’s De Musica, and Jean Philippe Rameau’s
Treatise on Harmony. Students will also analyze a selection of musical masterworks.
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20th Century French Philosophy of Technology
(Philosophy)
Instructor: Kathleen Powers

This course in continental philosophy is a focused survey of French writing on technology in the
20th century. French philosophy of technology in the 20th century conceptualized its efforts as
salvaging techné as an object of thought. Techné, or technique, had been traditionally considered the
diminished capacity to use knowledge — ‘art’, ‘craft’, ‘practice’ — as opposed to the pursuit of
episteme, theory or knowledge itself. To address technique in philosophical inquiry then, it became
necessary to reach to something primordial, something before the techné - epistémé binary became
legitimate: to myth in the case of Bernard Stiegler (Technics and Time, 1994) and to tools and
chemistry in the case of Gilbert Simondon (On the Mode of Existence of Technical Objects, 1958).
The intervention that unifies these two efforts, as well as other efforts in this tradition, is the
embedding of technology in life, not in the vernacular of life as in ‘part of it’ or as in ‘technology is
ubiquitous,” but in life as an imperative to invent inextricable from the imperative to experience time;
as such, this tradition is invested in the problem of biological life. As a course on philosophical
method, or how a philosophy of technology is to be done, this course will prioritize the analysis of
argumentation relating the organism, time, and the technical object; such analysis will serve as the
project of this course.

Linear Algebra with applications to Data Science
(Mathematics)
Instructor: Ryan Derby-Talbot

Despite its pedestrian name, Linear Algebra happens to be a surprisingly deep and applicable
modern mathematical subject. Linear Algebra is fundamentally the study of vector spaces, sets with
elements that lend themselves to natural operations of equation solving — adding, scaling, and
swapping. Vector spaces turn out to be surprisingly ubiquitous in mathematics, showing up as the
fundamental organizing structure for: solutions to systems of equations; physical spaces; higher
dimensional (abstract) spaces; spaces of functions (e.g. Fourier series); tools of Calculus including
derivatives and Taylor series; dynamical systems involving differential equations; quantum
mechanical systems; and abstract sets such as the complex numbers. It also provides ready
techniques for data science. In this course we build up the subject of Linear Algebra from scratch,
via two simultaneous approaches: (1) considering a range of real-world problems and examining
systematically how to find solutions, and (2) observing the theoretical connections and patterns of
these problem-solving approaches that reveal an underlying system of logic. Through problem sets
and projects, students will study the following: solutions to systems of equations; matrix operations
and algebra; matrix invertibility; determinants; vectors, linear combinations, bases, and dimensions;
vector spaces; linear transformations; eigenvalues and eigenvectors; matrix diagonalization; and
applications to data science including linear regression, principal component analysis (via the
singular value decomposition), and the Google page rank algorithm.



Mestizajes
(Gender & Cultural Studies, Literature & Poetry)
Instructor: Antén Barba-Kay

Beyond myself, somewhere,
I wait for my arrival. (Paz)

Much of our contemporary discourse about racial identity moves between the notion that it is an
essential characteristic (something bestowed or given) and the notion that it is a performative one.
But there is a third possibility that often goes unmentioned: that racial identity might be an
existential task or a work in progress to be still collectively achieved. This project of creating a
distinctive racial and cultural identity has been especially pressing for Latin American writers, who
set themselves the project of synthesizing and digesting their indigenous and European roots into a
new distinctive voice sharing mongtrel qualities from both and neither. (As in the Odyssey, the point is
that roots are to be won at last, not dug up from the outset.)

This course takes its bearings by reading Paz’s Labyrinth of Solitude and Sor Juana's Reply to Sor Filotea,
both of which set the terms for thinking about identity as an existential, philosophical problem. We
would then proceed to read some of the best novels that pursue versions of syncretism along these
lines: Asturias’ Men of Maize, Arguedas’ Deep Rivers, Roa Bastos’ I the Supreme, and two contemporary
novels about the abiding presence of colonial violence within ordinary desires by F. Melchor:
Hurricane Season and Pdaradais.

Methods and Results of Ancient Astronomy
(Physies & Astronomy)
Instructor: Brian Hill

It is perhaps arbitrary where one might stop in the history of astronomy and astrophysics and deem
whatever follows to be “modern.” For our purposes, “ancient” means anything and everything up to
but not including or beyond Brahe, Kepler, and Galileo. The shift that occurred very roughly at
1600, although actually it was progressive, not sudden, was to a process of increasing exactitude that
began with Brahe’s careful multi-decade observations at Uraniborg, Kepler’s painstaking analyses of
these observations, and which then accelerated massively by the invention and use of the telescope.

I could not create a survey of pre-telescopic astronomy myself; my understanding of astronomy and
physics starts with Kepler, Galileo, and Newton, and so I will be learning the history prior to this
along with you. Our author and guide to ancient astronomy is James Evans. He is principally focused
on the astronomy of the Greeks. His reasons are two-fold: (1) prior to the Greeks, astronomy was
qualitative, and (2) for century after century following the Greeks, Ptolemy’s Almagest held sway,
even as it was translated, commented on, and elaborated.

Even Copernicus in 1543, while disputing the Earth-centered universe in his On the Revolutions of
the Heavenly Spheres, was tremendously influenced by Ptolemy. Only towards the end of our course
will we get to Copernicus, and then finally leave the ancient Ptolemaic view behind with the
observations and theories of Brahe and Kepler.
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Modern Introductory Physics, Part I: Classical Mechanics
(Phystes)
Instructor: Brian Hill

Our essential goal in one semester will be to understand Newtonian physics, but with a modern
perspective. The course presumes previous exposure to calculus, but I will provide reminders for all
the definitions and theorems used.

To be a transferrable and meaningful preparation for what will be your second semester of college-
level introductory physics elsewhere, we cannot completely depart from what is standard. On the
other hand, we certainly don’t have to mimic any particular methodology for covering that material.

We will begin the semester with a study of the major conservation laws. In most courses these are
presented as following from Newtonian mechanics. However, as physics progressed into the 20th
century, and Newtonian mechanics underwent relativistic and quantum-mechanical modifications,
the conservation laws have survived. In a modern introduction, it therefore makes sense to begin
with the conservation laws and then in the second half of the semester, we will see Newtonian
mechanics as the first example of a detailed physical theory that obeys them.

The course is designed to provide sufficient preparation for Modern Introductory Physics, Part 11,
which will begin with waves and quantum mechanics.

The Politics of Punishment
(Social Science, Political Science, Political Theory, Philosophy, Sociology)
Instructor: Anna Feuer

“While society in the United States gives the example of the most extended liberty,” wrote Alexis de
Tocqueville in 1833, “the prisons of the same country offer the spectacle of the most complete
despotism.” Punishment in the form of incarceration is a persistent and troubling—if largely hidden
—aspect of American life: today there are two million Americans in prison or jail, accounting for 25
percent of the world’s prisoners.

This course will ask: What is punishment and what is it for? What right has a democratic state to
inflict deprivation or even death upon its citizens? Why has the form that legal punishment takes—
from the theater of public torture to the concealed space of the modern prison—changed so
radically over time? What do our systems of punishment reveal about the relationship of the state to
the individual? And how do they intersect with historical structures of racial and economic
inequality?

To approach these questions, this course will consider a range of texts in philosophy, political theory,
and sociology that explore punishment as a social institution. We will begin the class by reading
major theories of punishment and penal power from the eighteenth, nineteenth, and twentieth
centuries, including selections from Kant, Bentham, Nietzsche, and Freud. We will then turn to
Foucault’s genealogical account of the modern prison, Discipline and Punish. Finally, drawing on
contemporary scholarship in sociology and political science, the course will consider the meaning of
punishment in the context of the United States’ ““war on drugs.”



Tocqueville’s Democracy in America
(Social Science, Political Science, Political Theory)
Instructor: Anna Feuer

Writing in the wake of the French Revolution of 1830, Alexis de Tocqueville saw the progress of
equality as fated. “It is daily passing beyond human control,” he affirmed. “Whither, then, are we
going?” Democracy in America reflects Tocqueville’s great enthusiasm for the new liberal order and
his persistent anxiety about its homogenizing tendencies. On the one hand, he admires Americans’
participatory citizenship, the vitality of their local associations, and their rejection of European class
prejudices. On the other, he worries that democratic culture will intensify American predispositions
toward bourgeois individualism, producing a stupefied, politically disinterested populace. American
democracy, he explains, lends itself too easily to a soft despotism that reduces the electorate to a “a
flock of timid and industrious animals, of which the government is the shepherd.” Tocqueville’s
unsurpassed account of the dangers inherent in the egalitarian ideal, his playful observations about
Americans’ peculiar customs and tastes, and his unsparing account of slavery makes Democracy in
America the best text with which to think about the theory and practice of democracy.

Late Wittgenstein and Later
(Philosophy, Ethics)
Instructor: Antén Barba-Kay

Philosophy concerns those necessities we cannot, being human, fail to know. Except that nothing is more human than
to deny them. (Cavell)

This course would predominantly consist of a close reading of Wittgenstein’s Oz Certainty and his
Philosophical Investigations (one of the two greatest works of twentieth century philosophy). The book
is justly known for the ways in which it transposes questions about the meaning of concepts into
questions about their grammar, use, function, and context. “Grammar” in this sense emerges as a
description of a form of life: our use of words is not merely linguistic or arbitrary but encompasses
everything that we could mean (and fail to) for each other. What is of special value in this is the
project of defeating our entrenched, conventional picture of the self. If you have ever found
yourself thinking that no one else can see the world through your eyes, or that no one can
understand you, or that others may not really be people, or that no one can be sure that the color red
is exactly as you see it, or that (in general) your introspective experiences are in some sense
privileged and incommunicable—this book can save you. Wittgenstein’s project has an obviously
“therapeutic”

dimension, along these lines: he does not intend his book to consist merely in a series of true
propositions, but to be a way of continually working through the kinds of implicit demands that we
make on each other to make sense.

While Wittgenstein wrote a short “Lecture on Ethics” (which we would also read), this therapeutic
reading is spelled out in Cavell’s Clazn of Reason—a text that is at once central to Wittgenstein
scholarship and a classic work of philosophy in its own right. We will read substantial portions of
this book, along with an essay by Vicki Hearne (who writes about the task of working with dogs and
horses in the terms of Wittgenstein and Cavell).
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Terms 4-5

The Art of the Short Story
(Literature & Poetry, Writing)
Instructor: Sean McCoy

This is a rigorous introductory fiction workshop devoted to the study and practice of the short
story. Over the course of the semester, we will examine essays, poetry, film, and stories in a variety
of media that inform our methods for writing and thinking about fiction: that realm of truth apart
from fact, the word within our world. We will also look to literary criticism and narrative theory to
expand our understanding of these possibilities, and interrogate the practice of fiction as a whole.
Week by week, students will hone their observational and writerly powers through a series of textual
experiments and close readings. By the end of the semester, students will have written three
significant stories, deeply considered a wide range of stories and approaches to the form, and
articulated their own credos of storytelling.

Derrida
(Philosophy)

Instructor: Kathleen Powers

This seminar on Jacques Derrida’s Of Grammatology, Dissemination, The Gift of Death and 1ife Death, is
a course in 20th c. continental philosophy whose object of analysis is writing,

The practice of Derrida’s deconstruction emerged as philosophical method in the analysis of
language in response to what Derrida terms logocentrism and the metaphysics of presence: the privileging
of speech over writing that we see in Plato’s Phaedrus, where writing as a technology of memory is
assumed to subvert actual memory, actual thought. According to Derrida, this privileging of speech
over writing is inherently theological, inherently metaphysical, condemned by its requirements of
presence and its delineation of object and subject. Derrida offers a world outside of the immediacy
of meaning-making that speech requires. In Derrida’s world, the post-structuralist world, zeaning is
not even a useful term. In its place, we have différance, the deferral of meaning such that any given text,
any word, “is a play of presence and absence.” What Derrida achieves through the method of
deconstruction is a process of reading that destabilizes the value we give to origin, authorship, voice. In
the section of Dissemination, “Plato’s Pharmacy”, Derrida offers an indirect characterization of his
own method when approaching text as tincture, a drug [pharmakon] an ambivalent non-substance
which, as hemlock, can kill, or as balm, soothe. As readers, Derrida takes our temperature and
introduces us to the movement between these two properties, offering: “there is certainly play in
such a movement, and this chiasmus is authorized, even prescribed by the ambivalence of the
pharmakon.”

Derrida was one of the preeminent continental philosophers of the 20th century: the task to
understand the relationship between his science of writing, grammatology, and the material
basis for existence, biological life, frames this course.

1. Derrida, Jacques. Dissemination. “Plato’s Pharmacy.” Trans. Barbara Johnson. University
of Chicago Press, 1981, p. 127.
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Evolution of Cooperation
(Biology, Environmental Science, Mathematics)
Instructor: Andy Zink

Life on Farth is best understood as nested levels of biological organization ranging from genes to
cells, individuals, populations, and species communities. While biological units compete at each of
these levels for limited resources, mathematical models and careful field studies have revealed that
cooperation is often a better strategy than competition under a wide range of conditions in nature.
The evolution of cooperation, via an alignment of self-interests to serve a common good, lies at the
very foundation of several important transitions in the evolution of life on earth. Examples include
genomes, multicellularity, altruistic behavior, and symbiosis. The models of cooperation that we will
investigate in this course include reciprocity, game theory, genetic relatedness (kin selection), group-
level selection, and cultural evolution. We will begin with a focus on selfish genes (e.g. genomic
imprinting) and social microbes, before moving on to animal societies and the evolution of altruism.
We will read book chapters as well as papers from the primary literature (reviews, mathematical
models, and experimental studies) on animals such as insects, birds, mammals and humans.

Introduction to Molecular Cloning
(Biology, Environmental Science)
Instructor: Jay Nadeau

Molecular Cloning is a laboratory course designed to make students comfortable with many of the
techniques of modern molecular biology. These techniques include transforming E. coli with
plasmid DNA, mapping plasmids and understanding their structure, purifying plasmids, expressing
proteins, the basics of column chromatography, UV /Vis and fluorescence spectroscopic
measurements, the polymerase chain reaction, and CRISPR. Most of the course time is taken up
with lab experiments, and grading is based upon completion of the labs and preparation of a
thorough lab notebook. There will also be several short lectures, some interactive discussions on the
applications and ethics of biotechnology, and the ability to do an independent project and present it
to the class. Interactive projects may be theoretical (e.g. a literature review and critique), virtual (a
simulated experiment), or experimental.

Modern Introductory Physics, Part II: Quantum Mechanics & Nuclear Physics
(Physics)
Instructor: Brian Hill

In the fall semester, we laid the foundation for quantum mechanics and nuclear physics by taking a
modern approach to classical mechanics. We covered the same material as is commonly covered in
the first semester of college physics, but we did it with an emphasis on three principles that
transcend Newtonian mechanics: (1) conservation of momentum, (2) conservation of energy, and
(3) conservation of angular momentum.

For the spring semester, we will study quantum mechanics, including solutions of Shrodinger’s
equation, and then nuclear physics, following Volume Q of Six Ideas that Shaped Physics. Normally
one does not get to study modern physics until the sophomore year as a physics major. To get to
quantum mechanics so quickly, we are short-circuiting past electromagnetism. The cost of this is
that we have not encountered electromagnetic waves! So to understand quantum-mechanical waves
we will first immerse ourselves in other, simple examples of waves. By the end of our quantum
mechanics studies, you will be able to do probabilistic calculations using the strange mixture of



deterministic time evolution punctuated by non-deterministic measurement events. You will
understand how particles behave like waves, including doing all the unexpected things that waves do,
such as taking many routes to a destination and exhibiting interference patterns. We will then study
nuclear physics, and thanks to our study of quantum mechanics, heuristic rules for nuclear stability
will be made qualitatively compelling using fermion gas and Coulomb repulsion arguments.

As a bonus topic during the last week of the semester, we will finally tear ourselves away from
quantum mechanics and nuclear physics, and get a brief introduction to Einstein’s theory of Special
Relativity. The three paradoxes in this theory will be forced upon us: (1) time dilation, (2) length
contraction, and (3) the relativity of simultaneity.

Pleonexia in Plato’s Republic
(Philosophy)

Instructor: Maria Salazar

The harm of pleonexia (often translated as “greed” but literally means “more having”: pleon = more,
echein = to have) is a recurring theme in Plato’s opus. This class will be a close reading of Plato’s
Republic in which we will focus specifically on the concept of pleonexia and the role of wealth in the
degeneration of cities and souls. What is it about wealth and pleonexia that make cities and persons
unjust? It might seem trite to say that wealth and greed are corrupting, but the reasons Plato finds
them corrupting are more nuanced and highlight the unity of his thought. We will read the Republic
slowly alongside secondary sources. Reading the text slowly and allowing our minds to linger on the
ideas will illuminate how the problems Plato was writing about 2400 years ago are still the problems
we face today. Students will learn how to think through a Platonic dialogue and pick out nuance in
the text. When reading a Platonic dialogue, we should aim to understand the arguments, pick up on
literary devices (such as irony, humor, scene-setting, etc.), and understand Plato’s historical context.
Working through understanding pleonexia will help us understand Plato’s views on justice and
political life.

The Woven Sketch
(Studio Ari)
Instructor: Claire Crews

In this course, each participant will build a wooden frame loom that will act as the matrix for works
created throughout the semester. We will study visual composition, color relationships, and the
weight of the line, with a strong emphasis on developing a foundational understanding of woven
structures. Assignments will cultivate structure-planning methods for weaving—including draft
notation and color theory exercises—with the aim of building a sequence or series that
demonstrates a personal design sensibility. Weekly discussions will engage texts on weaving and
architectural theory—considering what Anni Albers calls the "pliable plane"—through the lineage
of Bauhaus and Black Mountain College weavers, as well as critical writings on the history of
"craft." We will tune our attentiveness to textiles in the world around us, contemplating broadly the
role they play in our lives. We will ask, how do we conceptualize the matrix? Does this conform or
diverge from the grid? What is the role of texture, pattern, color, and line? What is the overall
effect? Does the practice of weaving alter our perception of time? How does the scale of the body
relate to the scale of the loom?
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Undecidability: The Limits of Logic and Computation
(Mathematics, 1ogic, Philosophy)
Instructor: Ryan Derby-Talbot

The onset of Calculus in the 17th and 18th centuries laid bare a new world of understanding,
Mathematical discoveries of this time suggested that the truths of the world were ensconced in a
hidden structure that could be made legible by mathematics. Indeed, much of this “strong
mathematical worldview” remains part of our modern cultural paradigm, where mathematical
formulas are considered both the gold standard of established intellectual certainty and the primary
building block of our mammoth technological enterprise. And, to be sure, mathematics is deserving
of much of this praise — it is a subject in which the words “proof” and “truth” grant a sense of
certainty not afforded to other subjects, even the most fundamental sciences.

Nonetheless, the pursuit of absolute certainty is always fraught (indeed, doomed to fail), which turns
out to be true even in mathematics. This isn’t just because mathematics may not always be able to
explain physical phenomena with complete accuracy (particularly with hard constraints given in
quantum physics and chaos theory), but because there are actual limitations to certainty lurking deep
within mathematics itself. Those limitations, surprisingly, tend to be lurking subtly right at the
foundations of the entire subject. This course recounts four key discoveries that shocked the
mathematical world, revealing limitations of mathematical knowledge: the discovery of non-
Euclidean geometries, Cantor’s hierarchy of infinities and the Continuum Hypothesis, Godel’s
Incompleteness Theorems, and the definition of Turing Machines and their limitations. We consider
the implications of these ideas for modern mathematics, computation, and epistemology.

Term 6

Black Studies: Then and Now

(Gender & Cultural Studies)
Instructor: Vincent Llyod

The field of Black studies was born of student protest in the late 1960s and early 1970s. Once Black
studies was institutionalized, these aspirations were often put under pressure by the realities of
university life: filling classes, hiring instructors, courting donors, and accounting for expenditures. In
the past decade, there has been a revival in Black studies, with scholars rediscovering the field’s
original aspirations and breathing new life into them through dialogue with social justice movements.
The first half of this course would focus on the historical context in which Black studies arose in
the 1960s and the figures who were widely read in those early days of the field, some familiar and
some largely forgotten, such as WEB Du Bois, Anna Julia Cooper, Walter Rodney, and Frantz
Fanon. The second half of the course would focus on Black studies as it has reemerged over the
past decade, including strands of Black feminism, Afropessimism, and Black anarchism. Authors
may include Fred Moten, Frank Wilderson, Saidiya Hartman, and Sylvia Wynter.



Maurice Merleau-Ponty’s Phenomenology of Perception
(Philosophy)
Instructor: Andrew Davis

This course will involve reading and discussion of Maurice Merleau-Ponty’s Phenomenology of
Perception (1945). Our class meetings will consist of seminar discussion of the text. The book has
three main parts. The first part of the book focuses on what it is like to have a body and to live and
perceive and think as a body. The second part explores what it is like to be inextricably situated in a
world of things and people other than ourselves. The final part explores the unified field of body
and world in three different ways: through thinking, through time or temporality and through human
freedom.

The PhP remains the most thorough phenomenology of the lived body written to date. As such, it
rejects any dualism of mind and body (or inner and outer) and shows how physiological and
psychological levels or aspects of experience are constantly intertwined. Some of the subjects this
book tackles in depth are optical and tactical illusions, attention, synesthesia, hallucinations,
phantom limbs, sexuality, the relationship between language and gesture, sleep, spatiality, temporality,
our access to other people’s feelings and thoughts, human freedom and much more.

Rangeland Systems
(Environmental Science)
Instructor: Lynn Huntsinger

Woodlands, grasslands, and shrublands, known as rangelands, provide abundant environmental
benefits including extensive wildlife habitat, carbon sequestration, recreation, watershed, forage, and
many others. Traditionally most rangeland has been used for ranching and managed through grazing
animals, approximately 20-30 million acres in California. Ecosystem stewardship and ecological
dynamics meet in rangeland management, including new institutional arrangements for conservation
and restoration, management for carbon sequestration, and Indigenous partnerships. The course
includes the origins of domestic grazing, methods for assessing management outcomes, and
participation in a rangeland monitoring project.

The Ends of the Algorithm
(Ethics, Philosophy, Social Science, Political S'cience)
Instructor: Emily Tucker

Since the release of ChatGPT in late 2022, the corporations that develop and sell digital products
under the “artificial intelligence” label have been making increasingly extreme claims about the
current and near-future capacities of their technologies. While a small minority of these claims
involve testable hypotheses and specific use-cases, most of them invoke a vague threat of general
socio-political takeover by super intelligent, malevolent digital minds.

The purpose of this course is to examine the limits of the algorithm as an epistemic form,
regardless of whether it is deployed by digital or (as Turing would say) “human computers.” We will
explore this problem in the context of three fundamental human questions: the question of justice,
the question of the common good and the question of thinking (or consciousness).

We will ground our inquiry in specific real-world applications of algorithmic technology that
implicate these questions, including, among others: “predictive” software used in systems of policing



and punishment, risk assessment technology used in the child welfare system, and the integration of
chatbots into digital information infrastructure generally. While we will spend some time reading and
talking about the algorithmic products themselves, our main concern will be to understand how the
introduction of the algorithm shapes, in each context, what is possible for both the people using the
algorithm and the people it is being used upon, to £row and to db.



2024-2025

Term 1

Isolation and Community
Instructors: Dan Schillinger, Ben Barasch, Amin Stambuli (Writing Tutor)

Questions about isolation and community run like a red thread through classic texts of philosophy,
political thought, and literature in the European tradition. How should one live—as an active citizen
or as a withdrawn observer, thinker, or artist? Must one be alone to know oneself? Do we become
individuals only among others—in community with friends, lovers, citizens, or God? Can the desire
for freedom be reconciled with the need to belong? What sort of community do we share with
nature? While these questions should be important to all thoughtful human beings, they are
inescapable at Deep Springs. In our summer seminar, we propose to examine them directly. Toward
this end, we will read Plato, Shakespeare, Jean-Jacques Rousseau, Henry David Thoreau, Walt
Whitman, W.E.B. Du Bois, Friedrich Nietzsche, and Hannah Arendt. Our primary task is to read
these thinkers and writers in the spirit in which they wrote, to see their texts from the inside. Only in
this way can their questions become ours.

Term 2-3

The Human Body, Violence, & The Body Politic
(Political Theory, Ethics)
Instructor: David Neidorff

Humanity’s relationship to violence is replete with paradox. Behaviorally, we shun violence and we
seek it out. Culturally, violence is both celebrated and condemned. Practically, violence can be a
show of power, or a sign of weakness. Politically, the modern state ostensibly aspires to minimize
violence, and yet it does so by monopolizing it. Even at the level of our very bodies, which—
without protective fur, scales, or sharp claws and teeth—seem uniquely vulnerable to and ill-suited
for violence, we find that we are nonetheless a uniquely violent species, waging wars, genocides, and
public executions. In the face of all this paradox pervading the problem of violence, this course
attempts to reconcile both: how can this be, and what can be done about it?

The course is organized into 6 sections. First, we begin with a set of disparate thinkers who focus on
the human body as a site of pain and violence, showing the potential forms of power and perversity
made possible by this embodied vulnerability. Second, we explore Hobbes and especially Machiavelli
as the two modern thinkers who went furthest in articulating the inevitability of violence in human
relations, and the necessity of its utilization in politics. Third, we examine how the emergence of the
modern (liberal) state has transformed our conceptions of the appropriate role of violence in
societies. Fourth, we analyze the role of violence in establishing patriarchal institutions, and
enforcing and reproducing hierarchical gender norms and relationships. Fifth, we explore how
violence is a tool in the construction of race, as well as its role in anti-colonial revolution. Finally,
sixth, we consider the philosophical and practical alternative of non-violence.



Sappho After Sappho
(Laterature, Classics)
Instructor: Mary Mussman

This deep dive into Sappho is a twist on the single-author course. Over the course of the semester,
we will closely examine Sappho’s entire corpus—or rather, all of the remaining fragments of her
poetry; we will also consider the changing vision of Sappho over the past two centuries. The
semester opens with a survey of Sappho’s extant fragments: we will analyze individual poems (or
fragments) as well as place our readings in dialogue with Homeric intertexts, the record of Sappho’s
reception in antiquity, and contemporary research in Classics.

Over the second half of the semester, we’ll complicate this idea of Sappho. With a contemporary
scholarly mode of reading Sappho in mind, we will start to reconstruct how Sappho has come to be
read this way—and how she has simultaneously become a figure of various cultural “sapphisms.”
This reconstruction involves rewinding back to the nineteenth century, which was a watershed
period for the reception of Sappho: (1) Classicists began to posit and accept readings of Sappho’s
poetry that allowed for homoerotic interpretation of her poetry, paving the way for her inauguration
as a queer icon; (2) new translations made Sappho’ work available to a broader set of readers,
including women and formerly enslaved people; (3) at the turn of the century, British papyrologists
discovered a number of previously lost fragments, literally expanding the corpus of Sappho. Tracing
these shifts will bring us to the final weeks of our semester, in which we’ll return to contemporary
reading practices around Sappho—this time not from the perspective of Classics scholarship but,
instead, from the perspective of creative and experimental writing,

Public Speaking
(Rhbetoric)
Instructor: David Welle

This course requires students to deliver three short speeches before the campus community over a
period of 14 weeks. As part of each speech, students are required to respond to several questions
from the audience regarding their presentation. At the end of each evening’s public class, those
students delivering speeches will participate with the professor in a group critique of each speaker’s
presentation.

The course includes a weekly workshop class for open discussion to assess and critique exemplary
public speeches from significant public figures in historical circumstances. Discussions will focus on
technique, audience context, and content construction.

Students are evaluated on four criteria: construction and organization of their material, presentation
and interpretation before a live audience, ability to respond cogently to questions, and their facility
with critiquing others in ‘post-mortem’. In addition, students are evaluated for their class
participation through asking questions of other speakers and their responses to historical speeches.

The aim of the class is to foster an understanding of the audience experience of listening, coupled
with the ability to hone clear and engaging presentations without over-reliance on didacticism or
logic.



Natural History of the Deep Springs Valley
(Natural Science, Biology, Geology, Archaeology, Writing and Commmunication)
Instructor: Michelle Lanan

Description: Science is a system for asking and answering questions about the world. Curiosity and
observation are essential for this endeavor, providing the information necessary to formulate good
questions. Even the most intricately planned experiments can prove meaningless if the experimenter
lacks a deep understanding of the study subject, overlooks crucial natural history details, or fails to
notice their own preexisting biases and assumptions. How do scientists develop the observational
skills necessary for a deep and nuanced understanding of the system they wish to study?

Natural History is the study of organisms and their environment- often an observational endeavor,
the study of natural history is about developing a deep sense of place. In this course, we will seek to
develop our understanding and appreciation of our unique and beautiful home, the Deep Springs
Valley and the surrounding basin and range region. Each week we will visit a different location,
exploring, hiking, observing, and asking questions. We will seek to hone our observational skills and
develop our sense of connection to place and our appreciation of the geological, environmental,
biological, and anthropological processes that have shaped the features we observe. For instance,
when we visit the Deep Springs Lake, it appears serene and unchanging, yet everything we see is the
product of changes and upheavals on small and large time scales.

What do tracks and signs tell us about the movement and behavior of wildlife? As we walk along the
dune, do we realize we are tracing the edge of a massive landslide, likely triggered by the upward
movement of the immense cliffs above us that mark the edge of the fault line? Below our feet we
may find reminders of the Paiute who lived at the lake not long ago, and we might ask what these
traces can tell us about what life was like in the valley a few hundred years ago. The level of the lake
seems unchanging to us now, but fifteen thousand years ago we would be deep underwater. Can we
find the ancient lakeshore? Was there a permanent creek flowing from Wyman Canyon to feed the
lake, and can we still see its sinuous path across the sagebrush if we look carefully? Are there still
visible signs in the valley of past cataclysms such as the L.ong Valley Caldera eruption? We will aim
to explore and experience a new location via field trips each week, honing our ability to read the
landscape and formulate questions.

We will develop and hone our observation skills, as these skills are key for being an effective
naturalist, scientist and communicator. We will learn to read literature from a variety of scientific
fields including geology, paleontology, botany, and ornithology, and we will also explore tools used in
these various fields for identification and description. In addition to small assignments that
accompany the topics of study, each student will work on a larger project with the goal of effectively
presenting natural history information to the broader community. We will practice writing and
presenting information with the goal of communicating our knowledge of an appreciation for local
natural history to a broad non-specialist audience.

Modern & Contemporary Novels
(Laterature)
Instructor: David Neidorff

Please contact the instructor for a complete description.



Heidegger
(Philosophy)
Instructor: Matt Messerschmidt

What is the meaning of Being? It is sometimes said that Martin Heidegger’s career as a philosopher
is animated by this one question, and it is hard to think of a more fundamental — or intellectually
thrilling - question. This course thinks, with Heidegger, through a slightly altered version of this
question: What has been the meaning of Being, and how has that meaning changed throughout
history?

This course is an introduction to Martin Heidegger, but it takes a non-standard approach to
introducing the thinker. After a very selective engagement of Being and Time and ““The Onto-
theological Constitution of Metaphysics,” we turn primarily to Heidegger’s historically oriented
university lecture courses (which are typically more accessible than his written work) to construct an
overview of the history of Western philosophy as the history of Being. Moving as chronologically as
possible, we will engage lectures such as The Essence of Truth, on Plato’s cave allegory, and Nietzsche,
as well as a few written pieces such as ““The Anaximander Saying.” As we retrace Heidegger’s
treatment of Anaximander, Heraclitus, Plato, Aristotle, Descartes, Hegel, Nietzsche, and others, we
will evaluate Heidegger’s claim that the history of Western philosophy is the history of the
forgetting of Being — as well as his apparent aspiration to undo this forgetting,

Gregory Bateson: Steps to an Ecology of Mind
(Anthropology)
Instructor: Don Faverau

Anthropologist, psychologist, ecologist, and systems theorist Gregory Bateson (1904-1980) was
present at the birth of what would later become known as the “cybernetic” model of feedback and
control in complex systems. Accordingly, in his 40 year long efforts to investigate the processes of
both adaptive and maladaptive “second-order cybernetic learning” across the widest possible
spectrum of manifestation, Bateson undertook a series of widely disparate research projects
involving monkeys, dogs, otters, dolphins, and octopi — as well as human schizophrenics, alcoholics
and families. The results of all these studies he collected into a volume entitled Steps to an Ecology
of Mind, an eclectic collection of multidisciplinary research and theorizing whose sui generis
analyses of the systemic relations underlying both nature and culture would prove to

be a formative influence on a generation of interdisciplinary thinkers.

Developed as a reading-intensive, student-led small group seminar, this course asks students to close
read and grapple with the subtle complexities of Bateson’s thought, both as it appeared in its own
time, as well as it might profitably inform contemporary discussions on environmental ethics, social
and political inequity, evolutionary epistemology and the promises and dangers of a more generative
and human-like AL

Foundations of Liberalism
(Political Theory)
Instructor: Jeff Miller

At the beginning of the twenty-first century, liberalism reigns supreme as the dominant — one is
tempted to say overwhelming — political doctrine that informs and underwrites political discourse in
most developed countries in the world. Everywhere, political platforms and policies are justified by
appealing to basic tenets of liberalism: the individual, freedom, equality, rights and democracy.
Liberalism is not, however, unchallenged; politically, it faces various forms of fundamentalism both
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at home and abroad in the developing world. Philosophically, too, it finds opponents in religious,
conservative, feminist, and communitarian thinkers.

This course examines the philosophical underpinnings of contemporary liberal theory as well as
some of the main responses to it based on the academic literature from the past century. We will
first examine some important historical antecedents to contemporary liberal thought: Thomas
Hobbes, John Locke, and John Stuart Mill to understand both how the basic concepts in liberalism
appear, and also to get a sense of different sorts of liberalism.

Following this historical sketch of the origins of liberalism, we’ll consider the most important recent
representative of the liberal tradition, John Rawls, and sketch out what is widely regarded as the best
current defense of liberalism based on his work A Theory of Justice. Following this, we will examine
libertarian, communitarian, Marxist, and conservative responses to Rawls’s version of liberalism to
see how — if at all — liberalism needs to modify itself to meet the philosophical challenges posed by
its opponents. We'll also consider the recent appearance of “neoliberalism,” and think about
whether it represents a continuation of the liberal tradition or something else entirely.

Relativity and Black Holes
(Physics, Astronomy)
Instructor: Brian Hill

We will study two major topics: (1) special relativity, which is how space and time are related in the
absence of gravity, and (2) the behavior of spacetime around a black hole. The latter is also entirely
relevant for tight orbits around ordinary stars, and in fact the first evidence for general relativity
listed by Einstein was the explanation of the deviation of Mercury’s orbit from the ellipse expected
from Newtonian gravity. The intertwining of space and time is highly counterintuitive. The
intertwined fabric is called “spacetime.” The intertwining was not understood until Lorentz,
Poincaré, and Einstein formulated special relativity. Our tale will get all the way to Einstein’s General
Relativity when we will explore Schwarzschild’s exact solution of Einstein’s equations surrounding a
black hole. We will use Spacetime Physics and Exploring Black Holes, both by Edwin F. Taylor and John
Archibald Wheeler, as our texts.

p. 52



Bayesian Statistics: The Foundation of Scientific Inference
(Mathematics, Statistics)
Instructor: Brian Hill

There are two types of inferential statistics that are widely used: frequentist and Bayesian.
Frequentist inference is an oversimplification, and it sometimes gives obviously wrong results.
However, frequentist inference remains the dominant way that statistics is learned and applied to
experimental data to make claims because it is somewhat easier to learn. We will begin with the
unassailable basics which underlie both frequentist and Bayesian statistics. The basics common to
both are known as “descriptive statistics.” After covering descriptive statistics, we can spend some
time on frequentist inference, including the derivation of the linear regression formulae. Then we
will graduate to Bayesian statistics. We will need to develop and use some calculus to do statistics,
but I will go slowly and assume you have never seen any calculus. We will rely on Young, Statistical
Treatment of Experimental Data, for descriptive statistics and Donovan and Mickey, Bayesian Statistics for
Beginners, for Bayesian statistics and an introduction to Monte Carlo methods. We will conclude with
the first two chapters of Gilks, Richardson, and Spiegelhalter, Markov Chain Monte Carlo in Practice.
These two chapters serve as a bridge from the illustrative but simple Monte Carlo applications in
Chapters 13-16 of Donovan and Mickey to realistic and modern epidemiological applications.

Terms 4-5

The Education Culture Wars
(Political Science, Political 'Theory)
Instructor: Anne Mishkind

The Financial Times recently declared Deep Springs, “The US College Campus Where There Are
No Culture Wars.” The article’s author suggests that one main reason for this is its remote desert
location, which effectively places it outside of politics. And yet, we might push back on this claim.
On another reading, Deep Springs occupies a distinct position in the culture wars—its commitment
to maintaining a small community based in the values of self-governance, shared labor, and
intellectual inquiry offers an embodied critique of American hyper-individualism, mass consumer
culture, and alienation. In a climate where many universities are claiming institutional neutrality, do
we think it is possible for schools to remain outside of politics?

This course will examine U.S. schooling as a central site of controversy over national and personal
identity, political ideology, and American values. Bringing together a range of readings from political
science, history, psychology, education studies, critical race theory, feminist critique, queer theory,
legal studies, and cultural studies, we will discuss the historical development, philosophical
underpinnings, and politics of the “culture wars” with a focus on how battles over the “soul of
America” have centered on the all-important figure of the student. Because education promises to
not just #ransmit unbiased information but also ¢reate citizen-subjects to shape the future, what
America’s children learn in school has always been and will continue to be one of the most
controversial issues in our society.


https://www.routledge.com/Markov-Chain-Monte-Carlo-in-Practice/Gilks-Richardson-Spiegelhalter/p/book/9780412055515

Space as Metaphor: Representation of Space in the History of Art
(Ard)

Instructor: Justin Kim

In his work On Learned Ignorance, the 15th century philosopher Nicolas of Cusanus emphasizes
the limitations of human understanding based on the contingency of point-of-view. As Karsten
Harries describes it in his book Infinity and Perspective: “To be aware of perspective is to be
aware not only of what is seen, but also of the way our particular point of view lets the seen
appear as it does—to be aware of the conditions that rule our seeing.” Woven into this is the
somewhat tangled question of HOW we experience the world — the degree to which various
parameters shape our experience, and how this influences the philosophical, scientific, religious,
political, material, and metaphysical commitments of not merely an individual, but of an entire
historical period.

This course will focus on representations of space in art to examine relationship between
historical and cultural commitments, conditions that shape our experience, and ways in which
these affect evolving concepts of what it means to be a human in the world.

Pubspeak
(Rhbetoric)
Instructor: Justin Kim

Please contact the instructor for a complete description.

Pleasure Reading: Queer Global Fiction
(Gender Studies, Literature)
Instructor: Mary Mussman

When we read literature, how do we approach a text? How distinguishes a textual encounter when
we are reading “for pleasure”? And when we read to understand experiences of sexuality, how does
our mode of interpretation work otherwise?

Our readings in this course will center on queer novels and short stories from the past century and
from around the world whose difficulty, experimental form, and vexed relation to sexual subcultures
might not initially seem to lend themselves to “pleasure reading.” In their difficulty, these texts
demand interpretive work whose rewards are—I would argue—exponentially delightful. Through
seminars, analytic essays, and short creative assignments, we’ll work out what queer literature can do
for us as readers and what we as readers can do for/with queer literature.

As a complement to our seminars, which will focus on the literary texts alongside analytic writing
workshops, you will be responsible each week for reading short excerpts from literary criticism (term
4) and queer theory (term 5). These readings will equip you to think about how the act of reading,
the practice of literary interpretation, and queer sexuality intersect. To support these independent
readings, you will develop an annotated bibliography that will include a brief gloss of each of these
texts and, once during the semester, you will be responsible for a short presentation for the rest of
the class.
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Readings include fiction by Woolf, Barnes, Mishima, Baldwin, Garréta, Aidoo, Qiu, Cox, Zeran,
Gala, Abreu, Lemebel, Gain, and Kang; theory includes texts by Barthes, Sedgwick, Warner, Best
and Marcus, Auyoung,

Oscillations and Waves Short Course Description
(Physics)
Instructor: Brian Hill

This course was actually two courses, and it is fair to say that we covered double the material that
would be covered at a typical college. The following is an abbreviated version of what appears in the
overview in the syllabus.

The First Course within the Coutrse

In order to do mathematical modeling, we need to learn a serious programming language, and we
will use Mathematica for this purpose. Mathematica is a program that you interact with using the
“Wolfram Language.” We will learn the language by studying the entirety of EIWI1.3. The printed
edition is over 300 pages divided into 48 sections. We will do 2-3 sections per class, and by the end
of the book, you will be in an extremely good position to apply Mathematica to any problem that
interests you. In parallel with learning the language we will be learning oscillatory motion and then
waves and the numerical methods required to model them on a computer. That is the second course
within the course, and where things get most interesting;

The Second Coutrse within the Course

What we will do with Mathematica in this course is fundamental physics that all theoretical physicists
know very well: oscillatory motion and waves. After we deal with constant motion and constant
acceleration, we will animate simple oscillation of a single particle. The next level of complexity is to
step it up to two particles. Yet another level of complexity is to step it up from two to IN particles.
After we get quite familiar with the behavior of N particles, we will take the limit that [N goes to
infinity! Waves will appear! They appear completely naturally from laws governing a finite but ever
larger number of ever more closely spaced and ever smaller particles.

Waves first show up in a single dimension, such as waves on a musical instrument string, where each
element of the string has a position, but the string itself is treated as a one-dimensional object
(specified by a mass per unit length and a tension), that can vibrate in the two directions
perpendicular to its length. Then we can step up the complexity yet again and consider waves in two
dimensions, such as waves on square and round drumheads.

Finally the highest level of complexity we can hope to get to in a one-semester course, starting with
no significant prerequisites, is to model quantum-mechanical waves in one and more dimensions.
The study of three-dimensional electron waves around an atomic nucleus requires some decently
advanced manipulation of differential equations, but we can make some headway and by the final
class, explore the s, p, d, and f Hydrogen wave functions, and even the modulation of spherical
harmonics by radial wave functions.



Myth and History in American Memory
(American Studies)
Instructor: John Bechtold

In the Arcades Project, German philosopher Walter Benjamin famously said that history decays
into myth. To put it another way, history diverges from how it is understood in cultural contexts.
If so, why might a specific cultural representation come to supplant its related history? To
answer this question and more, this research practicum considered how a specific memory of the
American past — a conception of the 1950s — is remembered in American culture, which required
analyzing its representation in specific cultural texts. The seminar can be thought of as an
extended cultural analysis that aspired to explicate the cultural agency of a specific mediated
memory. In the course, the students both interpreted and analyzed a variety of cultural texts
produced in the 1950s, located points of convergence between each text as the semester unfolded,
and situated these similarities in relation to an evolving domestic imaginary. The cultural texts
included three films, one novel, a photobook, board game, and social media thread. Accordingly,
a variety of interdisciplinary scholarship from disciplines like visual studies, cultural studies,
media studies, philosophy, history, and art history was introduced to help the students
contextualize primary source material and develop a research agenda.

Mathematical Analysis
(Mathematics)
Instructor: Brian Hill

There is a wealth of material that logically fits in between standard high school mathematics and
calculus. This material has been deemed too hard by most schools — both those with college prep
tracks and with colleges themselves. It is simply skipped! Only those that continue on to the junior
level as mathematics majors get to see it, and they see it in a course that is often titled “Introduction
to Analysis” or “Introduction to Mathematical Reasoning.” It is perfect for the Deep Springs
curriculum insofar as it requires no prerequisites beyond very good high school mathematics, and yet
it is both more advanced and provocative than what is generally found in lower-division math
courses.

The material is called “mathematical analysis” or “real analysis” and it includes many theorems that
are absolutely essential to calculus but are typically used as if they are obvious and without proof.
After having built the foundation of calculus, we will then proceed to the more conventional
material of a first-semester calculus course — the derivative, the integral, and as a culmination, their
deep relationship via “The Fundamental Theorem of Calculus.” One might think that with only so
much time to either obtain and apply practical results or to do mathematical proofs, that one should
spend one's time on pedestrian problems. Michael Spivak, renowned for textbooks in mathematics
ranging from the introductory level to textbooks used by mathematics graduate students, disagrees:
“calculus ought to be the place in which to expect, rather than avoid, the strengthening of insight
with logic.” He goes on: “precision and rigor are neither deterrents to intuition, nor ends in
themselves, but the natural medium in which to formulate and think about mathematical questions.”
A course in the topics of mathematical analysis that undergird calculus prepares one to think
rigorously, to understand real analysis the way mathematicians do, and to understand fundamental
theorems that are beautiful and significant in their own right.



Introductory Drawing
(Art, Art History)
Instructor: Justin Kim

This drawing course is designed for individuals with different backgrounds in drawing and
studio art; from those with little or no experience to those with some training,. It aims to give a
comprehensive overview of the practice of drawing as well as contemporary trends in art and
culture. Critical essays, group critique, and final individual projects are key elements of the
course. Students will build a vocabulary to evaluate work through the hands-on experience of
looking and making

Homer, Iliad, Odyssey
(Classics, Literature)
Instructor: David Neidorff

Please contact the professor for a full course description.

Maybe Freedom and Equality in Historical Development: Phzlosophy of Right & Democracy
in America

(Political Theory, Philosophy)

Instructor: Kieran Mabey

This course explores two of the most acute and sweeping assessments of the historical development
of liberty and equality in modernity. Both thinkers see in their chosen countries and cultures of
study, either the final fulfillment or the fecund flowering of a new epoch of liberty and equality,
made possible through a host of social, legal, and political institutions, from the bourgeois family
and nascent market economy, to the jury of peers and novel a constitution. We will begin with
Hegel, who was one of the most insightful and original moral and political philosophers of all time,
with a radically distinctive approach and methodology. Our task is to come to an understanding of
how this distinctive method serves to justify Hegel’s normative claims regarding the institutional
structure of a genuinely rational social order. Why is it the case that Hegel believes our modern
world provides us with a genuine political and spiritual home, one with which we should feel warmly
reconciled? Hegel will prove to be much more than an apologist for existing power structures, and
we will be concerned with whether his account of the family, economy, and the estates even meet
the requirements for freedom he himself sets.

Then we turn to Tocqueville, and his book that is as much about democratic practice as theory.
Tocqueville prompts us to consider the relationship between democratic societies and liberty,
equality, community, law, philosophy, religion, economics, the arts, education, the family, and race.
Above all else, Tocqueville distinguishes himself as a keen observer of the social and political role
played by the sphere of ‘civil society’ a term Hegel coined to capture the emerging sub-political
sphere based on free-association, which offers affective support to formal political institutions, but
also threatens to secrete social pathologies into the body politic. Can the new forms of freedom and
equality, unleashed by modern world and manifest in civil society, be effectively contained by the
political institutions they both depend upon and contend with? By thinking along with the modes of
analysis in Democracy in America, we can evaluate the extent to which “Tocquevillean’ analyses shed
light on contemporary democratic challenges in the United States, and beyond.



Term 6

Chairmaking
(Art, Carpentry, Design)
Instructor: Julia Farner

In this course, each student will construct a stick chair in wood using machines and hand tools.
Students will have the option of building one of two chairs laid out in The Stick Chair Book by Chris
Schwartz: either the Scottish Darvel or low-back chair. This book is available as a free PDF and
contains detailed plans for the chairs as well as lots of information on chairmaking generally. The
processes, methods, and options for design input on an individual basis will vary somewhat across
the two chairs, but they are similar enough that we can proceed as a group through them.
Techniques employed may include steam bending, shaping with a variety of hand tools, using hand
saws and band saws, working with compound angles, and wood selection. We will discuss (and then
carry out!) ways of analytically approaching wood in order to make strong components that can last
well, and will cover tool sharpening and maintenance.

Making, Craft & Construction
(Architecture, Carpentry, Design)
Instructor: Todd Erlandson

This course explores the fundamentals of design through hands-on building, emphasizing learning
from vernacular architecture, material understanding, collaborative problem-solving, and the
relationship between craft and concept. Students engage in research, reading, sketching, model-
making and full-scale construction, culminating in a collective architectural project. Readings range
from architectural history and theory to practical framing guides, grounding physical making in
broader cultural and spatial contexts.

Rousseau’s Emle
(Political Theory, Education Theory)
Instructor: Anne Mishkind

Over the past three hundred years, Rousseau has meant many different things: he is widely regarded
as an important source of inspiration for the French Revolution, as an advocate of radical
democracy, and as perhaps the most powerful critic of the moral and psychological injuries of class
and inequality.

Though his book Ewmile poses as a guide to education, it has much grander aspirations; it offers a
whole vision of the human condition. Rousseau called it his “best and worthiest work™ and said he
believed it would spark a revolution in the way that human beings understand themselves. Many
historians of thought believe that the book has done just that, and that we live in the world it helped
to create—a claim we consider and evaluate. Rousseau’s treatise follows the development of a boy,
Emile, as he is guided into adulthood by his private tutor, Jean-Jacques. Emile’s education takes place
in the remote countryside, away from the corrupting influence of society.

The book raises fundamental questions about human nature and malleability, how we learn to be
free, whether we can view ourselves scientifically and still maintain a belief in free will, whether we
are in need of some sort of religious faith to act morally, how adults and children, and men and
women, ought to relate to one another, how the demands of social life and citizenship affect our
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happiness — and more. Ultimately the question at issue is whether human beings can find a way to
live happily and flourish in modern societies.

Water in the American West
(Environmental Studies, American Studies, Political Science)
Instructor: Jennifer Garrison

This course explores the complex and often controversial history of the diversion of Owens River
to Los Angeles through the construction of the Owens Valley aqueduct. Students examine the
environmental, political, economic, and cultural consequences of the diversion of water from
Owens Valley to Los Angeles. Topics include indigenous dispossession, environmental justice, water
rights, urban growth, and how the Owens Valley syndrome shaped water policy in the modern day.
Students also explore the avenues for environmental activism in the local community.

This class is loosely based on the first two chapters of the excellent book Cadillac Desert by Marc
Reisner as well as other readings. As part of the course, students take a field trip to Mono Lake in
order to see the first-hand impact of water diversion. They also watch the classic film “Chinatown”,
the short film “Paya”, and host a guest speaker from the Paiute Tribe in order to hear the tribal
perspective and learn about the “Land Back” movement.



2025-2026

Term 1

Power, Authority, and Community
Instructors: Kateri Carmola, Dan Schneider, Connie Jiang (Writing Tutor)

This course has three aims: first, to foster community through reading, dialogue and writing in a
seminar setting. As the only class that includes all students present on campus, the structure and
content of the summer seminar has a special role in the academic pillar at Deep Springs. Second, the
readings will introduce students to some of the fundamental questions in Western political thought:
power and authority; citizenship and participation; consent and obedience; war and peace. Finally,
the focus on writing (and rewriting), and close textual analysis, will help each student learn to think
more clearly. Some of the questions these readings address include: What do these thinkers mean by
politics? What do we mean by “community”? What is the purpose of the state or polity? What is

the relationship between an individual (or citizen) and the state or polity?

Terms 2-3

Animal Anatomy and Physiology
Instructor, Martha Marvin

Animal physiology—the principles and mechanisms by which animals live and function—
encompasses the study of the diverse responses to environmental challenges across phyla, together
with the underlying molecular homologies that enable these solutions. We will survey physiological
processes including cellular communication, animal movement, circulation, gas exchange, ion/water
balance, digestion, metabolism, endocrine signaling, and thermal regulation. The course will explore
these topics from the level of cells and tissues to the whole organism, surveying a variety of animals
with a focus on vertebrates. Laboratories provide practical experience in the experimental
measurement and analysis of physiological parameters in animal models and in human subjects.
Students will read and discuss primary scientific literature articles.

b

Biosemiotics: Searching for the Natural History of ‘Meaning’
Instructor: Don Favareau

Topical Overview: Biosemiotics is the study of sign processes within life processes, from
intercellular signaling to animal display behavior to such human semiotic artifacts as language and
abstract symbolic thought. Such sign processes appear ubiquitously in the literature on biological
systems - yet up until very recently, it had been implicitly assumed that the use of terms such as
message, signal, code, meaning, and sign of with respect to non-linguistic biological processes was
ultimately metaphoric, and that such terms could someday effectively be reduced to the analysis of



the chemical and physical interactions underlying such processes alone.

As the prospects for such a straightforward reduction have become increasingly untenable, even in
theory, the interdisciplinary research project of biosemiotics is attempting to re-open the dialogue
across the life sciences — as well as between the life sciences and the humanities — regarding what,
precisely, such ineliminable terms as representation, signification, and meaning might refer to in the
context of living, interactive, complex adaptive systems on the cellular and behavioral levels. In this
class, we examine the history and philosophy underlying the fascinating new interdisciplinary
attempt to expand the purview of contemporary biology to include the biological analogue of
‘meaning’; the kind of theoretical biological models it proposes for doing so; and its
interdisciplinary attempt to trace out the naturalistic history of sign processing;

Classical Mechanics
Instructor: Brian Hill

Our essential goal in one semester will be to understand Newtonian physics, but from a modern
perspective. The course presumes previous exposure to calculus, but I will provide reminders for all
the definitions and theorems used.

To be a transferrable and meaningful preparation for what will be your second semester of college-
level introductory physics elsewhere, we cannot completely depart from what is standard. On the
other hand, we certainly don’t have to mimic any particular methodology for covering that material.

We will begin the semester with a study of the major conservation laws. In most courses these are
presented as following from Newtonian mechanics. However, as physics progressed into the 20th
century, and Newtonian mechanics underwent relativistic and quantum-mechanical modifications,
the conservation laws have survived. In a modern introduction, it therefore makes sense to begin
with the conservation laws and then in the second half of the semester, we will see Newtonian
mechanics as the first example of a detailed physical theory that obeys them.

This course is designed to provide sufficient preparation for Physics 11, widely taught elsewhere,
including multiple variants of Physics II (e.g., Physics 11 for Scientists and Engineers or Physics 11
for Life Sciences).

Greek Tragedy and the Political
Instructor: Jeff Miller

This course examines the relationship between political philosophy and theater. Politics is often
performative, as even a cursory examination of political speeches, political conventions, or the
presidencies of Donald Trump, reveals. Political theory and philosophy are often dramatic, as any
close reading of - for example - Plato’s dialogues shows. In addition, many major political theorists
have written on theater: Plato, Aristotle, Machiavelli, Rousseau, and Hegel among others. Hannah
Arendt made the connection between politics and drama explicit when she wrote: “This is . . . why
the theater is the political art par excellence; only there is the political sphere of human life transposed
into art. By the same token, it is the only art whose sole subject is man in his relationship to others.”
Over the course of terms two and three we will be examining themes like the relationship of the
individual to the community, the politics of gender, conceptions of leadership (both good and bad),
legitimacy, and the role of democracy in politics among many others. The plays will pose many
questions for us. How can we uphold justice in uncontrollable, unpredictable circumstances? Is

p. 61



obeying the law more important than doing the right thing? Is justice possible without violence?
How does popular entertainment shape political culture? To what extent do we control our own
lives and fates? What can we (must we) do in the face of total disaster?

Surveying the dramas and comedies from the birthplace of both democracy and theater, Classical
Athens, this course considers the literary, philosophical, and historical context for Greek theater
through the major extant Athenian playwrights: Aeschylus, Sophocles, Euripides, and Aristophanes.
Our concern in reading and discussing these plays will be not only the political/ philosophical
content of them, but also the literary, historical and performative content of the plays.

Maimonides’ Guzde of the Perplexed
Instructor: Aaron Tugendhaft

Rabbi Moses ben Maimon (1138-1204) is commonly recognized as the most important Jewish
philosopher. Born in Cordoba, Spain, Maimonides spent his adult life in Egypt, where he served as
both court physician to Salah ad-Din and head of the local Jewish community. A master of both
rabbinic tradition and Aristotelian science, Maimonides, in his treatise The Guide of the Perplexed,
sought to explain how religion and truth need not be in conflict. In the process, he clarified
fundamental issues regarding human nature, how humans live together in communities, and how we
relate to the world around us. This course will focus on Maimonides’s Guide, while simultaneously
introducing students to historical issues pertaining to the transmission of classical philosophy in the
medieval Islamic world. Through close reading of the Guide, together with some supplementary
readings from the Bible, Talmudic literature, Aristotle, al-Farabi, and Maimonides’ broader corpus,
we’ll explore such topics as our capacity for understanding truth; the proper interpretation of
biblical language; the relationship between religion and natural science; the purposes of the law; the
nature of prophecy; whether God is responsible for evil; and how to achieve human happiness. We
will seek to understand the radical aims of Maimonides’ science of Jewish law in the context of his
day and consider how his wisdom remains relevant to adjudicating the relationship between truth
and politics in our own. A coda will consider Spinoza’s engagement with Maimonides.

Numerical Methods
Instructor: Samuel Laney

Computer modeling has become an essential tool for simulating complex systems and predicting
future outcomes in virtually all areas of quantitative inquiry. Applications are widely found in
science, engineering, medicine, economics, sociology, and many other fields. Numerical methods are
the heart of these models and simulations, providing the foundation for solving such problems
using computers.

The first half of the course focuses on becoming knowledgeable about numerical methods and
learning how these are implemented computationally, on computers. It introduces students to
various techniques to solve problems in root finding, linear algebra, optimization, linear regression,
differentiation, and integration. Students explore and learn these methods through actual computer
programming in Python.

The second half of the course involves weekly case studies from various disciplines that illustrate
how such numerical methods can be utilized within simple computer models to examine various
real-world questions. Examples are drawn from the physical and biological sciences, sociology,
economics, and others. During this second half of the course students work with the instructor to
identify and refine a Deep Springs-relevant computer modeling problem to serve as a final course
project.
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Ghosts, Madness, and Utopian Longing: Persian Literature Between the 1953 Coup and the
1979 Revolution
Instructor: Mina Khanlarzadeh

This seminar examines Persian literature produced in the decades between the 1953 coup d’état and
the 1979 Revolution, approached as a distinct historical moment shaped by political loss, uneven and
accelerated modernization, and the foreclosure of political life under the post-coup authoritarian
state. During this period, rapid social transformation unfolded alongside unresolved collective
trauma, producing disorientation and enduring engagements with loss. Literature allows us to study
the modes through which authors of the era grapple with blocked political horizons and the
pressures of living in a nation whose future appeared increasingly constrained. Across poetry, short
fiction, and their selective cinematic adaptations, the course traces three interrelated problematics.
First, forms of reckoning with loss—such as madness, the dissolution of the subject, and
psychological fragmentation—that we read comparatively as broader critiques of modern
subjecthood under political repression. Second, sites of sanctuary and utopian geography, theorized
as heterotopic zones in which alternative forms of relationality and collective life momentarily take
shape under conditions of constraint. Third, the politics of time: we examine how texts grapple with
arrested futures, melancholic attachment, messianic anticipation, and the uneven layering of
historical experience. Primary readings include major works by Forough Farrokhzad, Sohrab

Sepehti, Samad Behrangi, Gholam-Hossein Sa‘edi, Sadegh Hedayat, Shahrnush Patsipur, and Reza
Baraheni. We place these major literary works in dialogue with historiography, psychoanalysis, and
critical theory, ultimately examining how literature registers historical truth through collective
emotions and temporal experience.

Plato’s Republic
Instructor: Aaron Tugendhaft

Through close study and discussion of Plato’s masterpiece The Republic, participants in this seminar
will have an opportunity to revisit some of life’s most fundamental questions—with Socrates as our
ever-provocative guide. Presented as an evening conversation between Socrates and several of his
friends, Plato’s Republic has been fascinating readers for millennia by artfully raising such questions
as: Is it fun to be a tyrant? How should parents raise their children? What happens to us after we
die? Is art bad? Should men and women play on the same sports teams? What is education about?
Can societies be made just? and, perhaps most pressingly: Is thinking itself dangerous? We’ll explore
both the literary and philosophical dimensions of the text, paying special attention to why Plato may
have chosen to present his ideas in dialogue form and the implications of that choice. Above all, we
will consider whether the book provides a viable model for building an ideal political community—
as Josef Stalin, one of Plato’s most impassioned readers, believed—or ultimately exposes why such
grand ambitions are doomed to failure. While attention will be on Plato’s text, short supplementary
readings by authors such as Homer, Sappho, Parmenides, Thucydides, and Aristophanes may be
assigned. Students will be expected to produce biweekly response papers, comment on other
students’ response papers, and write three short essays over the course of the semester.

Redistribution and Reparation: Selected Topics in Tax Policy & Public Finance
Instructor: Jeremy Bearer-Friend

Taxes are how society uses the law to share resources. Reparations are how society uses the law
to heal. This course uses the topics of tax policy and reparations policy to train you to make



claims not about what the law is, but about what the law should be. You will learn the normative
frameworks used to evaluate redistributive and reparative public policies, the design choices for
crafting those policies, and the skills for proposing or refuting them. This course will challenge
you to design tax policy solutions for deep societal problems, including, but not limited to:
climate change, gender inequality, structural racism, dynastic wealth, voter disenfranchisement,
and corporate monopolies.

Course Learning Objectives:

By the end of this course, you will be expected to demonstrate an understanding of:

(1) how tax policy shapes our society;

(2) how society shapes our tax policy;

(3) how to evaluate tax policy based on established and emerging tax policy principles; and,
(4) how to design tax policy to meet various civil priorities.

Terms 4-5

Abstract Algebra
Instructor: Rachel Hastings

Abstract Algebra is the study of algebraic structures. The core structures covered in this class are
groups, rings, and fields. Each of these structure types consists of a set together with certain
operations—most familiarly, these include addition, multiplication, and function composition. As we
move beyond the realm of the familiar, Abstract Algebra becomes a laboratory for discovering the
shared essence of arithmetic operations, and for recognizing that this essence extends into seemingly
unrelated areas of inquiry. For example, the symmetry properties of geometric figures such as
squares (or more complex objects such as molecules) can be described mathematically in terms of

group theory.

While the extended reach of these abstract notions means there are myriad applications in the
sciences and beyond, the focus of the class will be on the mathematics itself. Abstract Algebra
provides one of the most accessible routes into the logic and aesthetics of pure mathematics. In
earlier courses such as precalculus and calculus, theorems may occasionally be stated or even proven
but the focus is on problem-solving, Abstract Algebra, too, involves problem-solving, but the
theorems and proofs are front and center. Seminar discussions on the reading will allow us to
unpack the detailed reasoning and results that underpin the theoretical foundations of the field.
Homework problems will require proving theorems and corollaries, and allow practice laying out a
carefully reasoned argument.

The course will cover standard topics for a first-semester Abstract Algebra course (groups, cosets,
Lagrange’s Theorem, factor groups and homomorphisms; rings, ideals, factor rings, integral
domains, polynomials, factorization, Euclidean domains, fields). Our seminar-focused class time will
serve to deepen participants’ close reading and communication skills, as well as enhancing
mathematical understanding and versatility through the questions and insights of peers.



Adam Smith and Friends
Instructor: Aaron Tugendhaft

This course examines the emergence of modern political economy by reading Adam
Smith in conversation with the thinkers who shaped, challenged, and anticipated his
project. We begin with debates about luxury, commerce, and the passions in Mandeville,
Montesquieu, Hume, Defoe, Coyer, Raynal, and Rousseau—writers who offered sharply
competing visions of how human desires, social order, and economic life hang together.
Their reflections on refinement, money, credit, empire, and inequality created the
conceptual world into which Smith intervened. Against this backdrop we turn to The
Wealth of Nations, reading extensive selections closely and slowly, as Smith’s own attempt
to explain the logic of commercial society while responding to the moral, political, and
economic questions raised by his contemporaries. By situating Smith among his
“friends”—both allies and critics—the course aims to illuminate not only the structure of
his arguments but also the broader eighteenth-century conversation about human nature,
prosperity, justice, and the possibilities and dangers of modern economic life.

Analog Electronics
Instructor: Brian Hill

In this course, we will return to the Goldilocks era and work through the same materials that
countless hobbyists in the 1970s used to learn electronics. This is an incredible sweet spot that is
sadly getting lost. The materials of the Goldilocks era were hands-on, accessible, and remarkably
educational. Our course will also cover the associated theory. The bulk of your time will be
dominated by hands-on work with Radio Shack kits and Workbook 1 of the companion text
authored by Forrest Mims. We will spend ten or eleven weeks of the semester building Mims’
introductory circuits, and then in the final three or four weeks, we’ll have time for each of you to
choose and independently build a complete electronics project.

Approaches to Christian Theology
Instructor: Jeff Miller

Intellectual disciplines are defined by the questions they address. Theology in the broadest sense
concerns the human understanding of the divine. In the Christian tradition — the focus of this
seminar — we might say theology begins with a series of questions or investigations: whether God
is, what God is, the nature of Christ, and in what relationship to the divine human beings stand. The
Christian theological tradition is dense, and diverse. This course is not meant to be a general survey
of all (or even mostl) articulations of Christian theology, but rather a selective inquiry into several
major figures and approaches to thinking about the divine.

The seminar begins around the time Christianity starts to consolidate into a more coherent doctrine
(eatlier it’s more helpful to think of “christianzzes” or even branches of Judaism), especially under
the influence of Augustine of Hippo in the late 4th and eatly 5th centuries. We’ll read Augustine’s
Confessions, and selections from his City of God to understand the basics of this monumentally
influential thinker as well as this pivotal moment in Christian history. From Augustine we’ll jump
ahead to the 13th century Catholic theologian Thomas Aquinas, whose teachings, broadly
considered, still underwrite Roman Catholic theology today.

These two thinkers represent two poles around which much of contemporary Christianity still



rotates. Augustine and Aquinas represent a highly intellectualized (and in Aquinas’ case somewhat
rationalized) approach to Christian theology. As a brief alternative to that we’ll discuss the writings
of the 14th century anchoress Julian of Norwich, whose Revelations of Divine Love represents our
foray into Christian mysticism, or the preparatory process for an experience of the sensory presence
or consciousness of God.

From Julian we jump ahead to a mid-19th century text by the Danish theologian and philosopher,
Soren Kierkegaard, Fear and Trembling, a series of meditations on the binding of Isaac in Genesis 22.
Fear and Trembling offers a philosophical critique of overly rational or ethical approaches to the divine
and points instead to a form of faith. In this sense, Kierkegaard’s approach - while very different
from Julian’s - points in a similar direction.

In the waning weeks of the class we’ll consider two 20th century thinkers on religion. The first, T. S.
Eliot, a convert to Anglicanism, supplies us with a poetic work on religion in the post-WWI era.
We’ll read his masterpiece “The Wasteland.” The 20th century lay theologian C. S. Lewis will round
out our semester with his fictional work, The Great Divorce, an allegorical tale about Christian
conceptions of heaven and hell.

Franz Fanon: The Politics of Decolonialization and the Making of a New Humanity
Instructor: Mina Khanlarzadeh

Introduction to Logic
Instructor: Andrew Alexander

What’s true and what’s false? How do we know? (Is there a middle ground?) Beneath all of our
philosophy and mathematics and thought, what are the fundamental, abstract laws of the universe?
What's the relationship between precise, symbolic reasoning, and fuzzy, human reasoning?

In this class, we'll loosely follow the outline of a standard philosophy department introduction to
logic course. We'll learn formal reasoning systems like propositional and predicate logic, we'll discuss
the typical fallacies and thought patterns human beings are prone to make, and we'll think about the
broader issues and deeper problems at the heart of logic (leading up to Kurt Gédel, his
incompleteness theorems, and the modernist revolution in mathematics in the early 20th century).
We’ll do fun symbolic problems, like in a traditional math class, but we’ll also get to discuss deep
philosophical questions. Unlike more “mainstream” areas of math, the symbolic aspect of logic
requires little background, so despite our heterogeneous histories we'll all saddle up at the same

supply post.

Franz Fanon
Instructor: Mina Khanlarzadeh

Short description pending;

Multidisciplinary Perspectives on Mind
Instructor: Don Favereau

This course has been designed to exemplify three principles central to the Deep Springs educational
philosophy: (1) thinking about important questions in a cross-disciplinary way, by (2) understanding
the reasoning and methodologies by which various disciplines both approach and attempt to make
sense of their subject matter, and (3) inviting students to not only make connections across such



disciplinary findings responsibly...and in the process, to consider a little more deeply one’s own

>, ¢

particular ways of thinking about one’s “mind” — and, by extension, oneself.

Although it is impossible to be anywhere near exhaustive in our examination of what thinkers across
the ages have asserted about the nature of ‘mindedness’, the texts that we’ll be reading will give you
a firm enough basic overview for you to come to class and engage in serious and illuminating
discussions on such questions as: Is “consciousness” a disease? Or the product of materialist
economic conditions? Is “free will” an illusion? Does “mind” reduce to brain activity — or is it more
than just the electro-chemical exchange between neurons? What is the relationship between
“personhood”; mind, and brain? Are our “minds” the unique interior directors of our actions, or is
“mind” just an archaic folk-term for a biologically evolved Operating System — a particular kind of
action-managing software program that nature has evolved to run on the hardware of brains, but
one that could (and perhaps will) someday just as effectively be run on machines ... or even on
bodies other than the ones that we were originally born with? Do animals have “minds”? What
about collectives, AL, or even the universe at large, as some theological thinkers have posited? Are
the “minds” of others something we can ever truly know? Can we ever even truly know our own?
Taking seriously such questions is, I assure you, alternately unsettling and an incredible amount of
fun!

Novel Writing Workshop
Instructor: Jacob Eigen

Novel writing workshops are almost never attempted because they are a bad idea. You can write a
short story in fourteen works. You cannot write a novel in fourteen weeks — especially if you’re also
doing labor, and completing committee assignments, and working for other classes.

And yet there is, for some writers, an imaginative territory that opens up in novels that does not
open up in short stories. Workshops rarely encourage students to enter this territory because
(conventional wisdom says) it is too easy to get lost there. Learn to write a good story first, and then
apply that knowledge, scene by scene, to a broader canvas. Learn the basics.

This course encourages students to get lost with the understanding that those “basics” are best
learned through the genuine excitement of discovery. Character, setting, dialogue, plot: these
elements of fiction we will consider insofar as they serve our purposes. But most of all, we are in
search of voices which, once heard, cannot be unheard. One of the most common critiques of
Deep Springers’ essays and speeches is that they’re over-ambitious, attempting to take in the whole
range of human experience. Rather than fighting against this instinct, this class hopes to make use
of it. The goal here is not for each student to finish something, but for each student to begin
something they will not want to abandon.

In the first half of the semester, we’ll get started with a series of weekly exercises. In the second,
each student will choose one exercise to develop into the first sections of a novel. Along the way,
we’ll read chapters and excerpts from a range of authors (Tolstoy, Dickens, George Eliot, Flaubert,
Proust, Henry James, Nabokov, IB Singer, Samuel Beckett, Virginia Woolf, Ralph Ellison, Nora
Ephron) and two books in full — Louise Gluck’s Marigold and Rose and Saul Bellow’s Huzzboldt's
Gift. We'll talk about these readings in the first part of each class, then read aloud from and discuss
student work. What makes a person unlike anyone else — and what makes them like everyone else?
What is the relationship between thought and language? Is character really fate, as Heraclitus
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supposed, or is it something else? This is a chance to approach these questions practically: by
inventing characters, hearing their thoughts, and discovering their fates.

Spinoza
Instructor: Aaron Tugendhaft

This course offers an intensive study of Baruch Spinoza’s philosophy through its
historical, religious, scientific, and political contexts, culminating in a close reading of the
Ethies. We begin with Spinoza’s excommunication and the world of the Portuguese-
Jewish diaspora, trace his early engagement with Cartesian method and the emerging
scientific revolution, and examine his debates with contemporaries such as Robert Boyle
and Henry Oldenburg. We then turn to the Theological-Political Treatise, a radical
meditation on Scripture, authority, and the foundations of a free state, situating it within
the confessional politics of the Dutch Republic. After the break, we devote the remainder
of the semester to the Ethics, reading it carefully from beginning to end and
supplementing it with select correspondence that illuminates Spinoza’s arguments.
Throughout the semester, we approach Spinoza not simply as a solitary metaphysician
but as a thinker deeply shaped by—and intervening in—the conflicts of his age.

Term 6

Acting 1
Instructor: Charles Grimes

This course will emphasize developing the actor’s instrument and instilling fundamental skills and
techniques of acting as rooted in Stanislavski’s “System”. The course will introduce the student to
the rehearsal process, culminating in a final scene performed in public. Specific topics and activities
include: character creation; scene and play analysis; basic vocabulary of Stanislavski and the Method;
development of breathing, relaxation, and voice; theatre games and ensemble exercises; introductory
stage movement; and rehearsal processes, ethos, and techniques. Major assignments include: a
personal autobiography; a short (1-2 minute) monologue or scene; a longer 5-10 minute scene, plus a
written reflective account of the process used to create the final scene. Students will read Michael
Shurtlett’s Awudition and selections from Stanislavski, Uta Hagen, Michael Bloom, Robert Benedetti,
Nick Mosely, and Charles Waxberg, Instructor: Charles Grimes. Credit: 2 semester hours. Term 6
(Summer), 2026.

Alasdair Maclntyre’s After Virtue: A Study in Moral Theory
Instructor: Donald Favereau

Understanding ‘ethics’ and ‘morality’ to denote not a set of prescriptive principles, but rather, sense-
making forms of practice justified only within particular lived historical traditions and their
narratives, Alisdair Maclntyre, in Affer 1irtue, argues that rhetoric of ‘morality’ in modernity consists
in little more than cargo-cult incantation of empty shibboleths that have become detached from the
communally shared “context of practical beliefs and supporting habits of thought, feeling and
action” (ix) that once gave (and can alone give) such rhetoric its life-shaping meaning and its efficacy.
This hollowing-out, claims Maclntyre, begins with the Renaissance and Enlightenment thinkers’



rejection of the Aristotelian concept of a being’s — and a community’s — defining and inherent telos,
or properly end- seeking nature; replacing it instead with a weak ‘sociology of emotivism’, wherein
rival understandings of the good are settled “not by appeal to an objective and impersonal criterion,
but [by the] fact that the stronger and psychologically more adroit will is prevailing” (17).
Maclntyre’s negative program in Affer 1'irtue is retrace the history that has brought us to this state,
and his positive program is to argue for a vision of communal virtue that is decidedly and non-
utopian, one grounded in the practical activities and practical reasoning demanded by intentional,
small-scale local communities within which mutual dependance, civility, and the intellectual and
moral life can be sustained via a shared vision of that community’s goals, ethos, and traditions (263).
There is an argument to be made that Deep Springs itself is just such an attempt at the creation and
sustainment of a virtue-developing community — so it will be interesting to read Maclntyre’s
arguments in light of your own real-world experience of such a experiment in community as is
Deep Springs.

Deserts
Instructor: Stephen Engel

In this course, we will read a sampling of desert literature, exploring how certain writers
have experienced, utilized, fathomed, interpreted, represented, and imagined deserts. We
will investigate deserts in many respects—as landscapes and homes, as metaphors and
symbols, as alluring and harsh terrains, as sites of pilgrimage, introspection, and violence,
and as places for encountering the sublime. In addition to reading, students will produce
their own writings about the desert. They will keep “desert notebooks” for describing and
contemplating, recording and fictionalizing their surroundings and their experiences of
desert life.

Epics
Instructor: Rebecca Raphael

This seminar is a sustained, close reading of Ovid’s Metamorphoses and Dante’s Purgatorio. Neither
epic has a protagonist-hero but rather centers an observer of changes. Ovid’s Mezamorphoses collects
and arranges Greco-Roman myths in which a figure’s body transmutes from one form to another,
usually against the will of the transformed figure. It provided one of the key sources for Dante’s
Purgatorio — the only part of the Divine Comedy where posthumous human souls change. As in Ovid,
the changes are strongly embodied, yet they are also a function of moral pedagogy and spiritual
progress. We will examine the major theme of embodied change in both epics, compare Greco-
Roman and Christian views of virtue and vice, explore the literary form of epic without a central
heroic figure, and consider the ongoing life of these epics in later reception and reinvention.

Human Nature in Ancient Chinese and Greek Philosophy
Instructor: Cynthia Ma

One of the most important Confucian debates is that between Mengzi and Xunzi, who defend
opposing views about the goodness of human nature (I, xing)—a topic on which Confucius
himself is famously opaque. In the Western philosophical tradition, we encounter accounts of the
human being as a political animal, an animal possessing logos, and a being moved by the desire to
know. What conceptions of human nature emerge in early Chinese philosophy, and how do these
conceptions shape different thinkers’ divergent views on education and punishment? To investigate



this question, we will discuss the works of Confucius, Mengzi, Xunzi, Laozi, and Zhuangzi alongside
those of Plato and Aristotle.

The Social Insects
Instructor: Andy Zink

Social cooperation is widely considered to be a major transition in the evolution of animal species.
But its persistence remains paradoxical, given that natural selection favors strategies of competition
that garner more resources and produce more offspring. This is why Darwin’s theory of natural
selection has been termed “red in tooth and claw” by Tennyson and a “survival of the fittest” by
Spencer. Darwin himself could not understand the persistence of sterile (altruistic) workers in ant
and bee colonies given that such strategies could not pass along to any offspring; he considered this
example to be “insuperable” and “fatal” to his entire theory. But more recent theories such as kin
selection, as well as an understanding of insect genetics, have now solved Darwin’s original mystery.

We now understand that the evolution of cooperation by natural selection, in an alignment of self-
interests to serve a common good, is fundamental to life itself (e.g. genomes, multicellularity, social
cooperation, and symbiosis). The Order Hymenoptera (ants, wasps and bees) exhibits the most
impressive and diverse range of social cooperation in the animal kingdom. This course will cover
basic theories behind the evolution of these insect societies ranging from kin selection (i.e. genetic
relatedness) to group level (whole colony) selection. We will learn about the evolution of sterile
castes (i.e. workers) in insect colonies and how workers take on different tasks (polyethism). We will
also examine less complex Hymenopteran societies, ranging from solitary nests with maternal care to
joint-nesting queens that bargain for offspring production (termed reproductive skew theory).
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