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Introduction 

 

College History 

!"#!"#$%&&#'&(#)*+#,-%&(.&/#-0#1++2#324.&/5##

Deep Springs College was founded in 1917 by L. L. Nunn, an industrialist who helped develop 
alternating-current power plants across the United States from New York to points west. These 
plants required engineers capable of independent thinking under difficult conditions in isolated 
locations, and Nunn began founding his own schools to develop the characteristics he saw as 
most important. Two institutions remain: The Telluride Association (a trust based in a residential 
house at Cornell University) and Deep Springs College.  

Deep Springs continues to educate young men and women according to the principles Nunn 
espoused: the integration of manual work and academics and the development of character, 
especially in the values of self-reliance and civic responsibility. These principles are expressed in 
the Gray Book, a compendium of Nunn’s writings and correspondence with early Deep Springs 
Student Bodies. Nunn’s educational vision continues to guide the college, and forms the core of 
the college’s mission to this day.  
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Deep Springs is a two year liberal arts college with several unique characteristics:  
 
•! All students attend for free – receiving a full scholarship, including room and board, 

equivalent to over $50,000. Books and lab fees not covered by the college generally total 
about $2,000 per student.  

•! The college is located in a remote high-desert valley in eastern California, just over the 
Nevada border. Deep Springs is the only presence in the valley, with the nearest town 
over a mountain pass approximately forty-five minutes away. Excepting emergencies and 
religious services, Deep Springs students observe a self- imposed isolation policy which 
requires them to remain in the valley for the whole of each seven-week term.  

•! The college is organized to give students a high degree of responsibility and beneficial 
ownership with respect to their own education. Students (along with faculty) serve on and 
chair the college’s three standing committees, which (1) select the incoming classes, (2) 
hire and review the faculty and select courses, and (3) review their peers. !
 

 

 





 

 

run smoothly. !
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Deep Springs College enrolls approximately 13-14 students in each class, for a total Student 
Body of 26-27. The application process is highly rigorous and includes two stages. In the first 
stage, applicants are asked to submit 5 original essays, their high-school transcripts, and test 
scores. The subset who make it to the second round must write another 4-6 essays, supply a 
sample of their high-school work, submit teacher recommendations, and visit the college for 
several days. This visit gives them an opportunity to observe and participate in the college’s 
operations, including labor and self-governance and to be interviewed by the Applications 
Committee. Recruitment efforts include profiles in college guidebooks, such as the Princeton 
Review, appropriate media coverage, and other targeted strategies including the use of online 
resources and contacting schools directly to reach prospective applicants. 

 
In addition to this, Deep Springs seeks to recruit international students and applicants from 
various geographic, religious, cultural, and ethnic backgrounds. Quantitative and qualitative data 
on both applicants and admitted classes are included in the section: Presentation of Student 
Achievement Data and Institution-Set Standards. After completing their two years at Deep 
Springs, students generally transfer to four-year colleges to finish their undergraduate degrees. 
The colleges to which students have recently transferred include Harvard, Yale, Brown, 
Columbia, the University of Chicago, Swarthmore, and Duke University. 
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Deep Springs does not offer vocational degrees. 
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Data on both applicants and admitted classes are included in the section: Presentation of Student 
Achievement Data and Institution-Set Standards. 
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Data on both applicants and admitted classes are included in the section: Presentation of Student 
Achievement Data and Institution-Set Standards.  
 
#
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Deep Springs does not have off-campus sites or centers. The college campus is located in Deep 
Springs Valley and the mailing address is: 250 Deep Springs Ranch Road, Highway 168, Big 













 

 

PRESENTATION OF STUDENT ACHIEVEMENT DATA AND 
INSTITUTION-SET STANDARDS 
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I learned a lot of skills around cooking, cleaning, growing plants, and caring for animals. However,
the most overarching skill I learned by taking on as much responsibility as the labor program gave
me was the ability to look at a large project and figure out what needs to be done. This
organizational capacity has been very helpful since leaving Deep Springs.

I developed a much more mature sense of judgement regarding what to ask my supervisor (be they
student or staff) about and what to determine by my own initiative. In other words, I learned how to
follow instructions in an active way that meant I had an eye out for problems that needed solving
along the way. This prepared me well to work in both a school setting and a manual labor setting
after Deep Springs. I learned how to be comfortable getting extremely dirty in order to get a job done
well—I know this sounds silly, but it was big, and has served me doing deep-cleans of all of my living
spaces since Deep Springs and doing good work for others. I also simply got to experience, time and
time again, the feeling of not wanting to start a task or feeling like it was too overwhelming, the
change in focus that came with really getting into the job, and the satisfaction of completing the
work at hand well. This was especially augmented by working with others (who often dragged me
along with their more-developed work ethics). Overall, I have a large store of memory and experience
that I can (and often do) recall when I don't feel up to a task or too tired to begin one. Overall, I think I
would not be exaggerating in saying that my work ethic was formed at Deep Springs, and that I
would be a far less competent employee, community member, and person in general were it not for
the challenges and opportunities the labor pillar posed.

Yes, many. The gardening and agricultural skills are directly relevant to my new job as Garden
Program Manager for the Big Pine Paiute Shoshone Tribe of the Owens Valley. I have also built on
my pruning experience, offering my services to clients in my family’s Philadelphia neighborhood.
Mech-ass work is also often relevant on the home front, providing ample opportunities to impress
family members with my handiness in fixing our dryer, etc.

Cook/Baker gave me professional skills that helped me find work as a prep chef at a restaurant and
later at a bakery. Office labor helped me in my later work as a legal secretary. The practice of
developing a passover document to help train future laborers has also been really important in my
current work as a chemist - developing reproducible protocols and training documents has played a
large role in my current position and the way I do this is informed by my experience with passover
documents I read and updated at Deep Springs.

The only concrete skill that I use on a daily basis is, perhaps obviously, cooking. 'Soft skills' like
cooperation, persistence, and managing frustration (with tasks and people) have also been useful,
but I would say that these were strengthened or practiced, rather than gained at Deep Springs.



Auto maintenance skills, general maintenance/troubleshooting skills, dishwashing skills and
cleaning skills for sure (the number of times I have taught someone how to sweep, for instance.) I
always end up doing maintenance work for friends and for schools I work for. Before going to DS I
was good at taking things apart, it was a childhood interest-- but being Mechanic's Assistant is what
made me good at putting them back together again.

I used a variety of basic mechanical and construction skills working on a biodynamic vineyard and
refurbishing a sailing vessel used for coral reef research. A favorite skill developed during my time at
Deep Springs was welding, which I continued in welding sculpture classes in my next college,
culminating in placing pieces in several shows.

There's a report I helped author on the pedagogical import of the labor program from around 2006
that, even as I reflect back now, tracks fairly well with what I learned. In short, the program provides
immediate feedback on whether something you are doing works or does not work. That feedback
often shows what you are doing does not work. And this is for efforts meant to solve what seem like
fairly simple problems. The result, I believe, is to bias a student toward appreciating what they do not
know and cannot do. Counterintuitively, this enables a student to be a better leader and actor. It
pushes you to be humble about the complexity of a challenge, to seek insight from others more
expert or able, and to be prepared to try multiple times without getting discouraged. All of that is
extremely important in more complex work, too. There are some more generic job readiness skills,
too. Especially for those who simply have never held a job, it runs you through the basics: You need
to show up, you need to do your work, you need to be able to do the work even if you're low on sleep
or emotionally rattled. That can make Deep Springers meaningfully more prepared than others, I
believe. When I was an intern at the White House shortly after leaving Deep Springs, for instance, I
believe one of the edges I had over some other interns was I basically had more endurance to deal
with long hours, unexpected events, and stressed out managers. Finally, there are some more
generic social readiness skills, too. I do think doing manual labor and other "basic" labor helps a
person have more empathetic imagination for the lives of others. Recognizing what's hard, complex,
interesting, or even achingly mundane about washing dishes, cooking, welding, working in the office,
whatever, can then help a person connect with others in those kinds of roles in the future. The
connection need not be one formed by saying "Hey, I once did that." It is not necessarily one formed
by thinking privately to oneself, either, "Hey, I once did exactly that." It's just a connection made
possible by having more capacity to imagine what it might be like, and more alertness and curiosity
to ask questions about their lives and so on. In many situations in life, a janitor, a secretary, a
package room assistant, and so on, will be the bottleneck to progress on something extremely
important for solving a problem. If you can't connect with that person quickly, you and your project
are toast. Deep Springs prepares you to be able to make those connections. And, even without those
instrumental reasons justifying this preparation, it simply makes life more rich and enjoyable. Believe
it or not, on all of these points, working with animals is an especially important feature of the
program. Animals provide quick feedback. Like small children, they don't check how they feel about
us, they blurt it out--in their own way. They also provide a social challenge: How can we motivate
them to work with us, as one team, rather than fight back? What makes them comfortable or not
comfortable, scared or not, or so on, also tracks with humans -- though humans do a better job of











granted. I strive to be a person that holds that generosity with their time and resources and believe it
is an honest form of service and care.

I have been very influenced by David Neidorf's notion that service involves fighting the intuition that
something "isn't my job." The effort it takes to get over that initial dismissal, to accept something as
'my job,' and to straighten the chairs, or do the dishes, or greet the stranger, or what have you, is for
me quite similar to the effort required to enter into a labor task at Deep Springs. I also come away
from labor at Deep Springs with the conviction that hard work is easiest to do for people one cares
about and relies on in turn. This can be true of very large communities like a nation, but it's harder to
see, and my touchstone for service does continue to gravitate towards serving the community in
which I find myself (the school, or house, or town).

4/ Jo sfusptqfdu- xibu ep zpv dpotjefs uif tusfohuit pg uif mbcps qsphsbn@
Cbtfe po zpvs fyqfsjfodf- ep zpv ibwf boz sfdpnnfoebujpot po uif tusvduvsf ps
jnqmfnfoubujpo pg uif mbcps qsphsbn@

Strengths: that it is universally mandatory and a simpler benchmark to judge your strengths and
weaknesses and progress in skill-acquisition
I'd recommend a system of logging and banking hours of labor. I once was GL but also the only
capable butcher on campus, so we eradicated the butcher position and I had to do full butcher duties
+ GL duties. I was regularly clocking 35+ hours of labor per week. The next term I burned out, and I
think going back to another 20hours/week schedule should have been ameliorated for the sake of
my academic performance, to prevent burnout.

I think the biggest strength is always that the labor is vital. The things you do for labor actively
contribute to the running of the community, and that’s essential. I think that the community who is
currently at Deep Springs knows best how to structure and implement the labor program for
themselves, and they should be the ones doing so.

Strengths include the dedication of the supervisors, the variety of positions, and the empowerment
of the students to lead or make decisions in relation to their position. As for recommendations, I
wish I had been pushed more (by RCom or others) to request positions out of my comfort zone.

There are many strengths. One idea might be how to provide a 'track' for those who want to
specialise in a certain kind of skill building in their two years, while also providing opportunities for
those who want to focus on a variety of roles and ways of labouring in the community. How to
support both (and other) kinds of students as well as possible?

The greatest strength of the labor program in my opinion is that it teaches critical life skills and gives
practical tools to the students that they will go on to use both in their professional and personal lives
for many years to come. In fact, I would go as far as saying it is an essential practical learning that
should form part of any good college education.



I think the labor program helps provide important grounding for students - requiring students to step
up and demonstrate responsibility, accountability, work ethic, a willingness to learn, a willingness to
recognize non-academic virtues. It helped me with perspective and insight in my schoolwork: the
physical labor and the regular breaks from studying helped me write and read more effectively. I
think the labor program also helps build community at the college: by requiring each student to
contribute to the communal life and functioning of the college, each student feels commitment and
belonging beyond what I've experienced at two other universities since I left Deep Springs.
I think a strength is that it tends to put students in positions that they may find
uncomfortable/new/hard and force them to work through the challenges of those positions. I think
the labor program works best when staff overseeing labor positions are skilled and knowledgeable
enough to both provide hands on learning to students, but also step back and let students work
things out on their own.

During my time, we were fortunate to have very competent staff. This meant that there was a lot of
flexibility in the amount of responsibility that the students could take on. I think this is ideal because
it means that if a particular student body, or particular students are more inclined towards the other
pillars, their efforts don't have to be consumed by the labor pillar.

Strengths-- cultivation of working habits, cultivation of habits of personal vigor, exposure to shared
reality, exposure to labor that is often considered low-class, camraderie which cuts against political
social academic camraderies, lots of thinking time built in kind of (walking to a field as a space to
reflect while in motion, or something like that) and independence. Recommendations on
structure/implementation? Having worked in other schools with labor programs, I think it is/was
important for labor to be regular, more or less individual, and comprising at least 20 hrs. Less than
that and it feels token, I think. Its good to have responsibilities be as individual as possible-- to not
put teams of people, but individuals, in charge of things. Teams have more fun, but individuals gain
more and get more done. I don't know how it is now, but "in my day" the LC didn't have a lot of
druthers about what actually got done-- they were more like a labor broker than a partner in
presenting the SB's ideas about what should be done around the farm and ranch. Obviously DS hires
professionals to kind of set priorities and have things going on the farm ranch in the shop etc, but in
my mind the goal of these professionals is to teach well enough that they can step out of the way-- It
would be cool to see that happen, as a kind of crowning achievement of "beneficial ownership".

The labor program works best when it create bonds between students through a shared experience.
Not all labor is equal; cleaning toilets is less fun than baking bread, for example. So special care
should be given to make sure that everyone feels their labor is appreciated even if it is less visible.

I think a key strength of the labor program is that it gives students more responsibility than they are
able to handle, in a setting in which failure is somehow both real and comparatively safe. There is a
benefit to reckoning with the limitations of your own skills and the consequences of your own ill
preparation, haste, or distraction. Watching things break or plants fail is a key part of the labor
program, calling for a special balance of risk and safety, complexity and simplicity - antiquated
irrigation equipment that can be fixed by students after a few weeks experience seemed a good
balance (and I imagine there are others).



Again, the writeup I helped prepare in 2007-2008 stressed attributes of the labor program that still
strike me as critical. The labor program provides quick feedback and the opportunity for social
connection. That is made especially possible by the kinds of things we do: Working with simple
equipment, and working with animals. If instead of working with hand movers we worked with
automated center pivot irrigators, say, or if instead of working with cows and horses we worked with
soy beans exclusively, say, I do not believe that we would have the same preconditions for forming
the education that we do form here. Finally, there is a mystique of the American West that Deep
Springs draws upon. That mystique is associated with a kind of rugged independence, on the one
hand, and with the urgency of forming some kind of make-do community to survive. I believe the
ranch program uniquely generates interest in the college among students, faculty, and donors. And I
believe substantively it uniquely primes students to be prepared for and to actually undergo certain
kinds of experiences and transformations. If the college's labor program were instead about knitting
sweaters for sale, growing carrots for sale, providing professional computer coding services to
non-profits, or whatever thing you could imagine, I am not sure that any of these worlds would call to
mind so strongly and simultaneously these two qualities, about the simultaneous need to stretch
one's own individual capacity and to confess the need and get very good at forming community.
Those lessons would lurk in the shadows of many other kinds of potential tasks, but so rarely would
they be at the forefront. They also would have little or no connection to the place of Deep Springs.

I think probably the most lasting effect is that it forms the baseline of my perspective on how much
has to happen to keep the physical infrastructure of any organization, municipality, city, etc., running
and in good shape. It's given me a great respect for the ingenuity, creativity and work ethic of the
people who do that work.

Universal participation, thoughtfulness, egalitarian spirit, ownership. No real recommendations, the
open format is much of the point - and it is valuable to remember how glorious it is when things are
done beautifully for its own sake when so little of it is done with this spirit once you enter 'the real
world'

The strengths flow from both ends of the spectrum: doing menial work because someone has to, as
well as the opportunities that some students had for leadership in the labor program. Both aspects
are necessary. The menial work is essential because most of us had pretty high opinions of
ourselves and it is grounding. The two things that should be avoided are meaningless busy work and
concocted leadership positions that are just for "enrichment." That said, student autonomy and
agency in labor positions, even if not as LC or cowboy, can provide the same benefits as the more
formal leadership positions.

The greatest strength is all the opportunity for exposure to different kinds of work in the context of a
village. Try this, try this, try this. In this context, I would wish for a clearer pathway to acquiring the
hard skills. It takes tremendous energy and attention to teach things - how to straighten a wheel line,
what to do when the mover sounds like this - and the farm/garden staffulty usually had too many
demands on their time (and sometimes undoubtedly just lacked interest) to actually teach them. It is
equally likely that I learned slowly because I was too wrapped up in my own shit. But my time in the





best) endows students with a sense of humility, teamwork, and seriousness that can be hard to
achieve in either of the other pillars alone, and which—once achieved—enriches those other two
pillars greatly. I remember my time laboring more than I remember my classes or governance, and I
considered myself an 'academic pillar' person during my time at Deep Springs. I think the largest
pitfalls of the labor program were when it became all-consuming, and students had to work upwards
of 25 or 30 hours per week. Sometimes, things just require tending too. But I witnessed from the
outside a slow creep—especially with farm—of tasks that eventually left members of that crew
exhausted and unable to participate meaningfully in the other two pillars. So I think setting clear
expectations for hours is a must. I also think that more frequent conversations about what the labor
pillar is for, from an educational standpoint could do much to help make the ever-present tension
between the academic pillar and the labor pillar productive, rather than a hostile trade-off. I say this
because many of the students during my time at Deep Springs (including myself) aligned ourselves
with one of the two pillars, on the recognition that it simply seemed too difficult to really do an
excellent job in both. This circles back to the question of time commitment—for labor, yes, but also
for academics! The labor pillar could benefit from more specific time expectations not just between
staff and students, but between faculty and students as well.

The labor program shows students that when they hit the world, the world hits back. It is also deeply
empowering to engage with the land and with animals that the college has responsibility over, and to
play a meaningful role in the stewardship of those gifts. For the more domestic labor tasks, the
same principle of stewardship extends. I think that due to its encapsulation of place and hard work
and humility and joy, the ranch is fundamental to the labor program at Deep Springs, and there is no
pedagogical analogy for it.

The strengths of the labor program are multifold. One of the most important things is the necessity
of it. Labor needs to happen, and it works best when it needs to happen well. Students at many
schools are anxious about academics, at DS labor is the pillar which requires the most immediate,
real, practical attention. Your labor is always higher stakes than your own academic performance. I
think that labor could be improved by staffulty having clearer ideas of what in particular they need
and conversations with each other. Often we say that Deep Springs labor is a place where you have
the chance to fail, challenges with labor often occur when the particular terms of that failure aren't
well understood. There need to be real consequences for people messing up.

In terms of the structure and implementation of the labor program, I think The College (i.e. those of
us who live and work here) needs to do a better job of communicating the benefits of the farm and
ranch to the Board of Trustees. At the moment, a portion of the Board is critical of the farm and
ranch due to its environmental impact and capital expense, and would like to see the farm and ranch
substantially altered or done away with altogether. The attitude that "labor is labor" has led some
members of the Board to the conclusion that farm and ranch work could be substituted for any
number of other labor options. The College should more actively communicate what makes farm
and ranch labor unique, especially the specific types of responsibility it offers (responsibility to our
animals and to larger agricultural systems). A good analogy is hiring a great professor: The farm and
ranch costs significantly less than the salaries of our professors, and it offers a unique "subject" of







challenging when combined with the demands that the college puts on you but also completely
worthwhile. working on a team only served to augment these lessons in a positive way.

Butcher -- gained lots of scars. Found out that I was good at systems thinking. Learned so much
from it -- felt like every slaughter was... something new was learned. Sometimes it was bad, as if
everything was against me, including the whole community and even nature. Like they blamed me
for things they expected me to get right even though I had minimal support going into this position
especially with the importance of "stocking up a whole year's worth of meat". But I got through it fine.
Learned objective skills like cutting meat and meat part names and everything, but also how to
assert myself as a leader. How to work with people. How to organise people, how to plan ahead. etc.
Too much to detail.

While working in the garden, I learned about all aspects of growing vegetables in the desert (a tricky
task!). I started seeds, turned over beds, transplanted, pruned, harvested, and fixed irrigation as well
as receiving lessons in gardening and botany. As I grew more experienced, I got to take on more
responsibility for identifying what needed to be done, creating my own projects, and choosing what
to plant. Usually, I worked with a small garden team between lunch and dinner. Sometimes we were
supervised by a garden manager and sometimes we were not. Because of the responsibility I was
given, I was inspired to come to the garden during non labor hours to start seeds or do weeding or
pruning if I identified a need for it. It was very fulfilling to see how the cooks used the food we grew
and this labor position nurtured my love of gardening.

I did two terms on garden. Normally, we would do two hours in the morning (5:30-7:30 am) and two
hours in the afternoon (1:15 to 3:15 pm), five days a week. What we did naturally depended on the
season, e.g., harvesting fruit in the summer and fall, but the work was always very rewarding,
especially when the produce from the garden could be shared with the community. I think that my
experience in the garden gave me two important insights about manual labour: the one, it's easy to
romanticize manual labour but, in reality, it is very difficult and by no means always imminently
meaningful; the other, that the mind is often the greatest impediment to doing work well. More than
anything, I always felt that what made garden difficult (waking up at 5:15 am or pulling weeds for two
hours) was not the reality of the task but my own inability to set myself to it.

I was on BH my first term at Deep Springs. I remember longingly watching students play soccer on
the main circle while I resentfully washed dishes after dinner every night. I also remember my
reticence, even disgust, to get myself drenched with dishwater or to stick my hand down a drain to
unclog it. I got over all of this—at least to a large degree—by the end of the term, and I learned to take
a real joy in washing dishes, mopping/squeegee-ing floors, and having a task to do every evening. I
also remember working under a boss with a very strong work ethic, which I at first found absurd and
eventually came to deeply respect (though not without some reservations).

I'm glad I did dairy just for the ability to say I did it. I'm glad I got two close friends out of it. I'm glad I
could see myself very clearly improving at it. I'm glad I got to see newborn life. I'm also glad I'm done
with it.



Feed was great experience though exhausting in the amount of work it was during the term I did it. It
was during calving season so there were a ton of cows to feed and we were running low on hay so I
had to be extremely careful not to waste any. Feed was great because it was a constant schedule
every day. There was a lot autonomy in how I was able to complete my tasks. It helped me develop
the skill of optimizing tasks and finding the fast order to do things. I also learned how to use heavy
machinery by moving huge car sided hay bales to feeder throughout the ranch. I had to pay attention
to detail and plan ahead to make sure we had enough inventory. I also gained a lot from being
responsible for taking care of animals. It felt different in from other responsibilities in that I did not
feel like I ought to be taking care of them but rather compelled to in a sort of parental sense.

During my time on dairy I worked with the cows at times where we dried them and also where I was
working with new moms (one even without separating the calf). I have also treated/helped with the
treatment of two cows who had different sicknesses. Through this I feel like I've gained an actual
understanding of how small dairy operations work, whereas in much of my other labor I feel like I
gain specialized knowledge in a small aspect of something bigger (li.e. moving wheel lines without
the understanding of the farm overall). I think this time on dairy has been some of my most valuable
here and I now have a deep love for working with cows.





 



SELF GOVERNANCE: Qualitative Data from Surveys

1. Are there any skills you gained from committee work at Deep Springs that have
served you since leaving? Feel free to elucidate.

Bt xjui mbcps- uif dpodsfuf tljmmt uibu J hbjofe epjoh dpnnjuuff xpsl bsfo(u wfsz joufsftujoh- boe uif
tpgu tljmmt J usbjofe bsf nboz boe pcwjpvt gps uif nptu qbsu/ Po DvsDpn- zpv mfbso up joufsbdu
qspgfttjpobmmz xjui qspgfttpst/ Gps tpnfpof dpotjefsjoh bo bdbefnjd dbsffs- ju xbt wfsz joufsftujoh
up pctfswf ipx bqqmjdbout qsftfoufe uifntfmwft- xibu xpslfe boe xibu ejeo(u/

Nz ujnf po DvsDpn ifmqfe nf uijol bcpvu qfebhphz boe uif qpjou pg bo fevdbujpo- xijdi ibwf
tfswfe nf xfmm jo hsbevbuf tdippm/ Uif pshboj{bujpobm tljmmt sfrvjsfe up svo b gbdvmuz tfbsdi ibwf
ifmqfe jo nz qspgfttjpobm mjgf- boe J mfbsofe ipx up fggfdujwfmz svo nffujoht/ Bt tuvefou usvtuff- J
mfbsofe b mpu bcpvu jowftujoh/ Nbzcf uif nptu jnqpsubou uijoh xbt mfbsojoh ipx up cf qfstvbtjwf up
qfpqmf jo qptjujpot pg bvuipsjuz )j/f/ uif puifs usvtufft*/ Tuvefou cpez nffujoht qspcbcmz nbef nf b
cfuufs qvcmjd tqfblfs0bewpdbuf- boe effiojufmz ubvhiu nf ipx up xjuituboe ufejvn/

J mfbsofe rvjuf b mpu gspn cfjoh po UET boe gspn gpsnjoh boe svoojoh bo be ipd dpnnjuuff up tpmwf
b qbsujdvmbs qspcmfn/ Jo uif gpsnfs- J xbt uif pomz po.dbnqvt usvtuff nbobhjoh b tveefo dibohf jo
uif dpmmfhf qsftjefodz/ Jo uif mbuufs- J gpsnfe boe sbo uif #Ejwfstjuz boe Sfdsvjunfou Dpnnjuuff-#
xijdi foefe vq sftfbsdijoh boe uifo sfdpnnfoejoh tpnf tpmvujpot up jodsfbtf ejwfstjuz bu Effq
Tqsjoht- jodmvejoh cz gvoejoh gps uif fistu ujnf uif sfrvjsfe bqqmjdbou wjtjut gps tuvefout xip dpvme
opu bggpse uif wjtju/ Jo cpui pg uiftf spmft- bnpoh uif nboz uijoht J mfbsofe- J mfbsofe uif jnqpsubodf
pg cvjmejoh vq dsfejcjmjuz gps nztfmg boe dpnnjunfout gspn puifst up uifo mfbe mbshfs dibohft/ J bmtp
mfbsofe puifs ubdujdbm tljmmt mjlf ipx up qvti tpnfuijoh gpsxbse cz qjdljoh b qbui uibu xjmm opu
qspnqu sftjtubodf cvu xjmm dsfbuf ofx jogpsnbujpo ps ofx dpoejujpot uibu uifo nblf b gvsuifs tufq
qpttjcmf/ Tvdi joejsfdu xpsl dbo tpnfujnft cf gbtufs boe npsf fggfdujwf- dpvoufsjouvjujwfmz- uibo
hpjoh ejsfdumz bu uif qspcmfn zpv xjti up tpmwf fistu/

Nz xpsl po uif xfctjuf boe bmvnoj ofxtmfuufs jo uif Dpnnvojdbujpot Dpnnjuuff xfsf jnqpsubou
fyqfsjfodft uibu ifmqfe nf nbobhf nvmujqmf xfctjuft jo uif gvuvsf boe joufsbdu xjui nfejb boe
hpwfsonfou pffidjbmt bt b qsphsbn nbobhfs boe b mfhbm tfdsfubsz/

J dibjsfe pof SDpn- tp J ibe up ep tpnf hfoumf xsbohmjoh pg nz gfmmpx dpnnjuuff nfncfst- boe pg
uif TC boe dpnnvojuz jo hfuujoh uifjs dpousjcvujpot up ju/ J bmtp ibe up mfbso ipx up uisfbe uif offemf
cfuxffo nbljoh uif tqbdf gps fwfszpof up dpousjcvuf boe cf ifbse- boe bmtp lffq uif dpowfstbujpo
ejsfdufe boe po qvsqptfgvm/ Cpui pg uiftf ibwf qspwfo vtfgvm jo pshboj{joh boe qpmjujdbm xpsl/

J mfbsofe ipx up svo nffujoht- boe ipx opu up/ J mfbsofe uibu tjnqmf bhsffe po gsbnfxpslt gps
efdjtjpot dbo tusfbnmjof ejtdvttjpo- cvu juǃt jnqpsubou up ibwf b dpowfstbujpo uibu ftubcmjtift uibu
bhsffnfou fistu/ J xbt po BqDpn- boe qfpqmf gfmu wfsz tuspohmz bcpvu uifjs efdjtjpot- cvu J epoǃu lopx
nboz xip xfsf voibqqz bu uif foe pg b qspdftt/ Hfuujoh up tff dpotfotvt gpsnjoh xbt jodsfejcmz
jotusvdujwf jo ipx up nblf qfpqmf gffm ifbse/





Nz bqq fttbzt bsf cfuufs cfdbvtf J xbt po DvsDpn- boe lopx uif cbtjd sfe flbht/ Puifsxjtf J
ibwfo(u sfbmmz cffo hjwfo boz pqqpsuvojujft up svo nffujoht- xijdi jt xibu tbgfuzdpn boe TC sfbmmz
qsfqqfe nf gps/ J bn hppe bu Spcfsut svmft xijmf bu uif Ufmmvsjef ipvtf )uifz dbmm ju Dbuqvuufst- gps op
sfbtpo*/

Effiojufmz/ Ipx up xpsl xjui qfpqmf/ Ipx up pshbojtf qfpqmf/ J xbt DvsDpn dibjs< hpu sfbmmz dmptf up
uif Efbo evsjoh nz ujnf uifsf boe J uijol )J ipqf* J mfe uif dpnnjuuff xfmm/ Mfbsojoh up uijol boe
qmbo boe mfbe pwfs b mbshf qfsjpe pg ujnf )f/h/ pof bdbefnjd zfbs* bt xfmm bt b tipsu ujnf )f/h/ pof
pof.ipvs nffujoh* xbt lfz/ Ujnf nbobhfnfou/ Tffjoh uif xipmf qjduvsf pg xibu offefe up cf epof-
fud/

J bn bcmf up sfbe boe voefstuboe bo bdbefnjd DW gspn nz xpsl po DvsDpn- xijdi jt b njopsjuz
ifmqgvm tljmm jo b vojwfstjuz tfuujoh/ Ibwjoh dpoevdufe ijsjoh joufswjfxt boe ibwjoh uipvhiu b mpu bcpvu
uif joufswjfx qspdftt- J ibwf gfmu npsf qsfqbsfe up cf joufswjfxfe gps kpct )bmcfju opo.bdbefnjd
poft* nztfmg/ J bmtp uijol uibu nz fyqfsjfodf po DvsDpn hbwf nf b hppe tfotf pg xibu b gpdvtfe
boe xfmm.pshboj{fe nffujoh mpplt boe gffmt mjlf- xijdi jt b hppe uijoh up bu mfbtu sfdbmm jo uif njetu
pg nboz sveefsmftt boe ejtpshboj{fe nffujoht jo vojwfstjuz mjgf/ Nz fyqfsjfodf po DvsDpn bmtp
ifmqfe qsfqbsf nf up uijol tfsjpvtmz bcpvu dvssjdvmbs rvftujpotǀuijoljoh xijdi jogpsnfe nz pxo
xpsljoh bt b ufbdifs bgufs Effq Tqsjoht boe efdjtjpot J ibwf nbef bcpvu nz pxo vojwfstjuz
fevdbujpo bgufs Effq Tqsjoht/

J gffm mjlf ju uppl nf uxp zfbst up sfbdi uif dfousbm dpousbejdujpo jo uif dpnnvojdbujpot dpnnjuuff-
xijdi jt uif dpovoesvn pg nbslfujoh nbovbm mbcps boe uszjoh up buusbdu njopsjujft jo b dpvousz xjui b
mfhbdz pg tmbwfsz/ J pomz hpu bt gbs bt epdvnfoujoh uibu uif dpxcpz jnbhf xbt pgufo bvupnbujdbmmz
sbdjbmj{fe bt xijuf- boe pg dpvstf nbmf/ Cvu J ipqf qfpqmf ibwf dpoujovfe up btl uibu rvftujpo jo
psefs up tpmwf ju/

Bt xbt uif dbtf jo uif Mbcps Qjmmbs- xpsljoh po DpnDpn ubvhiu nf ipx up jefoujuz b ubtl uibu
offefe up cf epof boe uifo ep ju/ J xbt po npsf pg uif wjtvbm eftjho tjef pg DpnDpn boe uif tljmmt J
ipofe uifsf ibwf cffo wfsz vtfgvm/ Tjodf mfbwjoh Effq Tqsjoht- J ibwf eftjhofe qptufst boe
nfsdiboejtf gps puifs pshboj{bujpot J ibwf cffo qbsu pg boe J ibwf fwfo cffo ijsfe up dsfbuf uif
qptufs gpsn nz upxot Tiblftqfbsf gftujwbm uijt tvnnfs/

2. Is there any way in which your self-governance experience has informed
your work or career? If so, how?

Bt b difnjtu- J(wf cffo b qbsu pg b ofx sftfbsdi qsphsbn bu nz dvssfou jotujuvujpo- boe nz
fyqfsjfodf po uif Dpnnvojdbujpot Dpnnjuuff ifmqfe nf up mfbso ipx up nbobhf bo pomjof boe
qsjou csboe- boe hbwf nf dpofiefodf jo xsjujoh dpqz- cpui pg xijdi ibwf cffo jnqpsubou qbsut pg
cvjmejoh uijt sftfbsdi qsphsbn/ Gvsuifsnpsf- nz fyqfsjfodf mfbejoh b sftfbsdi ufbn ibt bmtp cffo
jogpsnfe cz nz fyqfsjfodf xjui tuvefou cpez nffujoht . mfbsojoh ipx up svo fggfdujwf nffujoht boe
ufbn.cvjmejoh/







Gvooz uibu- sfbejoh uif ijtupsz- uif tfmg hpwfsobodf qjmmbs ibt cfdpnf xibu ju jt pomz sfdfoumz/ Xibu(t
ET xjuipvu SDpn ps BqDpn@ Sfdfou efwfmpqnfout- sfmbujwfmz/ Ju jt pof pg uif nptu jnqpsubou
btqfdut- J uijol/ Xiz epo(u qspgfttpst ibwf tuvefout qjdl gspn b tnbmm pggfsjoh pg dmbttft
fwfszxifsf@ Uibu tnbmm dibohf- xijdi fwfsz qspgfttps jo uif dpvousz dpvme bddpnnpebuf fbtjmz-
xpvme ep tp nvdi up fohbhf tuvefout jo uif qspdftt pg uifjs pxo fevdbujpo.. tuvefout cfjoh bdujwf
jowpmwfe tublfipmefs dpotvnfst xpvme cf xpsmet qsfgfsbcmf up uifjs cfjoh qbttjwf- wbhvfmz sftfougvm
dpotvnfst/ Ibwjoh tuvefout jo dibshf pg wjtjups qpmjdz jt tjnjmbsmz b tnbmm ubtl uibu kvtu pcwjpvtmz
tipvme cf xjuijo tuvefou qvswjfx- boe dpvme cf b hfofsbm qpmjdz nptu fwfszxifsf/ Tfmg.hpwfsobodf jt
b mpu pg xibu nblft fevdbujpo bu ET b mfhjcmf joufswfoujpo joup uif gpvs.zfbs ijhifs fevdbujpo npefm/

Uif efhsff up xijdi tfmg.hpwfsobodf qfswbeft uif mjwft pg Effq Tqsjoht tuvefout jt effiojufmz bo
fttfoujbm btqfdu pg uif dpmmfhf/ Usvtu boe tfmg.hpwfsobodf hp iboe boe iboe bu Effq Tqsjoht xifo
uifsf jt b gbvmu jo fjuifs pg uiftf uifo btqfdut mjlf mbcps dbo gffm mjlf nfsf upjmjoh gps tvswjwbm/ Uif
ijhiftu mfwfm pg mfbsojoh bu Effq Tqsjoht dpnft gspn xifo tfmg hpwfsobodf jt spcvtu cfdbvtf
hsfbufs nfbojoh dbo cf efsjwfe gspn uif tzncjptjt pg uif puifs uxp qjmmbst/

Bctpmvufmz/ Tp gbs- xifo J(wf ubmlfe bcpvu tfmg.hpwfsobodf- J(wf nfbou TC boe dpnnjuufft/ Cvu J sfbmmz
cfmjfwf tfmg.hpwfsobodf jodmveft bmnptu fwfsz gfbuvsf pg Effq Tqsjoht/ Fwfsz mbcps bttjhonfou boe
tfnjobs jt- jo b tfotf- b dpnnjuuff ubtlfe xjui b dfsubjo nboebuf/ Tfmg.hpwfsobodf- cspbemz effiofe-
jt mfbsojoh ipx up mjwf jo dpnnvojuz/ TC boe dpnnjuufft dboopu cf fyusjdbufe gspn uif tpdjbm
ezobnjdt pg uif hspvq- boe uif jnqpsubodf pg cvjmejoh tuspoh sfmbujpotijqt xjui zpvs qffst dboopu
cf voefstubufe- cfdbvtf uiptf bsf uif pomz uijoh uibu xjmm lffq zpv uphfuifs xifo uif hpjoh hfut
upvhi/ Xiz tubz vq bmm ojhiu sfbejoh gps b tfnjobs uif ofyu npsojoh@ Xiz dbssz tubz mbuf bu gbsn up
fiy b tqsjolmfs xifo fwfszpof fmtf ibt hpof up ejoofs@ Xiz tubz bu ET bu bmm@ Cfdbvtf zpvs
qffstǀzpvs gsjfoet- ipqfgvmmzǀsfmz po zpv- boe zpv sfmz po uifn/ Uif jnqpsubodf pg cvjmejoh tuspoh
sfmbujpotijqt jt tpnfuijoh J mfbsofe bu uif foe pg nz ujnf bu ETǀboe bn sfbmmz tujmm mfbsojohǀboe ju(t
cz gbs uif nptu nfbojohgvm uijoh J ibwf ublfo gspn uif Dpmmfhf/ Ju(t bmtp tpnfuijoh uibu dbo pomz cf
mfbsofe cz epjoh ju xspoh nboz- nboz ujnft- cfgpsf zpv ep ju sjhiu/
Zft . J bn uszjoh up jnbhjof uif wbmmfz xjuipvu ju/ J ep opu usvtu bevmut up ublf ju tfsjpvtmz/ Uif tuvefout
bsf upp eftjspvt pg dsfbujwf dpouspm- boe ibwf dpnf upp gbs up b sfnpuf qmbdf jo tfbsdi pg tpnfuijoh
vovtvbm- gps bevmut up jnqptf nvdi pg bozuijoh xjuipvu ebnbhjoh tubggvmuz.TC sfmbujpot/ J uijol
tfmg.hpwfsobodf njhiu cf ofdfttbsz jg pomz up qspufdu tubggvmuz gspn bctvse cmbnf gspn tuvefout
xifo uijoht epo(u hp uif xbz uifz ipqfe/ J bn tvsf nz sftqpotf jt bo bsujgbdu pg nz tqfdjfid ujnf jo
uif wbmmfz/

Zft- J tvtqfdu ju(t uif nptu fttfoujbm qbsu pg uif qsphsbn/ J uijol tuvefout dpnf joup uifntfmwft
uispvhi tfmg.hpwfsojoh boe uispvhi sftfoujoh uifjs pxo tfmg.hpwfsobodf/ Dfsubjomz uifz efwfmpq
joufotf sfmbujpotijqt xjui fbdi puifs uiftf xbzt- sfmbujpotijqt uibu bsf cpui qptjujwf boe ofhbujwf
cvu hfovjof jo b xbz opu nboz sfmbujpotijqt bsf/ J hpu b tfotf pg lopxjoh qfpqmf uispvhi uif
fyqfsjfodf pg cfjoh jo b qpmjujdbm tqbdf uibu J nbz opu ibwf puifsxjtf ibe/ Ju jt bmtp pof pg uif nbkps
{poft xifsf qfpqmf bdujwfmz xpsl up npejgz uifjs pxo tfmg.qsftfoubujpo boe jnqmfnfou uifjs
fevdbujpo- boe J uijol uijt jt b wbmvbcmf uijoh gps b tdippm xjui b mjcfsbm bsut njttjpo/



Bctpmvufmz/ Ju hjwft uif tuvefou cpez sftqpotjcjmjuz gps uifjs fyqfsjfodf ǀ jg uifsf jt b qspcmfn bu
Effq Tqsjoht- vtvbmmz zpv ibwf zpvstfmg up cmbnf/ Po uif bqqmjdbujpot dpnnjuuff tqfdjfidbmmz- zpv
ibwf b dibodf up effqmz sfflfdu bcpvu uif qvsqptft pg b Effq Tqsjoht fevdbujpo/ Zpv bmtp ibwf uif
dibodf up uijol uispvhi upvhi rvftujpot mjlf ipx up qsjpsjuj{f ejwfstjuz wt bdbefnjd qsfqbsbujpo/

211&/ Effq Tqsjoht upvdift mjwft jo qbsu cfdbvtf ju jt pof pg uif sbsf ujnft jo b qfstpo(t mjgf uibu
uifz bsf jo dpouspm pg uifjs pxo djsdvntubodft/ Ju bu podf pggfst b sbsf hmjnqtf joup uif ijhiftu gpsn
pg ivnbo tfmg.bduvbmj{bujpo- bt xfmm bt uif jousbdubcmf ejffidvmujft joifsfou jo hpwfsojoh dpnnvojujft
pg gbmmjcmf- flftiz- jnqfsgfdu qfpqmf/

Bctpmvufmz/ J dboopu jnbhjof Effq Tqsjoht xjuipvu ju )ps xjuipvu uif mbcps qsphsbn*/ Ju ubvhiu nf
ipx up fohbhf jo dpotusvdujwf ejtdvttjpot bcpvu uijoht uibu nbuufsfe up nf/ Ju hbwf nf uif ibcjut
pg njoe pg b qsjodjqmfe- fuijdbm bdups jo b efnpdsbdz/ Ju ubvhiu nf up dmfbsmz fyqsftt nz uipvhiut boe
up dpoofdu uifn up uif qvcmjd0hspvq bu iboe/ Uiftf bsf bmm fttfoujbm tljmmt gps b mjgf pg tfswjdf boe gps
uif uzqf pg qspgfttjpobm mjgf uibu J(wf diptfo/

Zft- tfmg.hpwfsobodf jt bctpmvufmz bo fttfoujbm qbsu pg b Effq Tqsjoht fevdbujpo/ Tfmg.hpwfsobodf
cpui ibt jut pxo mfttpot up jnqbsu boe hjwft uif tuvefout bo fyqfsjfodf pg sfbm pxofstijq pg uif
puifs qjmmbst boe btqfdut pg Effq Tqsjoht/ Xjuipvu tfmg.hpwfsobodf- Effq Tqsjoht dpvme dibohf gspn
b tfmg.esjwfo boe hspvq.esjwfo fevdbujpo up b qspgfttps. ps tubgg.esjwfo fyqfsjfodf/ Xijmf tubggvmuz bsf
jowbmvbcmf- tuvefou jowftunfou boe mfbefstijq bsf lfz/

Zft/ J uijol ju jt fttfoujbm gps tuvefou up ibwf uif fyqfsjfodf pg xpsljoh uifjs xbz uispvhi ipx hspvqt
pg joejwjevbmt dbo ps tipvme hpwfso uifntfmwft- uif ejffidvmujft boe cbmbodf jowpmwfe jo ju- fud/ Uibu
fyqfsjfodf ibt jnqbdufe boe tibqfe ipx J dpoujovf up uijol bcpvu hpwfsobodf- boe ipx J usz boe
gvodujpo jo qbtu boe dvssfou spmft xpsljoh gps mpdbm hpwfsonfou/

Zft/ Zpv uijol uif tubggvmuz dpvme svo uif tdippm po uifjs pxo@ Bmtp J njtt cfjoh bcmf up joflvfodf
qmbdft tp nvdi/ J mfbso tp nvdi mftt xifo ju ublft gpsfwfs up dibohf uijoht- boe fwfo uifo xf epo(u
bduvbmmz dibohf bozuijoh cfdbvtf ju(t upp sjtlz- xifsfbt bu Effq Tqsjoht zpv hvzt dbo hp #ifz- ipx
xfmm epft bobsdijtn xpsl@# boe usz ju pvu gps b npoui, boe bduvbmmz fihvsf pvu ipx xfmm ju xpslt/
Xjuipvu tfmg.hpwfsobodf uifsf jt op mfbsojoh ipx up tfswf ivnbojuz/ Mbcps xbt uif qmbdf J hpu uif
rvjdlftu gffecbdl- cvu ju xbt pomz cfdbvtf pg tfmg.hpw uibu J dpvme bduvbmmz xpsl xjui uif gffecbdl/

Zft- J uijol ju jt/ Tpnf pg uif hsfbuftu mfttpot J mfbsofe xbt cz bctfswjoh nztfmg boe nz qffst
fobdujoh qsfejtqptfe usbjut boe bcvtjoh uif qpxfs xf ibe po fbdi puifs/ Cfjoh bcmf up usbdf uif
qpxfs xjuijo tvdi b tnbmm dpnnvojuz bmmpxfe nf up efwfmpq b effqfs voefstuboejoh bcpvu uif xbz
ivnbot joufsbdu xjui uifntfmwft boe xjui jotujuvujpot- boe J dbssz uiftf mfttpot xjui nf up ebuf/

Bctpmvufmz/ Effq Tqsjoht( qfebhphz ufbdift tuvefout cz usfbujoh uifn mjlf bevmut uibu ibwf bmsfbez
cffo ubvhiu boe tqfdjbmj{fe )xijdi jt pg dpvstf bctvse*/ Tfmg.hpwfsobodf fqjupnj{ft uijt qfebhphz .
mfbsojoh cz epjoh- xjui qbjogvmmz boe sfxbsejohmz sfbm tublft/ Boz puifs npefm xpvme pomz qspnpuf
bqbuiz boe vofbsofe foujumfnfou bnpohtu uif tuvefout )fwjefodfe cz uif ufops pg ijhifs fe upebz*/
Pof dbo pomz mfbso up mfbe cz mfbejoh- fud/ Pg dpvstf uibu(t xiz ET jt tvdi b qfsfojbm nftt )jo npsf



xbzt uibo pof*- cvu uibu jt xibu nblft ju hsfbu bt xfmm- boe xibu tfut ju bqbsu gspn puifs fevdbujpobm
qsphsbnt/ Efnpdsbdz jt bgufs bmm uif mfbtu fffidjfou gpsn pg hpwfsonfou/

ZFT; efnpdsbujd fyfsdjtf pg mfbsojoh ipx up bsujdvmbuf- fydibohf boe dibohf zpvs pxo pqjojpot/
bvupopnz pwfs uijoht pddvssjoh jo uif wbmmfz
tujmm- jg zpv hjwf 29 zfbst b mjuumf cju pg qpxfs- uifz mpwf bcvtjoh ju up nblf uifntfmwft gffm cfuufs boe
puifst xpstf/ ebohfspvt gps b dpnnvojuz up dpotjefs fwfszuijoh vq gps ejtdvttjpo- jodmvejoh
frvbmjuz- uif fyjtufodf pg sbdjtn- tfyjtn- fud/

Effiojufmz .. ju hjwft tuvefout sfbm sftqpotjcjmjuz xjuipvu boz qsfufotf boe op jmmvtjpo/ Op cvmmtiju/
Txbsuinpsf tbzt uifz ep tfmg.hpwfsobodf cvu ju(t bmm tpnf wfoffs/ Tuvefout bduvbmmz ibwf njojnbm
qpxfs boe ju(t jo gbdu jogboujmjtjoh sbuifs uibo fnqpxfsjoh/ Qjttft nf pgg/ ET jt tqfdjbm gps ipx
nvdi ju usvtut jut tuvefout up ep xfmm- boe jg uifz epo(u ep xfmm- gps uifn up bdu boe sftupsf tpnf tpsu
pg cbmbodf/ Uijt jt pof pg uif cftu qbsut pg ET- op nbuufs ipx dpogvtfe J xbt bcpvu ju boe ipx nvdi
J ejtmjlfe ju bu ujnft- cfdbvtf ju hjwft tuvefout sftqpotjcjmjuz pwfs uifjs jnnfejbuf fowjsponfou jo b
wfsz sfbm- usbotqbsfou xbz uibu op pof fmtf usvtut zpvoh bevmut up ep/

4. Based on your experience, do you have any recommendations on the structure
or implementation of the self-governance pillar?

Jo nz ujnf- uif tubuf pg uif czmbxt xbt qsfuuz xsfudife uispvhi b dpncjobujpo pg ofhmfdu gspn
tuvefout boe tubggvmuz/ Pg dpvstf- J epo(u lopx ipx ju jt opx- boe J epo(u lopx jg b tusvduvsbm dibohf
dpvme cf nbef ifsf- cvu J uijol ju(t jnqpsubou up sfbmj{f uibu gbnjmjbsjuz xjui uif czmbxt jt uif cftu xbz
up fihvsf pvu uif mjnjut pg tfmg.hpwfsobodf boe uif sftqpotjcjmjujft pg uif TC/

J xpvme sfdpnnfoe uibu Effq Tqsjoht ep npsf up qspwjef tusvduvsf up uif tfmg.hpwfsobodf qjmmbs
uispvhi tpnf hsfbufs hvjebodf- npsf tusvduvsfe sfflfdujpot- qfsibqt b tfsjft pg xpsltipqt gspn
bmvnoj boe fyqfsut/ Uif TC dpvme boe qfsibqt tipvme dpoujovf up dpoevdu jut pxo nffujoht jo
xibufwfs gpsn ju dipptft/ Uibu fyqfsjnfoubujpo boe fyqmpsbujpo jt jnqpsubou/ Cvu J cfmjfwf ju xpvme
cf fwfo sjdifs fyqmpsbujpo jg epof jo dpousbtu up b npsf tuboebsej{fe bqqspbdi up puifs hpwfsobodf
xpsl/ Jo nz wjfx- uif TC qspcbcmz tipvme dpoevdu jut dpnnjuuff nffujoht )ijsjoh gbdvmuz- tfoejoh
dpnnvojdbujpot- boe benjuujoh tuvefout* uispvhi bo bqqspbdi uibu jt bu mfbtu bxbsf pg dpnnpo
qjugbmmt boe cftu qsbdujdft puifst bepqu jo ijhi.qfsgpsnjoh pshboj{bujpot/ Joeffe- tpnf tuvefout
qspcbcmz cfmjfwf )bt J eje* uibu pvs dpnnjuuff xpsl hfofsbmmz sfflfdufe uif hspvq xpsl pg uif xjefs
xpsljoh xpsme/ Jo nboz xbzt ju epft- jo nboz xbzt ju tjnqmz epft opu/ Cfjoh bxbsf pg #cftu#
qsbdujdft epft opu nfbo uibu tuvefout tipvme ifx up uifn uipvhiumfttmz< b tbwwz dpnnjuuff xpvme
hsbqqmf xjui uif voefsmzjoh qsjodjqmft boe usbotmbuf uifn up fiu uif qbsujdvmbs dpoejujpot boe offet pg
Effq Tqsjoht boe uif qspdftt bu iboe/ Up fmbcpsbuf uijt qpjou; J tmpxmz mfbsofe uibu Effq Tqsjoht
ibe jnqbsufe tpnf cbe ibcjut up nf po uif hpwfsobodf tjef/ Jo uif cspbefs xpsme- gpmlt fyqfdu gbs
npsf fyfdvujwf mfbefstijq boe gbs npsf dpodjtjpo uibo xf qfsnju bu Effq Tqsjoht/ Uijt jt qbsumz gps
hppe sfbtpo/ B mpohfs qspdftt- gps jotubodf- jt npsf fyqfotjwf- boe opu bmxbzt npsf wbmvf.dsfbujoh/
Uijt jt bmtp qbsumz gps mbdl pg dbqbdjuz< opu fwfszpof ibt uif bcjmjuz up qbsujdjqbuf jo b flbu tusvduvsf bu
uif mfwfm nptu ep bu Effq Tqsjoht/ Ibwjoh sfdfoumz buufoefe Tubogpse(t Hsbevbuf Tdippm pg Cvtjoftt
gps nz NCB- J tff jo sfusptqfdu Ovoo(t qspkfdu..boe xibu nbz opx cf njttjoh gspn ijt ebz..jo b
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often lack the resources to provide adequate transcripts, recommendations, and other supporting
documentation. The Application Committee is currently grading applications for its first round
with a simplified version of the “Achievement Over Opportunity Index,” which provides
increases in scoring for students from less-advantaged backgrounds.

In 2008, Deep Springs student Andrew McCreary organized a study to determine the appeal (or
lack thereof) of Deep Springs’ program to high-achieving racial minorities. Though the study
was done before the college’s transition to co-educational, its results are useful for future
outreach efforts to prospective applicants. Phrases such as “only 26 students,” “isolation,” and,
“lack of extracurricular activities” were received negatively by almost every racial category.
Phrases like “free tuition,” “academic tuition,” and “preparing for lives of service” were
received positively. Studies like this that gauge Deep Springs’ appeal to the outside world
through aggregated survey data will be helpful for future outreach efforts.

One challenge to Deep Springs, in terms of diversity, is the lack of financial security following
graduation. Though the program offers free tuition, students applying to colleges after Deep
Springs are not guaranteed financial aid to the same degree (if at all) as students who are
applying to these schools as first-year students. For high achieving minority students of low
income, this can create a risky tradeoff. Either they accept the aid package of a top school or
take a gamble on Deep Springs and their transfer application in two years. This is a difficult
challenge, and Deep Springs continues to explore ways of lowering the financial risk and
burden for racial minorities who deserve to be at Deep Springs, but may not have the means to
apply.

Diversity is an ongoing issue of discussion in the community. The institution and its students
recognize the inherent benefits that diversity brings to an educational environment and are
committed to exploring changes in policies and processes. The progress made by Deep Springs
these past few years is an encouraging start.

Recommendations:

- The college should expand its internet presence, making sure that the information
available is accurate and does not reify some existing misconceptions about the college
(i.e. that Deep Springs is a hyper-elite, all-male institution).

- The applications committee should create clear standards and metrics to gauge the
effectiveness of their efforts. This might include collecting information regarding the
applicant’s household annual income or setting a metric to gauge different high schools
based on data including (but not limited to) student outcomes.

- Some application questions should focus on the communities from which applicants come.
Applicants who lack the time or resources to engage with academics at a more rigorous



level are
often involved in their communities in other more practical ways. Practical thought and
experience with one’s community are potentially useful attributes for Deep Springs

students,
but ApCom’s current focus on analytical thought can obscure other kinds of intelligence.

- Deep Springs should take greater advantage of its alumni network to introduce high
schools and students to Deep Springs.

- Deep Springs should ensure a smoother and more direct transition to institutions
post-graduation. This involves maintaining relationships with Transfer Deans, and
working to secure financial aid for students who transfer, particularly those who may
have taken a risk by turning down financial aid from a four-year program to attend Deep
Springs.

Sources:

2008 Recruitment Survey Report
David Neidorf “Admissions Policy and Chair Election” Email
“A Letter from DS ‘18 and DS ‘19’s ApCom”
“Communications Committee Board Report 2020”











“Free tuition” accounted for 20% of all positive remarks. 1.3% of responses to “free tuition”
were, however, negative. As there was no demographic regularity to those who felt so, negative
responses may be a representation of user error or idiosyncratic sentiment in taking the survey.

Academic intensity

Academic intensity was the second most attractive quality overall and among the four most
attractive for all economic and racial groups, except American Indians (who ranked it sixth
best).

Preparing for lives of service

The prompt “educational mission of preparing young men for lives of service” was the third
most attractive quality overall. While it regularly appears near the top of rankings by economic
and racial groups, it does have more anomalous features than other categories. Puerto Ricans,
American Indians, and multiracial students (“Other”) ranked “lives of service” in either first or
second place; while African Americans and the group comprised of Mexicans or Mexican
Americans ranked “lives of service” in fifth place. Economically, “Lives of service” is most
attractive to the lowest and the highest economic brackets, ranking second or third for those
whose families earn less than $50,000 or more than $150,000; in the middle range (family
incomes of between $50,000 and $150,000), “lives of service” is slightly less attractive, ranking
either fourth or fifth.

Self governance

“Self governance” was the fourth most favorable quality overall with no significant deviation
except by Mexican Americans, and Puerto Ricans and other Latino students, who valued it less.

Labor

“Labor program” returned increasingly positive with increasing income (a r2 correlation
returning close to 0.50). With regards to race, African- and Mexican-Americans were the only
groups to find the labor program notably negative.

Other positive attributes

“Name recognition” was seen as positive for every group except those whose families earn less
than $30,000. It was also slightly negative to African American students.

“Two-year program” was generally neutral, but ranked highly for Asian Americans, Mexican
Americans and other Latin Americans, and including Puerto Ricans.

Neutral attributes

The most noteworthy neutral is the ranch aesthetic. All groups found the ranch aesthetic to be
neutral or only slightly positive or negative, except students whose families earn more than
$150,000, who ranked it the eighth most attractive quality.
6



Comparison to 1985 Recruiting Survey

At a glance, the major disaffections potential applicants have for Deep Springs have not much
changed since 1985. While a thorough comparison between the two reports is outside the scope
this project, copies of the 1985 report can be obtained from the DS archives or from Andrew
McCreary DS06. Such comparison is not useful to demographic analysis, however, because the
1985 study sought to compare the impressions of students who applied to Deep Springs against
those who merely inquired or who didn’t inquire at all, and did not track race or family income.

Nevertheless, as a brief example of the similarity observable between the responses in both
surveys, take the impressions of the all-male policy: Comparing 2008 responses to those of
1985, potential applicants’ sentiments remain similar. In the 1985 study, 59% of applicants
and potential applicants found the all-male policy one of “the most” negative attributes of the
school, and 75% of them ranked it negatively in any case (see Recruiting Survey: 1985); in the
present survey, 56% of potential applicants ranked the all-male policy as among the worst four
features of the school, and 74% ranked it in any case negative.

Discussion

The applications process and tuition:

The six-essay application has been suggested to be a barrier to applying especially for lower
income and racial minority students. This study, however, suggests that the six-essay application
is an equal barrier to all groups. An exclamation point in the statistics is that those who
responded most negatively to the essays were those with family incomes between $100,000 and
$150,000. While this feature of the college may be changed, this study suggests it need not be.

The on-campus admission interview has also been suggested as a barrier to lower income
students. In this case, the study corroborates the assumption. Respondents with family incomes
under $30,000 found the on-campus interview to be the second-most off-putting feature of the
college (Latin American students also found it deterring), while other groups took it as slightly
negative or neutral. The recent efforts to formalize and advertise the financial assistance for
applicant visits should continue, and if successful may neutralize this negative effect. Better
communication about the institution’s financial support, rather than any changes to the
interview, is here suggested.

Free Tuition

Free tuition is the most attractive quality of the school for all categories, with racial minorities
and middle-income students responding with the most vigor. With the increased availability of
financial aid in higher education, however, it has been suspected that this quality of Deep
Springs is less able to command the attention of those who would receive it elsewhere anyway.
As suspected, high-achieving students with family incomes under $30,000 are attracted to the
free tuition, but with only half the vigor of middle-income students (weighted by my system,
they give a score of 0.47 compared to 0.90 of the $50,000- $75,000 category, or 0.59 of the
$150,000 or more category). This may reflect that low-
7





for labor among African Americans (who ranked it 7thworst), though all other groups (including
Latin Americans generally) rank it positively. Economically, labor is increasingly positive with
increase in family income. Consideration should be given in articulating the value of labor for
those who are on the cusp of escaping family and cultural histories of physical labor.

Ranch Aesthetic

The ranch aesthetic is neutral except to those of high income, who find it attractive. This
suggests that newspaper or magazine publications emphasizing the ranch encourage wealthier
applicants to a greater degree than lower income applicants. Of course, emphasizing the ranch
aesthetic (apart from the labor program) in publications does not seem to dissuade applications
from African Americans or Mexican Americans, as has been sometimes suggested.

Self-governance

Self-governance is most often among the top four attributes of the school. It should be
emphasized to encourage applications from all groups, and perhaps as a way to work against the
negative perception of extracurricular activities, the function of which self-governance and SB
relations may serve or surpass.

Extracurricular activities

Extracurricular activities, including social and cultural groups, have been suggested as more
important to minority students than to students of racial and economic groups that have long
attended college, and that a poverty of such extracurricular outlets at Deep Springs could
dissuade minority applications. Indeed, “lack of certain extracurricular opportunities” was the
second most negative feature of the school for American Indians, Mexican American, and
multiracial (“Other”) students; but for African Americans the negativity was less dramatic, and a
lack of extracurriculars ranked eighth worst. Students in lower economic brackets also found it
to be slightly more deterring than students of higher economic brackets.

Negative responses were, however, the rule, and minority students not the strong exception: lack
of extracurricular activities was the third most off-putting attribute for respondents overall. Such
negativity may have been stimulated by the negatively leading prompt (“Lack of certain
extracurricular activities”), but in any case how much weight students give the matter is evident
here.

The remarkable affection for student self-governance might be used to buoy the lack of social
groups otherwise: perhaps our literature could emphasize that Deep Springs students do not
choose to separate into identity-based groups but necessarily work collectively. This could be a
wonderful challenge, or the worst kind of put-off. More work needs to be done to understand
and respond to potential applicant concerns in this area.

The concern with extracurricular activities is, however, especially open to reemphasis and,
perhaps, even change. If athletic or cultural groups may not be possible to promote at Deep
Springs, we may have a case to make that our existing programs offer rich experiences of what
sports and identity groups only approximate. Labor promotes physical aptitude, teamwork, and
satisfaction with practical accomplishment; self-governance and community
9







such as free tuition, academic intensity, educational mission of preparing students for lives of
service, and self-governance.

Barriers to recruitment are, however, most significant as exceptions, rather than rules.
Exceptions show what groups require special attention to be successfully recruited. And in this
light, the challenge to recruiting minority racial groups appears greater than that facing the
recruitment of economic groups: what detracts many racial minorities from attendance can for
lower-bracket economic groups be neutral or even positive (such as isolation, size, or the labor
program).

Negative deviants include African- and Mexican-Americans, who dislike the labor program, and
American Indian students, who are especially dissuaded by the lack of extracurricular activities;
to recruit these groups effectively, these concerns must be addressed in our literature. Positive
deviants, on the other hand, include students of lower economic status, who respond favorably
with respect to small student body size, homogeneity, and even more favorably to isolation than
do others; their case, then, offers more traction for recruitment than do the negative deviants
among racial groups. While low-bracket economic students do have small points of negative
deviance, these may be more easily addressed: for them, the second greatest concern behind the
all-male policy is the on-campus interview, and this concern should be mitigated by continued
advertisement of the financial aid now formally available for applicant visits (see the TDS
resolution carried in the Spring Meeting 2007 ensuring this aid’s availability).

Views on the labor program again suggest more difficulty for recruiting racial minorities than
low-bracket economic groups. While all other groups respond positively to the labor program
(or, in the case of students with family incomes between $50,000 and $75,000, only slightly
negatively), Mexican- and African-Americans respond quite negatively—perhaps as a result of
cultural histories with labor. Whereas economically, all groups surprisingly respond positively to
the labor program (again, except a slightly negative view of students with family incomes
between $50,000 and $75,000). Yet, as might be expected, wealthier students do respond more
positively than less-wealthy ones. Because labor and ranch aesthetics show the most positive
reception among higher income students, emphasis of these features in publications will perhaps
encourage more applications from wealthy students than from others.

Some negative deviances that would be assumed to especially dissuade lower-income groups
from applying were not born out here. The six-essay application is not especially deterrent to
students of lower income families, but rather an equal barrier to application for all groups. Our
study did not, however, provide data to prove or disprove student impressions of post Deep
Springs transfer potentials. Future studies should take care to word prompts for these questions
more clearly than we did for their implications with different economic groups (see
Recommendations for Future Study, below).

Recruiting racial minorities also appears difficult because of their more negative response to
student body homogeneity: racial minorities react more negatively to the homogenous student
body than do groups selected by family income only, suggesting a greater tendency to perpetuate
racial homogeneity than economic homogeneity.
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Other deviances, insights, and recommendations are dispersed throughout the discussion.

While my confidence in these statistics and the numbers which follow from them are great (most
categories stand apart from one another with p values under 0.05), I did not verify the statistical
significance of every distinction made herein. Before substantial resources are devoted to any
one problem, checking the relevant data for statistical significance, and using further study to
shore its conclusions, is always recommended.

Future Research Recommendations

To further understanding of the present data
• Sort responses with regard to how students first heard of Deep Springs (some heard prior to
receiving the brochure).
• Sort responses with regard to anticipated college major, available from the SAT information.
• Sort responses with regard to SAT scores.
• Reconsider the ranking and weighting schemes used here (see Methods). • Review more closely
the statistical significance of any one outcome before investing substantial funds in addressing
its implications.
• Compare data more closely with 1985 survey.

To improve future surveys of a similar kind
Form
• Respondents to this survey were able to both rank and check the same category, which we did
not anticipate, and which perhaps overweighed highly opinionated respondents. Eliminate this
possibility in future surveys.
• Randomize prominence of attributes as they appear on the page before respondents. Content
• Be more careful to avoid negatively leading prompts such as “limited (mostly liberal arts)
curriculum.”
• Reword the prompts regarding transfer aid/admissions to clarify that they regard post Deep
Springs potentials.
• Consider rewording the “homogenous student body” prompt to tether it to a perception of
racial or economic homogeneity, or both separately.

Ideas for other recruitment surveys
• Survey all applicants who take themselves out of consideration, and survey all admitted
students who choose not to attend. This will show what factors are decisive for students who
have weathered first impressions.
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4. Ask for more information!
Students from underresourced schools often have more difficulty
readily providing applications materials. ApCom should actively
seek more information from these applicants by calling their
teachers and asking for additional application materials (eg. more
essays). It is also important to discuss what the protocol should
be when we reach out for additional information and are either
ignored or not provided with that information. Should the decline
to provide information be part of that applicants folder?

Suggestions To CurCom:

1. Provide faculty with more information & guidance to support
students:We think CurCom should offer faculty information
based on the experiences of ESOL and non-western students on
how to aid them in their academic experience. We think either
CurCom or a separate committee should be assigned to collect
and compile these experiences. Perhaps something as simple as a
list of things which past students have found either helpful or
stifling in the classroom and in submitted work.

2. Create a óbuddy systemô amongst students for academic work:
This ‘buddy system’ would work by pairing first year students up
with second year students for essay revision and pre- and
post-class discussions. This would not be solely for ESOL or
non-western students, both so that they are not singled out
because all first years can benefit from this. We realize that this
sometimes happens organically, but formalizing it it ensures that
everyone will have one-on-one academic guidance. One thought
that was brought up was giving second-years who are ‘buddies’
less academic work because they have more revising and
assisting work.

3. A writing tutor?
Though we think a full-time writing tutor should be the end goal/
ideal, we realize that may take time. The above suggestions are
supposed to fill that gap a little. Perhaps being more transparent
with faculty about the extra help they will need to provide both
during the hiring process and once they begin teaching can also
help fill the gap.

Suggestions To RCom:

1. Evals and self-evals with explicit consideration of demographic
differences: In our brainstorming this looked like explicitly
asking people in their evaluations to think about how they both
understand and treat others in relation to their demographic,
cultural, and linguistic differences. The goal with this is to
acknowledge that evals are culture-making and culture-reifying
documents and when we talk about another students’



performance in the three pillars we are implicitly comparing them
to a historically-dominant ideal. Similarly, we think that RCom
could explicitly ask people to
reflect on how they treated people from different demographic
backgrounds in their self-reflection. The call to make
self-evaluations public this year may be particularly useful in
regards to this.
One concern raised with this was that this might single out or
otherize ESOL or non-western students. Other ApCom members
felt like the likelihood of ‘otherising’ as opposed to getting to
know someone in light of their upbringing/culture was low. This
probably warrants further discussion in RCom.

2. Acknowledging and embracing barriers to communication
Straightforward communication at Deep Springs is hard in any
case, but especially across major cultural and linguistic gulfs.
From the very beginning, RCom should acknowledge the unique
barriers to communication faced by non-Western and ESOL
students and consider mechanisms to facilitate communication
between students given this fact.

3. A óresearch wingô?
We think it could be useful for RCom to research the precise
ways that non-Western and ESOL alumni felt biased against and
underserved. That information could steer the entire community’s
behavior in a more compassionate direction, and could alsobe
used in crafting the document CurCom could give to faculty
mentioned in CurCom #1.

Suggestions To ComCom:

1. New Testimonials:
We think that the testimonials on the website could be revamped
to have a broader diversity of voices and a less rosy tone. We
obviously don’t want them to simply be lists of grievances
against Deep Springs, but we think they could do a better job at
showing more fully what the Deep Springs experience is like in
all of its pains and glories. Toward this end, students from a wide
range of backgrounds should be solicited for testimonials

2. More transparency on what we can and cannot offer:
We think there should be a more rigorously outlined list of things
that Deep Springs offers and does not offer on our website. For
example,unlike a lot of other higher-ed institutions, we do not
have a writing tutor or beginning writing classes. Our size
precludes a range of affinity groups. We also think that the
President’s Letter to Potential Applicants could offer this
information with more detail (i.e. not just say Deep Springs can
be difficult, but the specific ways Deep Springs can be difficult
for different groups of students).



Suggestions to OrientationCom:
We think it would be useful to have a more comprehensive orientation
process. Some of the things this process might include are:

- Creating a Summer Seminar class on the importance of
communication for the reason mentioned in RCom
recommendation #2. Urging that students talk to one another
about the differences in their backgrounds, and ask each other
questions about that, even if this is uncomfortable at first.
Qualitative data from previous SBs’ experiences should be
shared and taken up with the same seriousness as great books.
Urging students not to acquiesce to the communication barrier
that will necessarily exist with ESOL and non-western students;
urging them to push past this even if it is uncomfortable.

- Ensuring that students have access to all the information they will
need both before they get here and once they get here. This
includes putting them in touch with other ESOL and non-western
backgrounds, letting them know how travelling over breaks
works, etc.





collection of labor quotes? Sounds fantastic.

When it comes to creative outreach, I have put a special emphasis on

increasing the quality and diversity of the applicant pool. I have

undertaken several measures which I will detail in the following pages. I

feel that this is particularly valuable given the focus of TDS this fall.

Furthermore, this is a perfect year to see what difference these measures

make. This is because last year ComCom did almost nothing regarding

the recruitment of applicants (a grand total of $250 was spent out of a

budget of $9000 on recruiting diverse applicants). It should also be

noted that creative outreach is not limited to a focus on diversity.

Filmmaker Alex Jablonksi will be visiting in the fall to talk to the

community about the potential of creating a documentary about Deep

Springs, and, in the spring, 60 Minutes will be visiting to shoot a seven

minute special on Deep Springs. The hope is that both of these

endeavors will increase general knowledge about Deep Springs as well

as the numbers of applicants and donors.

Best,

Sean Coomey
DS’19

Projects

Website

Members of ComCom - mostly Milo Vella DS’19 - have put a great

deal of thought into how to make the website a better, more engaging

reflection of Deep Springs. The hope is that as new staff and faculty

gain access to the website, the changes that have been identified as

needing to happen will happen. Many of these changes have to do with

the question of whether or not certain aspects of our website are

unappealing to various hypothetical-potential students. It is also true,



however, that many

of the changes are regarding old information, unappealing photos or text,

etc. I think that there is a lot of room for improvement on the website

(better staff and faculty bios, videos, etc.) and I have faith that we will

take it upon ourselves to make sure that those changes happen. The idea

of incorporating John Dewis’ monthly newsletters on the ‘news’ section

of the website has also been floated.

Newsletters

You may have already noticed that no newsletter was ever

published in the spring of 2020. Normally this is the second newsletter

of any given ComCom. Unfortunately, due to COVID-19 and the fact

that the last chair no longer wanted to participate in self-governance, it

happened that ComCom was disbanded for a time. Eventually we

organized ourselves without the last chair and tried to get some work

done. I would like to point out that all members of ComCom (Milo

Vella DS’19, Chen Li DS’19, Trinity Andrews DS’18, Padraic

Macleish, and John Dewis) worked very hard to discuss what we would

like the next year to look like and to try and get a spring newsletter out.

All the content was finished and I think I can say with confidence that it

amounts to a very interesting reflection of Deep Springs. Unfortunately,

given the events of the past summer, it has been difficult for Milo and I

to find the time to complete it and create a finished product to send to

the community. I’m not sure if it will happen soon and if we should shift

our focus to the fall newsletter or not, but I still have some hope.

Generally speaking, the content of this newsletter is not

constrained to a theme but is much more like a literary journal, like

the Bonepile. This is the direction that the next two newsletters will

take as well, depending on the interests of the new ComCom. It

contains essays by students, poems, speeches, artwork, and, yes, even

some interviews with faculty/alumni. On the next two pages is an

example of what a page spread from it looks like (the blue margins are part of the







in the valley, to purchase DS merchandise online (2) it is a print-to-order service, which means

that it will not cost the College any money to purchase the goods, store them, or ship them;

Spreadshirt handles all that and we make a markup on each sale (3) it is possible to integrate the

shop into our website so that the community trusts that what they are buying supports the

College.

I expect that after a month or so of having a new ComCom we should be able to get this

fully operational.

Here are some examples of products that I have designed:



Note: I recognize that these are far from being perfect. This is an ongoing project.
Videos

A new focus that many students in DS’19 and DS’20 seem to be interested in is the

prospect of making videos. The benefits from having videos made by ComCom are great:

increasing our social media presence, increasing the quality of our website by showing people

what life here is like, artistic expression, and the possibility of using the viedeos to apply for

certain grants, etc. I know, for example, that the video on Vimeo titled “Deep Springs Winter

Terms” and made by Bennet Wade Bergman DS '11 has been cited by many students as one of

the things that made them want to apply. Wouldn’t it be good to have new videos, especially now

that the College has gone coeducational? The problem is that ComCom does not have a very

good camera. We do have a battery powered point-and-shoot from 2010 that I have been using to

shoot some pilot videos. The hope is to show these videos to the administration in the hope of

receiving the funding for a proper camera. I attempted to ask various companies (Sony, Cannon,

etc.) for sponsorship but all declined.

Outreach

Social Media

ComCom ran a test during the month of August of this year to see how effective









Conclusion:

This was the result endorsed by ComCom, Sue Darlington, and Padraic Macleish: we introduce

consistent Facebook advertising now and continue it through to the end of the application

season: from September 1st to November 1st (a week before the deadline). This will be 61 days.

Using the same budget as the test ($24 a day), it will cost the College $1,464 to run two ads for

61 days and

will hopefully result in anywhere from 5,500 to 7,000 new website visitors over the span of

two months. This may result in an increase in the quality and diversity of the applicant pool.

There may also be other tangential benefits to this, such as new faculty applications through

networking or even new donors.

It should also be noted that it is the goal of this ComCom to increase the Colleges

presence on Facebook in general and already in the past 30 days the number of people reached

has increased by

16929%, post engagement has increased by 3688%, and page likes has increased by 100%,

compared to the last year.

TASP

Another group that I have spent time trying to recruit from this summer has been TASP (Telluride

Association Summer Program). They are an ideal recruitment pool because: (1) TASP is already a very

selective program and we know that the students there are intelligent and hardworking (2) they have been

introduced to a Nunnian institution and seminar style classes (3) it is a very diverse program. On the 16th

of July I had a video conference with about 20 students from the program and answered their questions

about Deep Springs. With the help of ApCom, I have also gained the contact information of all the rising

seniors and juniors from Cynthia at TA. ApCom chairs, Amin and Sam, also helped me by drafting a letter

to send to these students. Shelby has told me that there are already a substantial number of TASP students

who have begun applications.

ACT/SAT

John Dewis has informed me that the ACT provides a list of about 11,000 students from diverse

backgrounds for free. I am also working on getting such a list from the SAT. The plan, then, is to use

the letter that Amin and Sam drafted to send to these students through Fire Engine Red, which is a

program that the College has used before to send out media to potential applicants. It will be over email.

This is, almost, a cost-free way of reaching out to a huge number of potential applicants. The cost to use
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Certification of Continued Institutional Compliance with Eligibility 
Requirements 
 
Institutions applying for Candidacy, Initial Accreditation, or Reaffirmation of Accreditation must 
include information and evidence in their Institutional Self-Evaluation Report (ISER) that 
demonstrates compliance with Eligibility Requirements (ERs). Although the majority of the ERs 
will be addressed as the institution responds to related sections of the Standards, but ERs 1, 2, 3, 
4, and 5 must be addressed individually in a separate section of the ISER. Each of these five ERs 
has been listed below along with the supporting documentation that can be used to demonstrate 
ongoing compliance. A full list of all ERs with their supporting evidence can be found in 
ACCJC’s Eligibility, Candidacy, and Initial Accreditation Manual. 
 
 
1. Authority 
 
The institution is authorized or licensed to operate as a post-secondary educational institution 
and to award degrees by an appropriate governmental organization or agency as required by each 
of the jurisdictions or regions in which it operates. 
 
Private institutions, if required by the appropriate statutory regulatory body, must submit 
evidence of authorization, licensure, or approval by that body. If incorporated, the institution 
shall submit a copy of its articles of incorporation. 
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Documentation 

• Articles of incorporation (private institutions) 
 
 
2. Operational Status 
 
The institution is operational, with students actively pursuing its degree programs. 
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Documentation 

• Disaggregate Student Achievement Data 
• Deep Springs College Academic Catalog 
 
 

3. Degrees 
 



A substantial portion of the institution’s educational offerings are programs that lead to degrees, 
and a significant proportion of its students are enrolled in them. At least one degree program 
must be of two academic years in length. 
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0'*-&'41-'/($+(0$-7"$C/+:*$/6$-7"$!""#$%#&'()*$@.+0"5'.$D&/)&+59$
 
Documentation 

• Disaggregate Student Achievement Data 
• Dep Springs College Academic Catalog 
• Deep Springs College Handbook 

 
 
4. Chief Executive Officer 
 
The institution has a chief executive officer appointed by the governing board, whose full-time 
responsibility is to the institution, and who possesses the requisite authority to administer board 
policies. Neither the district/system chief executive officer nor the institutional chief executive 
officer may serve as the chair of the governing board. The institution informs the Commission 
immediately when there is a change in the institutional chief executive officer. 
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Documentation 

• Deep Springs President CV 
• Administration Job Descriptions 
 

 
5. Financial Accountability 
 
The institution annually undergoes and makes available an external financial audit by a certified 
public accountant or an audit by an appropriate public agency. Institutions that are already Title 
IV eligible must demonstrate compliance with federal requirements. 
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Documentation 

• Deep Springs College Budget Data 
• Recent Audits 







 

 

the college’s overarching and unique goal “to prepare young people for a life of 
service to humanity” through the three pillars of academics, labor, and student self-
governance. It communicates that the rigor and practicality of the three pillars provide 
a foundation for student learning and achievement at the college. The Mission 
Statement also clearly specifies that Deep Springs College does not charge tuition, is 
constituted by a small but motivated student population, is located on a cattle ranch in 
a geographically isolated desert-valley and provides all necessary curricular 
components for students to receive an Associate of Arts degree.  

(&,09#+#8 While the fundamental tenets of the Mission Statement have remained 
unchanged since the college’s founding, both the Student Body and Trustees of Deep 
Springs College regularly review the document and update it to reflect changes in the 
student population and in higher education as a whole. Recent changes in the 
language of the Mission Statement include a shift from terminology of “men” to 
“people,” as well as the inclusion of the degree the college confers (Associate of 
Arts).  

• Deep Springs College Mission Statement 
• Deep Springs College Website: www.deepsprings.edu   

 
2. The institution uses data to determine how effectively it is accomplishing its mission, and 
whether the mission directs institutional priorities in meeting the educational needs of 
students.   

67+1"&*"8'Deep Springs College collects and reports a variety of data that reflect the 
institution’s effectiveness in meeting the goals of the Mission Statement. This data is 
used to assess how the mission is guiding the programs and policies of Deep Springs 
College to meet the needs of its students. The institution collects and provides data 
that include A) SLOs that help assess the effectiveness of the academic, labor, and 
self-governance programs, B) Student Body discussions about various aspects of the 
program such as isolation, self-governance and labor, and C) regular reports to the 
Trustees of Deep Springs College composed by various community members on all 
aspects of the program.  

(&,09#+#8 All aspects of Deep Springs College are evaluated with careful attention to 
the goals and tenets put forward by the Deep Springs College Mission Statement. The 
Mission Statement is used to inform the programs and policies of the college to better 
meet the needs of the students. As part of an ongoing assessment of the Mission 
Statement with regards to the college’s policies, planning, and operation, the Student 
Body and Trustees will be evaluating and discussing the mission statement in the fall 
of 2023. 

• Deep Springs College Mission Statement  
• Trustees of Deep Springs College Reports 
  
   

   
 



 

 

3. The institution’s programs and services are aligned with its mission. The mission guides 
institutional decision-making, planning, and resource allocation and informs institutional 
goals for student learning and achievement.         

67+1"&*"8 Every institutional decision of Deep Springs College is guided by the 
Deep Springs College Mission Statement. Policies and planning, including budget 
and resource allocation, are heavily informed by the tenets and values put forward by 
the mission statement. Goals regarding student learning and achievement and SLOs 
are evaluated with respect to the Deep Springs College Mission Statement, as are 
updates and changes in college policies with regards to coeducation.  

 
(&,09#+#8 Every aspect of Deep Springs College adheres to and is evaluated by the 
Deep Springs College Mission Statement, including budget and resource allocation. 
The Mission Statement informs institutional goals for student learning and 
achievement in concrete ways such as prompting the development of the Goals of 
Deep Springs Academic Program (GODSAP) and the Goals of Deep Springs Labor 
Program (GODSLAP). All college constituencies, including the Student Body, 
Administration, and Trustees of Deep Springs College, regularly work to ensure 
adherence to the Mission Statement, especially with respect to oversight and 
implementation. All college constituencies review the Mission Statement regularly.  

 
• Academic Policy Review Process and supporting documents 
• Goals of the Deep Springs Program (GODSAP) and supporting documents  
• Goals of the Deep Springs Labor Program (GODSLAP) and supporting  

documents 
• Goals of the Deep Springs Self-Governance Program (GODSGAP) and 

supporting documents 
• Deep Springs College Mission Statement 
• Trustees of Deep Springs College Reports 
• Labor Report, including Supporting Documents 
• Coeducation Report   
 
 

4. The institution articulates its mission in a widely published statement approved by the 
governing board. The DSC Mission Statement is periodically reviewed and updated as 
necessary. (ER 6)   

67+1"&*"8'The Deep Springs College Mission Statement is included in official 
documents such as the Deep Springs College Student Handbook and the college’s 
website.  The dates of drafting and any updates or changes are made accessible in all 
publications featuring the Mission Statement.  

 
(&,09#+#8 Deep Springs College ensures that the Mission Statement is presented and 
published regularly to communicate the unique mission of the college. The Mission 
Statement serves a crucial role in relating the the goal of “preparing young people for 
a life of service to humanity,” as well as communicating important elements of the 



 

 

college including the isolated location, lack of tuition or fees, and the rigorous nature 
of the program.  

     
• Deep Springs College Academic Catalog: General Information  
• Deep Springs College Mission Statement  
• Deep Springs College Handbook 
• Deep Springs College Website: www.deepsprings.edu  
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The Deep Springs College Mission Statement has maintained the guiding principles of the 
college since the institution’s founding in 1917. Many of the basic, core principles of the 
college have remained intact, if made more formal by the language of the statement. 
Concurrent with this moral longevity, Deep Springs College recognizes the need to assess 
both the Mission Statement and its effectiveness in shaping policies and procedures for the 
college as it moves into the 21st century. To this end, Deep Springs College plans to continue 
formal reviews of the Mission Statement through the relevant constituencies and venues, 
namely the Trustees of Deep Springs College, the administration, the Student Body, and the 
staff and faculty. The review of the Mission Statement occurs regularly and will continue to 
do so; assessments of policies and programs, as well as the use of the Mission Statement with 
regard to planning, also all occur on an annual basis. A community-wide review of the 
Mission Statement led by the administration has been formalized and integrated since the last 
Self-Study. Deep Springs College will continue to perform these reviews on a regular basis 
in concert with both annual Trustees of Deep Springs College reviews and accreditation Self-
Study or Midterm Reports. In accordance with this, the Student Body and Trustees will be 
evaluating and discussing the mission statement in the fall of 2023. 
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1. The institution demonstrates a sustained, substantive and collegial dialog about student 
outcomes, student equity, academic quality, institutional effectiveness, and continuous 
improvement of student learning and achievement.   

67+1"&*"8 Formal discussions regarding the effectiveness of the college’s programs 
occur at all levels of the college’s operation. Substantive dialogues about student 
learning outcomes, student equity, academic quality, institutional effectiveness, and 
improvement of student learning and achievement occur on a regular basis in a 
number of contexts. Annual review of the college’s Academic Policy by the 
Curriculum Committee and faculty (the APRP or Academic Policy Review Process) 
constitutes one example of this. Other examples can be seen in the Applications 
Committee and Trustees of Deep Springs College discussions on diversity in student 
recruitment, the Curriculum Committee and Dean’s reports to the Trustees of Deep 







 

 

 
(&,09#+#8 In response to previous external recommendations, Deep Springs College 
has worked to integrate a formal standard for SLOs into the college’s program. These 
standards have been of special use in evaluating the programs and policies of Deep 
Springs College regarding learning outcomes. These standards have also been used to 
allocate resources and determine the effectiveness of learning services provided by 
the institution. Deep Springs College works to ensure that these standards and all 
relevant disaggregate data are shared with college constituencies and included in 
relevant catalogs and reports. 

 
•    Goals of the Deep Springs Program (GODSAP) and supporting documents 
•        Goals of the Deep Springs Labor Program (GODSLAP) and supporting  

documents 
•        Goals of the Deep Springs Self-Governance Program (GODSGAP) and 

supporting documents 
•        Trustees of Deep Springs College Reports  
•        Centralized Database List 
•    Disaggregate Student Achievement Data: Academics 
•    Disaggregate Student Achievement Data: Labor Survey 
•    Disaggregate Student Achievement Data: Self-Governance Survey 

 
 
4. The institution uses assessment data and organizes its institutional processes to support 
student learning and student achievement.   

67+1"&*"8'Data collected by Deep Springs College to assess and support student 
learning includes the following: the Goals of the Deep Springs Academic Program 
(GODSAP) Course Self-Evaluations, the Goals of the Deep Springs Labor Program 
(GODSGAP) Evaluations, and the Goals of the Deep Springs Self-Governance 
(GODSGAP) Student Body Evaluations. Other data includes: Student Course 
Evaluations, Faculty Narrative Evaluations of each student, Rehire Evaluations for 
faculty and staff, Peer Evaluations of students through the Review and Re-invitations 
Committee, and disaggregate data regarding applicants, the Academic Program, the 
Labor Program, and the Self-Governance Program. 

 
(&,09#+#8'Deep Springs College uses a range of data to assess and support student 
learning. Longstanding evaluations of courses, faculty, and students are maintained in 
forms such as Course Evaluations, Faculty Narrative Evaluations of each student, and 
Rehiring Evaluations. In the last seven years, Deep Springs College has taken steps to 
collect more data to support student learning and student achievement, specifically in 
the forms of the Goals of the Deep Springs Academic Program Course Self-
Evaluations, Goals of the Deep Springs Labor Program Evaluations, data regarding 
student transfer information, and disaggregate data on applicants with a special 
emphasis on diversity recruitment. Deep Springs College is also in the process of 
integrating Goals of the Deep Springs Self-Governance Program as a metric for 
evaluating the effectiveness of the Self-Governance Pillar. All of this information and 



 

 

data is used to organize and prioritize resources, budget, and plans in all aspects of 
the institution’s program.  
     
•    Goals of the Deep Springs Program (GODSAP) and supporting documents 
•        Goals of the Deep Springs Labor Program (GODSLAP) and supporting  

documents 
•        Goals of the Deep Springs Self-Governance Program (GODSGAP) and 

supporting documents 
•    Sample Course Evaluations  
•        Sample Faculty Rehire Letters and Evaluations 
•        Sample Faculty Narrative Evaluations of Students  
• Student Peer Evaluations 
• Sample Staff Evaluations of Students!
•        Deep Springs College Budget Process Data  
•        Trustees of Deep Springs College Reports  
•        Centralized Database List 
•    Disaggregate Student Achievement Data: Academics 
•    Disaggregate Student Achievement Data: Labor Survey 
•    Disaggregate Student Achievement Data: Self-Governance Survey 
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5. The institution assesses accomplishment of its mission through program review and 
evaluation of goals and objectives, student learning outcomes, and student achievement. 
Quantitative and qualitative data are disaggregated for analysis by program type and mode of 
delivery.   

67+1"&*"8'The Deep Springs College Mission Statement and SLO Objectives such as 
the Goals of the Deep Springs Academic Program (GODSAP), the Goals of the Deep 
Springs Labor Program (GODSLAP), and the Goals of the Deep Springs Self-
Governance Program (GODSGAP) are used as metrics for reviewing and evaluating 
SLOs and Student Achievement. In order to better service the accomplishment of the 
Deep Springs College Mission Statement, Deep Springs College gathers data that 
includes responses from questionnaires regarding the academic program, labor 
program, and student services as well transfer data. 

(&,09#+#8'Deep Springs College has worked to more fully balance regular informal 
discussions and analysis with the more formal collection of data and information. 
This formal data collection process is supported by the administration, Trustees of 
Deep Springs College, and the Student Body, and is recognized as useful for 
analyzing the effectiveness of goals, objectives, SLOs, and student achievement with 
regard to the Deep Springs College Mission Statement. Data collected over longer, 
well-documented periods is also collected and referenced when needed for greater 
context.  

•    Goals of the Deep Springs Program (GODSAP) and supporting documents 











 

 

Information regarding the college’s accreditation status is included both in the Deep 
Springs College Handbook and on the website. Additional information on the college 
is available on the website in the President’s Letter to Prospective Students. 

 
(&,09#+#8'Deep Springs College works to ensure that all relevant information is 
included in its two most widely-disseminated publications: the Deep Springs College 
Handbook and the website. The college guarantees that the information in these 
resources is accurate through regular updates to reflect current policies. 

 
• Deep Springs College Academic Catalog: General Information   
• Deep Springs College Handbook  
• Deep Springs College Website: www.deepsprings.edu 

 
 
2. The institution provides a print or online catalog for students and prospective students with 
precise, accurate, and current information on all facts, requirements, policies, and procedures 
listed in the “Catalog Requirements” (see endnote). (ER 20)   

67+1"&*"8 The Deep Springs College Academic Catalog includes current information 
on all facts, requirements, policies, and procedures listed in the “Catalog 
Requirements.” 

(&,09#+#8'Using the “Catalog Requirements” as a basic template, the Deep Springs 
College Academic Catalog provides current, accurate information for students and 
prospective students through the Deep Springs College website. The College is 
committed to providing students with easy access to information including relevant 
facts, requirements, policies, and procedures.  

• Deep Springs College Academic Catalog: General Information, Academic  
Committees and Policy   

• Deep Springs College Handbook  
• Deep Springs College Website:www.deepsprings.edu:www.deepsprings.edu 

 
 
3. The institution uses documented assessment of student learning and evaluation of student 
achievement to communicate matters of academic quality to appropriate constituencies, 
including current and prospective students and the public.    

67+1"&*"8'The documented assessment of student learning and achievement includes 
records of colleges of transfer, academic awards, and other professional achievements 
for students who have completed Deep Springs College’s academic program. This 
evidence is published through biannual newsletters and the Deep Springs College 
website.  

 
(&,09#+#8'Documented assessments such as the GODSAP Evaluations and Narrative 
Evaluations are used primarily for self-assessment purposes. Given the small, select 
nature of the applicant pool and student body population, Deep Springs College uses 
documented assessments that reflect longer-term trends in student learning and 







 

 

“Deep Springs College values academic rigor and seeks intellectual variety 
among its faculty members with respect to academic discipline and creative 
art, political and social thought, and philosophical or religious perspective. 
Maintaining a community environment of genuine academic freedom and 
respect for ideas and persons is essential to the purposes of the educational 
program and community. Every faculty member at Deep Springs is expected 
to honor these principles.”  

The statement goes on to reaffirm the rights, protections, and responsibilities of all 
constituencies of the college with respect to speech and academic freedom.  

(&,09#+#8'Deep Springs College is committed to maintaining academic freedom and 
its accompanying responsibilities for all instructors (both faculty and staff) and 
students. Deep Springs College has adopted a Statement of Academic Freedom that 
outlines and underscores these commitments.  

• Deep Springs College Academic Catalog     
• Deep Springs College Handbook: Appendix C - Academic Committees and  

Policy / Intellectual and Academic Freedom Policy 
• Deep Springs College Website:www.deepsprings.edu:www.deepsprings.edu

   
 
 

8.  The institution establishes and publishes clear policies and procedures that promote 
honesty, responsibility and academic integrity. These policies apply to all constituencies and 
include specifics relative to each, including student behavior, academic honesty and the 
consequences for dishonesty.   
 

67+1"&*"8'The Statement on Academic Honesty is included in the Deep Springs 
College Academic Catalog, and outlines the college’s commitment to upholding the 
highest standards of academic honesty as an integral part of maintaining the college’s 
mission. The Deep Springs College Academic Catalog also outlines policy and 
procedures for possible transgressions including charges, appeals, committee makeup 
policy, and timelines for the processes that accompany transgressions.  

 
(&,09#+#8'Deep Springs College is committed to upholding high standards of 
academic honesty, and makes clear to all its students what these standards are, what 
constitutes an offense, and what procedures exist to handle any charges against 
individuals with regard to academic honesty. This level of diligence is in line with the 
mission of the college. Members of the student body are involved in the processes 
around violations of the statement on Academic Honesty, and submit 
recommendations to the concerned party and the president.  
 
• Deep Springs College Academic Catalog     
• Deep Springs College Handbook: Appendix C - Academic Committees and  

Policy / Academic Honesty 
• Deep Springs College Website:www.deepsprings.edu:www.deepsprings.edu 



 

 

 

9. Faculty distinguish between personal conviction and professionally accepted views in a 
discipline.  They present data and information fairly and objectively.   

67+1"&*"8'The Statement on Academic Freedom encourages an environment of 
healthy discussions while also emphasizing the need for maintaining respectful 
discourse within the classroom and in the Deep Springs College community in 
general. The Statement on Academic Freedom works to distinguish between personal 
and professional opinions and points of view without stifling practice or speech:  

“As scholars and educational officers, they should remember that the public 
may judge their profession and their institution by their utterances. Faculty are 
entitled to participate as citizens in public forums without fear of discipline or 
restraint, so long as it is clear that they are not speaking for the College.” 

(&,09#+#8'Deep Springs College works to cultivate and maintain a robust, lively, and 
respectful discourse. At the same time, the college makes clear to faculty and students 
the continuing need for fair and objective presentation of data and information, 
especially within the context of the educational program. Committees including the 
Curriculum Committee, the Faculty Committee, and review of individual student and 
faculty performance strive to take into account objective standards of discourse, and 
work to provide useful feedback and guidance as appropriate.  

• Deep Springs College Academic Catalog     
• Deep Springs College Handbook: Appendix C - Academic Committees and  

Policy / Intellectual and Academic Freedom Policy 
• Deep Springs College Website:www.deepsprings.edu:www.deepsprings.edu

  
 
10. Institutions that require conformity to specific codes of conduct of staff, faculty, 
administrators, or students, or that seek to instill specific beliefs or worldviews, give clear 
prior notice of such policies, including statements in the catalog and/or appropriate faculty 
and student handbooks.   

67+1"&*"8'Besides standards of academic honesty and freedom and specific policies 
(including those on sexual harassment and working with students with disabilities), 
Deep Springs College does not require conformity to specific codes of conduct, nor 
does it seek to instill specific world views or beliefs. 

(&,09#+#8'See above. 
 
 
11. Institutions operating in foreign locations operate in conformity with the Standards and 
applicable Commission policies for all students.  Institutions must have authorization from 
the Commission to operate in a foreign location.   
 

67+1"&*"8'Deep Springs College does not operate in any foreign locations.  
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7.2 Standard II: Student Learning 
Programs and Support Services 
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The institution offers instructional programs, library and learning support services, and 
student support services aligned with its mission.  The institution’s programs are conducted 
at levels of quality and rigor appropriate for higher education. The institution assesses its 
educational quality through methods accepted in higher education, makes the results of its 
assessments available to the public, and uses the results to improve educational quality and 
institutional effectiveness.  The institution defines and incorporates into all of its degree 
programs a substantial component of general education designed to ensure breadth of 
knowledge and to promote intellectual inquiry.  The provisions of this standard are broadly 
applicable to all instructional programs and student and learning support services offered in 
the name of the institution.  

!"#$%&'()*'+,%-.#/(,0(-1&##
1. All instructional programs, regardless of location or means of delivery, including distance 
education and correspondence education, are offered in fields of study consistent with the 
institution’s mission, are appropriate to higher education, and culminate in student attainment 
of identified student learning outcomes, and achievement of degrees, certificates, 
employment, or transfer to other higher education programs. (ER 9 and ER 11)   

23+45%*56#All Deep Springs College programs are located at the college’s campus in 
Deep Springs Valley, CA. All of the college’s instructional programs, including the 
labor and self-governance pillars, are consistent with the college’s mission and 
culminate in student attainment of identified learning achievements and outcomes.  

 
!%-.7&+&6 Deep Springs College adheres to policies and implements programs that 
are consistent with the Deep Springs College Mission Statement. The College meets 
its broader goals of providing an education that meets learning achievement and 
outcomes goals, and of providing opportunities to meet degree requirements. The 
college continues to confer transferable credits to other institutions to help it in 
meeting this goal.  
 
• Deep Springs College Mission Statement  
• Goals of the Deep Springs Program (GODSAP) and supporting documents  
• Goals of the Deep Springs Labor Program (GODSLAP) and supporting  

documents 
• Goals of the Deep Springs Self-Governance Program (GODSGAP) and 

supporting documents 
•    Disaggregate Student Achievement Data: Academics   
• Deep Springs College Handbook: Appendix C - Academic Committees and  

Policy  
 
 

2. Faculty, including full time, part time, and adjunct faculty, ensure that the content and 
methods of instruction meet generally accepted academic and professional standards and 
expectations.  Faculty and others responsible act to continuously improve instructional 



 

 

courses, programs and directly related services through systematic evaluation to assure 
currency, improve teaching and learning strategies, and promote student success.  

23+45%*56#Review of faculty, courses, and programs occur through regular 
assessments. These assessments include Course Evaluations, GODSAP Course 
Evaluations written by individual faculty members for each course, rehire reviews for 
faculty members, and theAcademic Policy Review Process, which involves both the 
Curriculum and Faculty Committees. 

 
!%-.7&+&6#Deep Springs College administration and the college’s Curriculum 
Committee recruit, interview, and hire faculty based on Deep Springs College’s 
rigorous academic and professional standards and expectations. The college works to 
ensure and maintain the quality of faculty, courses, and programs through regular 
review at all levels. Course Evaluations and annual APRP are generated and reviewed 
by the relevant committees. 
 
• Goals of the Deep Springs Program (GODSAP) and supporting documents  
•    Sample Course Evaluations  
•        Sample Faculty Rehire Letters and Evaluations  
•        Academic Policy Review Process and supporting documents 

       
 
3. The institution identifies and regularly assesses learning outcomes for courses, programs, 
certificates, and degrees using established institutional procedures. The institution has 
officially approved current course outlines which include student learning outcomes. In every 
class section students receive a course syllabus that includes learning outcomes from the 
institution’s officially approved course outline.   
 

23+45%*56 GODSAP and GODSLAP are used as a standard for SLOs, and are 
assessed as a standard. The Goals of the Deep Springs Self-Governance (GODSGAP) 
is currently in the process of being instituted as a standard with regards to the Self-
Governance program. Faculty Course Self-Evaluations using GODSAP are used to 
assess the effectiveness of courses, ensuring that each course meets the relevant 
standards for learning outcomes and achievement. GODSAP standards are included 
in each course description, syllabus, and in Faculty Course Self-Evaluations. Syllabi 
are included as part of the course materials for each course, and provided to students.  

 
!%-.7&+&6#Deep Springs College has continued to formalize institutional procedures 
that outline and provide standards for measuring learning outcomes. To this end, the 
college has integrated GODSAP standards into course planning as well as course 
assessment. GODSLAP standards are used to evaluate student outcomes for the 
college’s Labor Program, and GODSGAP standards are implemented to evaluate 
student outcomes for the college’s Self-Governance program. The college makes this 
information available to students through course descriptions and syllabi, as well as 
the Deep Springs College Handbook and Academic Catalog.  

 
• Goals of the Deep Springs Program (GODSAP) and supporting documents  





















 

 

• Library Report 
• IT Report 
•        Trustees of Deep Springs College Reports 

 
 
3. The institution evaluates library and other learning support services to assure their 
adequacy in meeting identified student needs. Evaluation of these services includes evidence 
that they contribute to the attainment of student learning outcomes. The institution uses the 
results of these evaluations as the basis for improvement.   

23+45%*56#Assessments of the Deep Springs College Library by college staff and 
consultants along with regular Library reports to the Trustees of Deep Springs 
College evaluate the effectiveness of the library and other learning support systems 
with regard to learning outcomes. Recommendations are used for planning and 
resource allocation for the continued improvement of all learning support services.  

!%-.7&+&6#In addition to professional assessment from library staff and hired 
consultants, feedback from staff, faculty, and staff help the college assess the 
effectiveness of library and learning support services with respect to meeting student 
needs. As part of the most recent library report, Julie Cornett (Assistant Professor and 
Librarian for Cerro Coso Community College in Ridgecrest, CA) visited the library to 
assess the collection and make recommendations for maintenance and improvements. 
 
• Library Report 
• IT Report 
•        Trustees of Deep Springs College Reports      

 
 
4. When the institution relies on or collaborates with other institutions or other sources for 
library and other learning support services for its instructional programs, it documents that 
formal agreements exist and that such resources and services are adequate for the 
institution’s intended purposes, are easily accessible and utilized.  The institution takes 
responsibility for and assures the security, maintenance, and reliability of services provided 
either directly or through contractual arrangement. The institution regularly evaluates these 
services to ensure their effectiveness. 

23+45%*56#Deep Springs does not rely on or collaborate with other institutions for 
library or learning support systems. 

 
!%-.7&+&6#(see above) 
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The Self-Study Report gives Deep Springs College an excellent opportunity to check in with 
regard to the college’s performance in the context of library and learning support services. 
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The institution effectively uses its human, physical, technology, and financial resources to 
achieve its mission and to improve academic quality and institutional 
effectiveness.  Accredited colleges in multi-college systems may be organized so that 
responsibility for resources, allocation of resources, and planning rests with the 
district/system. In such cases, the district/system is responsible for meeting the Standards, 
and an evaluation of its performance is reflected in the accredited status of the institution(s).   

A. Human Resources  
1. The institution assures the integrity and quality of its programs and services by employing 
administrators, faculty and staff who are qualified by appropriate education, training, and 
experience to provide and support these programs and services. Criteria, qualifications, and 
procedures for selection of personnel are clearly and publicly stated and address the needs of 
the institution in serving its student population.  Job descriptions are directly related to 
institutional mission and goals and accurately reflect position duties, responsibilities, and 
authority.   

Evidence: Deep Springs College hires and maintains administrators, faculty, and staff 
based on high standards of professional qualification. The professional qualifications 
and criteria for each position are listed in the relevant job descriptions and are 
included as part of the recruitment, interviewing, and hiring process. The relevant 
required criteria are made available to both candidates for hire as well as community 
members. The job descriptions are all related directly to the institution’s mission and 
goals, and accurately reflect the duties and responsibilities of the available position.  

Analysis: Administrators, faculty, and staff are hired and retained based on Deep 
Springs College’s high standards of professional qualifications as well as the 
demands of living and working in a unique educational environment. In particular, 
administrators, faculty, and staff are hired partly on the basis of their ability to work 
with students as part of the college’s mission of student beneficial ownership of and 
participation in their own education. Job searches and advertisements include 
descriptions of the Deep Springs College educational program, and directing potential 
applicants to the Deep Springs College website for more information. Search 
committees aim to hire candidates that meet the needs of both the specific job and the 
institution as a whole. Hired administrators, faculty, and staff are given 
comprehensive job descriptions outlining the duties and responsibilities within the 
larger organization of the college.  

• Deep Springs College Academic Catalog  
• Faculty Curricula Vitae   





 
• Deep Springs College Mission Statement  
• Sample Faculty and Staff Advertisements  

 
 
3. Administrators and other employees responsible for educational programs and services 
possess qualifications necessary to perform duties required to sustain institutional 
effectiveness and academic quality.   

Evidence: The qualifications for relevant staff include both administrative skills as 
well as skills specific to working with student learning objectives and the overall 
mission of Deep Springs College. Job searches and advertisements include a 
description of the Deep Springs College program, and direct prospective applicants to 
the Deep Springs College website for more information.  

Analysis: Specific demands of the Deep Springs College program require 
administrators and other relevant employees to have a skill set that includes 
administrative expertise specific to institutional effectiveness within the context of the 
Deep Springs College Mission. These skills include the ability to work well with 
students involved in a range of different positions within the college including student 
trustees, chairs of standing committees, and other administrative and organizational 
jobs. In addition, administrators should demonstrate the ability to work one-on-one 
with individual students by providing guidance and advising, while still allowing 
student beneficial ownership and authority in decision-making with respect to 
particular aspects of the college’s organization and operation.  

• Deep Springs College Mission Statement  
• Administration Job Descriptions  
• Administration CVs  
• Chart: Organization of the Institution      
 

 
4. Required degrees held by faculty, administrators and other employees are from institutions 
accredited by recognized U.S. accrediting agencies.  Degrees from non U.S. institutions are 
recognized only if equivalence has been established.   

Evidence: The relevant faculty and administrators all hold degrees from institutions 
accredited by recognized United States accrediting agencies and equivalence-
established institutions outside of the United States.  

Analysis: The rigorous nature of the Deep Springs College program necessitates the 
college’s hiring of faculty and administrators with requisite credentials and 
experience. These criteria include holding degrees from institutions accredited by 
recognized United States accrediting agencies and equivalence-established 
institutions outside of the United States.  

• Deep Springs College Academic Catalog  
• Faculty Curricula Vitae  













the United States while on college property or while working for or representing the 
college.” The statement clearly outlines what constitutes sexual and other forms of 
harassment while also outlining the college’s drug and alcohol policy and expectation 
for professional relationship between faculty, staff, and students. The Deep Springs 
Sexual Misconduct Policy clearly outlines the policy definitions of consent and 
compromised consent, prohibited sexual misconduct, and other prohibited conduct. 
Responses to sexual harassment or misconduct are also covered, including access to 
counseling, reporting to the college, responses to complaints, confidentiality policy, 
and resources for those experiencing sexual assault or violence. 

Analysis: Deep Springs College holds standards of Professional Ethics and 
Community Ethics as reflections of high professional standards. The college provides 
a clear outline for what constitutes improper behavior and conduct. The consequences 
for the violation of these standards are taken seriously. These standards are 
communicated to all members of the community during orientation, and are published 
in the Deep Springs College Handbook, which is distributed to all members of the 
community. As part of the Deep Spring’s transition to coeducation, a Sexual 
Harassment Committee was formed to develop policies for the college. Working with 
outside consultants and other resources, the committee created the current policy 
which aims to be both comprehensive in terms of clearly defining relevant terms 
while also offering resources and a clearly defined procedures for reporting sexual 
harassment.  

• Deep Springs College Sexual Misconduct Policy 
• Coeducation Report 

          
 
14. The institution plans for and provides all personnel with appropriate opportunities for 
continued professional development, consistent with the institutional mission and based on 
evolving pedagogy, technology, and learning needs.  The institution systematically evaluates 
professional development programs and uses the results of these evaluations as the basis for 
improvement.   

The Deep Springs College Professional Development Policy is outlined in the 
Curriculum and Faculty section of the Deep Springs Handbook:  

“Account #80200. This fund supports activities that allow professors to 
further themselves professionally, and includes reimbursement for such costs 
as: 

    • Travel, registration, and other expenses for attendance at professional  
 meetings. 
    • Travel, copying fees, and other expenses for library or other research. 
    •Books, periodicals, and other materials that contribute to professional  
 development. 
    •Computer upgrades 
    •Childcare"!
 





Essay.) This evaluation comes as a result of the need for well-rounded staff outlined above; 
the Deep Springs College program features a unique combination of pedagogy, skill in 
manual labor, and the ability to interact well with others in a close-knit communal setting. 
With this in mind, the College will move to establish more specific goals and criteria for 
faculty and staff candidates with respect to Deep Springs College’s program and its Mission 
Statement, and will use these criteria to inform staff searches, hiring, retention, and 
supervision. 

 

B. Physical Resources  
1. The institution assures safe and sufficient physical resources at all locations where it offers 
courses, programs, and learning support services.  They are constructed and maintained to 
assure access, safety, security, and a healthful learning and working environment.   

Evidence: The physical resources of Deep Springs College are maintained and 
assessed on a regular basis to assure access, safety, security, and a healthful living 
and working environment for all community members. The Safety Committee is a 
Trustees of Deep Springs College committee that works in conjunction with 
administration, students, and staff to maintain oversight of buildings, determine 
allocation of resources, and act on renovation projects as needed. Review of the 
program’s infrastructure and budgeting occurs at least twice a year, and more 
frequently as necessary.  

 
Analysis: Deep Springs College is committed to ensuring the safety and integrity of 
all infrastructure as part of the college program. This includes not only administrative 
buildings and classrooms (including laboratories), but also public spaces, the 
Boarding House, the Farm and Ranch, and all the equipment necessary for the 
implementation and practice of the Farm and Ranch Labor program. To this end, 
safety is set as a priority with oversight from staff and the Trustees of Deep Springs 
College.  
 
•        Trustees of Deep Springs College Reports 
•        Infrastructure Projects Report    

 
 
2. The institution plans, acquires or builds, maintains, and upgrades or replaces its physical 
resources, including facilities, equipment, land, and other assets, in a manner that assures 
effective utilization and the continuing quality necessary to support its programs and services 
and achieve its mission.   

Evidence: As part of infrastructure maintenance, Deep Springs College regularly 
assesses its physical resources and makes recommendations for updates, upgrades, 
and renovations. These recommendations are submitted to the Trustees of Deep 
Springs College and the President as part of the bi-annual Trustees of Deep Springs 
College meetings. The college’s priorities in budgeting are based on safety and the 
integrity of its physical resources. Most recently, the college has embarked on two 



major building projects: the construction of a Triplex for short-term faculty and the 
demolition and building of a new Boarding House for the college’s main cooking and 
dining facility. Plans for both were developed in collaboration with the board of 
trustees and community and work was begun in the winter of 2020. With some 
logistical complications due to the pandemic, as of 2023, the Triplex is now complete 
and being used by visiting faculty and the Boarding House was opened for use at the 
end of April. 
!
Analysis: Deep Springs College recognizes that the integrity of its physical resources, 
including maintenance and upgrades, is of utmost importance, especially with regard 
to the labor program and the regular responsibilities of students and staff. 
Administration, staff, and the Safety Committee provide oversight and report to the 
Trustees of Deep Springs College biannually. The Budget and Operations Committee 
of the Trustees of Deep Springs College prioritizes resources accordingly to ensure 
community safety and the integrity of infrastructure. Examples of the result of such 
prioritization can be found in the Infrastructure Projects Report.  
 
•        Trustees of Deep Springs College Reports 
•        Infrastructure Projects Report  
•        Quality Focus Essay 

 
 
3. To assure the feasibility and effectiveness of physical resources in supporting institutional 
programs and services, the institution plans and evaluates its facilities and equipment on a 
regular basis, taking utilization and other relevant data into account.   

Evidence: Evaluations of the facilities and equipment of the college occur regularly. 
Farm and ranch equipment, academic and administrative facilities, and the integrity 
of systems supporting the college, including hydroelectric energy production, solar 
energy production, and vehicles, are all subject to these evaluations. The college takes 
high rates of usage into account with respect to maintenance, upgrades, and 
replacement, and includes the resulting evaluations in reports and recommendations 
to the Trustees of Deep Springs College for planning and allocation of resources.  

 
Analysis: With regard to the various pillars of the Deep Springs College program, 
including the Labor pillar, in which students are working with a range of different 
tools, machinery, vehicles, and other resources, the college recognizes its 
responsibility in maintaining, upgrading, and replacing equipment whenever 
necessary. To this end, administration and staff evaluate facilities and equipment 
closely and regularly, and report these evaluations to the Trustees of Deep Springs 
College, making recommendations for planning and allocation of resources as 
necessary.  
 
•        Trustees of Deep Springs College Reports 

            
 









 
•        Deep Springs College Handbook: General Information 

 
           
 
Changes and Plans Arising out of the Self-Evaluation Process: 
 
Deep Springs’ technological resources continue to be the best the college has ever seen, 
primarily due to the availability of a dedicated IT consultant, a large IT donation, and the 
investment by the administration and Trustees of Deep Springs in supporting IT 
infrastructure. Students are given guidance and orientation regarding the appropriate use of 
technology resources, specifically within the context of both contemporary Student Learning 
Services as well as the larger mission of Deep Springs College.  
 
Planning for and organizing IT services at Deep Springs necessitates balancing between the 
College’s emphasis on isolation and student’s need for access to information, as well as 
faculty requirements in terms of research. In order to achieve this balance, multiple groups 
play a role in determining appropriate use of IT services, including the Student Body (and 
officials elected within it to manage technology and information services), the 
administration, the faculty, and the Trustees of Deep Springs College. Going forward, the 
College would like to further employ feedback from relevant groups (including consultants in 
the field of higher education) in making these decisions, specifically with regard to SLO’s 
and the Deep Springs College Mission Statement. 
 

D. Financial Resources   
Planning  

1. Financial resources are sufficient to support and sustain student learning programs and 
services and improve institutional effectiveness.  The distribution of resources supports the 
development, maintenance, allocation and reallocation, and enhancement of programs and 
services.  The institution plans and manages its financial affairs with integrity and in a 
manner that ensures financial stability.  

Evidence: Deep Springs College financial planning and oversight with respect to 
development, budget and operations, and investment (including projections on 
spending and revenue) all incorporate support for the entire college program 
including the academic program, labor program (including the farm, ranch, and other 
facilities), and student support services (including IT, library, and mental health 
services). The college plans and manages its financial affairs to ensure that resources 
are available to support and enhance all of these while also accounting for various 
contingencies.  

 
Analysis: Financial stability is of prime importance to Deep Springs College, 
especially considering the small size of the alumni population and the necessity of 
raising funds - in addition to use of the endowment towards annual costs of operation. 
To this end, Deep Springs College maintains diligent oversight of financial resources 



to ensure that all aspects of the college’s program are supported and enhanced as 
necessary.  
 
•        Deep Springs College Handbook: General Information 
•        Library Report 
•        Deep Springs College Fundraising Reports   
•        IT Report  
•        Trustees of Deep Springs College Reports 
•        Infrastructure Projects Report       

 
 
2. The institution’s mission and goals are the foundation for financial planning, and financial 
planning is integrated with and supports all institutional planning.  The institution has 
policies and procedures to ensure sound financial practices and financial 
stability.  Appropriate financial information is disseminated throughout the institution in a 
timely manner.   

Evidence: Financial planning is fully integrated with the Deep Springs Springs 
College Mission and supports institutional planning. The Trustees of Deep Springs 
College review the budget and spending at each board meeting and in the form of a 
bi-annual spending report. Annual budgets are made available to members of the 
community. 

 
Analysis: As part of its role in overseeing college policies and programs and ensuring 
the availability of resources to support these policies and programs, the Trustees of 
Deep Springs College work to maintain integration of financial planning with the 
Deep Springs College Mission and goals. The Budget and Operations Committee 
reviews the budget and spending, and the board periodically reviews the investment 
policy and endowment draw. To maintain both accountability and transparency, all 
budgets, financial statements, and spending reports are made available to relevant 
college constituencies. As mentioned in Standard I, based on discussions among the 
Trustees, Development Director, and former president David Neidorf, the college 
discontinued producing annual reports in 2018. There was little evidence that these 
reports were bolstering fundraising in any significant way, and the college decided to 
focus its efforts on fundraising emails and other forms of correspondence. The 
president and board are working with the current Development Officer to see if 
reinstating annual reports would be beneficial for the college. 
 
•        Deep Springs College Budget Process Data  
•        Deep Springs College Fundraising Reports  
•        Trustees of Deep Springs College Reports      

     
 
3. The institution clearly defines and follows its guidelines and processes for financial 
planning and budget development, with all constituencies having appropriate opportunities to 
participate in the development of institutional plans and budgets.   





Deep Springs College Investment Committee meets quarterly and reports to the 
Trustees of Deep Springs College semi-annually. The Trustees of Deep Springs 
College use all of this information to evaluate financial management practices and to 
improve these practices when necessary.  

 
Analysis: Annual audits serve to ensure the financial integrity of the college. The 
Trustees of Deep Springs College serve as a vetting body, overseeing and reviewing 
audits, ensuring the integrity of the report, and using this information to guide 
planning and practices for allocation of resources, college expenditures, financial 
policies, and implementation of these policies and procedures.  
 
•        Deep Springs College Budget Process Data  
•        Recent Audits  
•        Deep Springs College Fundraising Reports 
•        Trustees of Deep Springs College Reports  

 
 
6. Financial documents, including the budget, have a high degree of credibility and accuracy, 
and reflect appropriate allocation and use of financial resources to support student learning 
programs and services.   

Evidence: The Trustees of Deep Springs College Audit Committee confirms 
accuracy of audit reports. This information is used when planning and allocating 
resources to support all student learning programs. 

 
Analysis: Audits by external bodies work to ensure the credibility and integrity of the 
budget. The information is used by the Trustees of Deep Springs College to allocate 
resources in order to support all student learning programs.  

•        Deep Springs College Budget Process Data  
•        Recent Audits  
•        Deep Springs College Fundraising Reports  
•        Trustees of Deep Springs College Reports  
 

 
7. Institutional responses to external audit findings are comprehensive, timely, and 
communicated appropriately.   

Evidence: The Trustees of Deep Springs College Audit Committee reviews the 
annual audit and files reports to the Trustees of Deep Springs College as part of the 
Trustee Report.  

 
Analysis: The structure of the Trustees of Deep Springs College includes review and 
response to external findings as part of a bi-annual process to ensure both oversight 
and a timely response. 
 
•        Recent Audits  



•        Trustees of Deep Springs College Reports 
 

 
8. The institution’s financial and internal control systems are evaluated and assessed for 
validity and effectiveness, and the results of this assessment are used for improvement.  

Evidence: The Trustees of Deep Springs College Audit Committee reviews Audit 
Reports. Performance of members of the Trustees of Deep Springs College Audit 
Committee and the Budget and Operations Committee are both evaluated regularly as 
part of the Trustees of Deep Springs College self-evaluation process. 

 
Analysis: Evaluation of Audit Reports by the Trustees of Deep Springs College 
ensures the integrity of the reports as well as the external agency. The Trustees of 
Deep Springs College self-evaluation process is used to ensure the integrity of the 
board policies and processes, and to make improvements when necessary.  
 
•        Recent Audits  
•        Trustees of Deep Springs College Reports 
• Sample Trustees of Deep Springs Self-Evaluations  

 
 
9. The institution has sufficient cash flow and reserves to maintain stability, support 
strategies for appropriate risk management, and, when necessary, implement contingency 
plans to meet financial emergencies and unforeseen occurrences.  

Evidence: Deep Springs College carries an operating reserve equal to 20% of the 
annual budget. Per its Investment Policy Statement, Deep Springs College maintains 
40% of its investable assets in fixed income securities.  The Trustees of Deep Springs 
College and the CEO are designated to oversee the implementation of any 
recommended plans to appropriately deal with financial emergencies or unforeseen 
circumstances.  

 
Analysis: The operating reserve and unrestricted liquid assets are part of the Deep 
Springs College long-term risk management planning to ensure that resources are 
available when needed. Governing parties are designated to implement necessary 
contingency plans.  
 
•        Deep Springs College Budget Process Data  
•        Trustees of Deep Springs College Reports   

 
 
10. The institution practices effective oversight of finances, including management of 
financial aid, grants, externally funded programs, contractual relationships, auxiliary 
organizations or foundations, and institutional investments and assets.   

Evidence: The management of investments and assets is handled by the Trustees of 
Deep Springs College Investment Committee. The Policies and Practices of the 













 

Standard IV: Leadership and Governance  
The institution recognizes and uses the contributions of leadership throughout the 
organization for promoting student success, sustaining academic quality, integrity, fiscal 
stability, and continuous improvement of the institution.  Governance roles are defined in 
policy and are designed to facilitate decisions that support student learning programs and 
services and improve institutional effectiveness, while acknowledging the designated 
responsibilities of the governing board and the chief executive officer.  Through established 
governance structures, processes, and practices, the governing board, administrators, faculty, 
staff, and students work together for the good of the institution. In multi-college districts or 
systems, the roles within the district/system are clearly delineated. The multi-college district 
or system has policies for allocation of resources to adequately support and sustain the 
colleges.    

A. Decision-Making Roles and Processes  
1. Institutional leaders create and encourage innovation leading to institutional 
excellence.  They support administrators, faculty, staff, and students, no matter what their 
official titles, in taking initiative for improving the practices, programs, and services in which 
they are involved.  When ideas for improvement have policy or significant institution-wide 
implications, systematic participative processes are used to assure effective planning and 
implementation.   

Evidence: All the relevant constituencies of Deep Springs College— including 
faculty, staff, and administrators— are encouraged to incorporate innovation and 
improvement into their areas of expertise in order to support and improve all aspects 
of the college’s program. Ideas are vetted through relevant committees and meetings 
(such as the Coordinating Committee, Staff Meetings, Community Meetings, and 
Trustees of Deep Springs College Plenary Sessions) and are presented to 
administrators. Changes that significantly affect the program are vetted through the 
Trustees of Deep Springs College to maintain oversight of the program with regard to 
the college’s mission and the allocation of resources. 

 
Analysis: The structure, location, and mission of Deep Springs College all provide 
opportunities for both innovation and responsibility on the part of institutional leaders 
and staff in their areas of expertise. These factors also provide opportunities for 
community-wide decisions and improvements. Deep Springs College has systematic 
structures including committees, regular meetings, and Trustees of Deep Springs 
College reports to allow for the sharing and presentation of ideas in support of all 
institutional programs. Committees and constituencies meet on a regular basis and 
discuss any significant recommendations to the Trustees of Deep Springs College for 
discussion, approval, and allocation of funds.  
 
• Deep Springs College Academic Catalog 
• Bylaws of Deep Springs Corporation  
• Student Body Bylaws     
• Committee Chair Passovers   















 

and programs, the implementation of these policies and programs, the establishment 
of standards for student achievement, the integration of educational planning with 
resource allocation, and the establishment and maintenance of procedures to evaluate 
planning and implementation of these policies with regard to the Deep Springs 
College Mission Statement.  

• Administration Job Descriptions: President     
 
 
4. The CEO has the primary leadership role for accreditation, ensuring that the institution 
meets or exceeds Eligibility Requirements, Accreditation Standards, and Commission 
policies at all times.  Faculty, staff, and administrative leaders of the institution also have 
responsibility for assuring compliance with accreditation requirements.   
 

Evidence: The responsibilities of the CEO/President commensurate with this 
standard are featured in the Policy on the President’s Duties, and include the 
following:  
 

“- preparing and meeting budgets, maintaining accreditation, and hiring and 
training faculty and staff.” 

 
Analysis: The Deep Springs College CEO has the primary role in ensuring the 
college meets or exceeds Eligibility Requirements, Accreditation Standards, and 
Commission Policies, and works to ensure that all faculty, staff, and administrators 
are in compliance with these requirements.  
 
• Administration Job Descriptions: President 
• Organization of the Self-Evaluation Process 

 
 
5. The CEO assures the implementation of statutes, regulations, and governing board policies 
and assures that institutional practices are consistent with institutional mission and policies, 
including effective control of budget and expenditures.         

Evidence: The responsibilities of the CEO/President commensurate with this 
standard are featured in the Policy on the President’s Duties, and include the 
following:  

“- the president is expected to articulate and advance the aims of the college, 
and to protect its integrity and reputation.”!
 
“The president is appointed by and serves at the pleasure of the board, and is 
responsible for seeing that trustee policies, decisions, and directives are 
implemented.” 

 
Analysis: The duties of the Deep Springs College CEO include the implementation of 
board policies including control of budgets and expenditures. All of these are 



 

overseen by college constituencies, specifically, in this case, the Trustees of Deep 
Springs College, which is responsible for reviewing the performance of the CEO.  
 
• Administration Job Descriptions: President 
• Trustees of Deep Springs College Reports  
• !Trustees of Deep Springs Sample Notes from Recent Meetings 
 

 
     
 
 
6. The CEO works and communicates effectively with the communities served by the 
institution.   

Evidence: The CEO of Deep Springs College regularly communicates with college 
constituencies through various publications including the Alumni Newsletter, 
Fundraising and Development events including gatherings, the alumni news section 
of the website, communications to the immediate Deep Springs College community, 
and letters to the Deep Springs College Student Body.  

Analysis: The duties of the CEO include regular communication with all relevant 
constituencies. The college works to maintain publications and platforms for 
communication.  

• Deep Springs College Newsletters  
• Sample President and Dean Letters to the Community  
• Deep Springs College Website: www.deepsprings.edu / President’s Letter to  

Applicants 
       
 
 
Changes and Plans Arising out of the Self-Evaluation Process: 
 
All roles and responsibilities are described in the job description for the Deep Springs 
College President, covering a responsibility for oversight of all programs including the 
academic and labor pillars of the program. Other responsibilities include oversight of all 
personnel, implementation of statutes and regulations, leadership in the context of 
accreditation, communication with all relevant constituencies of the college, and above all, 
ensuring that the college policies and programs adhere to the college’s mission statement, 
and that all resources and funds are allocated accordingly.  
 
Deep Springs is currently onboarding a new president; therefore college goals in this arena 
center around the success of introducing a new CEO to Deep Springs and the duties of its 
Chief Executive. The Chief Executive Officer must understand what a Deep Springs College 
education involves and how to implement it effectively. To this end, the College will take 
steps to ensure the successful transfer of information and authority from the outgoing 
president to the new president. In order to facilitate this transition, Deep Springs College will 









 

Evidence: The Trustees of Deep Springs College policies ensuring the fulfillment of 
goals for student success through the Academic Affairs Committee. This committee 
specifically covers oversight of the Dean’s report on the academic program which 
includes data on student outcomes and goals, including data about curricular 
diversity, the number of courses offered, independent and directed studies, and 
qualitative outcomes for colleges of transfer and credits transferred to other 
institutions.  

 
Analysis: Oversight of policies regarding student success are incorporated in the 
Trustees of Deep Springs College policies as part of the Academic Affairs 
Committee, specifically featuring the Dean’s report which summarizes the state of 
quantitative and qualitative learning outcomes, goals, and strategies.  

 
• Trustees of Deep Springs College Reports 

              
 
9. The governing board has an ongoing training program for board development, including 
new member orientation.  It has a mechanism for providing for continuity of board 
membership and staggered terms of office.   

Evidence: The policies on Succession and Orientation are included in the Trustees of 
Deep Springs College Handbook within Section G, in subsection: Policy for Trustee 
Succession and Policy for Orientation of New Members of the Board of Trustees. 
These policies outline the procedures for the Board Member Search Process, 
Selection Criteria, Review of Prospective Members, and Nomination and Re-Election 
of Board Members. The Orientation Policy covers the process for mentoring new 
members by the chairman, vice-chairman, and the chairs of the standing committees, 
including student members of the board and the college’s general counsel.  

Analysis: To ensure the integrity in selecting members of the board and the 
continuity within the board as a governing board, policies on succession and 
orientation are outlined with the Trustees of Deep Springs College Policies. As with 
all policies and procedures, these are evaluated regularly as part of the Trustees of 
Deep Springs College Self-Evaluation process.  

• Trustees of Deep Springs College Handbook 
• Trustees of Deep Springs College Policy on Succession 

 
 
10. Board policies and/or bylaws clearly establish a process for board evaluation.  The 
evaluation assesses the board’s effectiveness in promoting and sustaining academic quality 
and institutional effectiveness.  The governing board regularly evaluates its practices and 
performance, including full participation in board training, and makes public the results.  The 
results are used to improve board performance, academic quality, and institutional 
effectiveness.   

Evidence: See section C.7 above. 





 

part of the accreditation process, the board participates in a self-evaluation of its 
performance as part of standards and accountability.  

Analysis: As part of the process of integrating Commission standards, guidelines, and 
principles into the governance of Deep Springs College, the Trustees of Deep Springs 
College has maintained oversight with regard to all aspects of accreditation and 
accreditation processes including SLOs, Self-Study, and the role and responsibilities 
of the board with regard to this process.  

• Trustees of Deep Springs College Reports 
• Sample Trustees of Deep Springs Self-Evaluations   

 
 
Changes and Plans Arising out of the Self-Evaluation Process: 

The guidelines and policies for integrity, institutional organization, ethics, oversight of the 
Chief Executive Officer and the college programs and operations are all outlined in the 
Trustees of Deep Springs College Handbook and policies. Some policies and procedures 
have been developed based on accreditation standards, which have helped the Trustees of 
Deep Springs College ensure continued improvement, effectiveness, and accountability on 
their part. The Trustees of Deep Springs College oversee all aspects of the college programs 
in adherence with the college mission statement. These aspects include the allocation of 
resources, long- and short-term planning, and ensuring that the college is meeting all relevant 
standards and requirements. The body of the Trustees of Deep Springs College is the ultimate 
authority for financial responsibility and institutional integrity.  

Currently, this oversight is operating extremely well. The Board is staffed by highly qualified 
individuals notable for their work and contributions in their various areas of expertise. In 
addition to other processes and procedures being introduced to other aspects of the college, 
the Trustees of Deep Springs College is working to integrate more formal and regular self-
evaluations as part of the long-term planning and accountability including updates to 
evaluating the college President. In addition to this, the Trustees of Deep Springs College 
have formalized policies and procedures for succession as well as for the orientation of new 
members. The Board is committed to using standards as a guide for maintaining the integrity 
of existing structures and using oversight and self-evaluation to improve performance, 
organization, and accountability as it works to help fulfill the mission of Deep Springs 
College.  
 
 

D. Multi-College Districts or Systems  
1. In multi-college districts or systems, the district/system CEO provides leadership in setting 
and communicating expectations of educational excellence and integrity throughout the 
district/system and assures support for the effective operation of the colleges.  Working with 
the colleges, the district/system CEO establishes clearly defined roles, authority and 
responsibility between the colleges and the district/system.  













Springs, the College will solicit the opinion of past Operations Directors and others responsible 
for management of College infrastructure, as well as outside experts in relevant fields. 
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